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OcHnognas 3a0aua pabomul — NOAYUUMbE OMEEM HA GONPOC:
KaKou 006EM HOBO20 COBAPHOLO 3ANACA CHIYOEHIbL MO2YNI 6bIYYUMb U
3ANOMHUMb 8 C8OUX 3A0AHUAX HA Nepesol. B nacmosweil pabome 6bvin
UCNONB30B8AH IKCHEPUMEHMATbHBLU MemOoO. [ nposedeHUs uccie008anus
cmydeHnmbl, uzydaroujue anenuiuckuli A3ulk kak unocmpanuwii (EFL) na
Dunonocuueckom axynomeme, OblaU pazoeieHbl Ha IKCHEPUMEHMATLHYIO
u KoHmponvHyto epynnul. Llens agmopos cmamuvu — ucciedosams dgppexm
UCNONB308AHUS OBYAZBLIYHO20 CLOBAPSL U NOLYYEHUS KOMMEHMApUes npe-
nooasameneli 8 3a0aHUAX HA NEPe8ood, NPEOHA3HAYEHHBIX OJis PA36UINUSL
cnosapnoeo sanaca EFL. Bvi600vl 0ann020 ucciedosanust: UcCnoib308anue
08YSA3bIUHO20 CLOBAPSL, (A MAKIICE KOMMEHMapues npenooasamernetl 0arom
NONOACUMENbHBLE PE3VILINAMbL OMHOCUMENLHO 3ANOMUHAHUS paHee He-
3HAKOMOU, TUOO YACMUYHO 3HAKOMOU JIeKCUKU.

Knrwouegvle cnosa: nBYS3bIYHBIN CIOBAph, MONyYCHHE KOMMEHTapHEB
MperojaBaressi, pa3BUTHE CIOBApPHOIO 3araca, 3aJaHus Ha IMEepeBOJ,
KOPPEKTHPOBKA.
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Introduction

In the process of learning a second language (L2), all learn-
ers need to possess a wide range of word knowledge, good lexical
competence and extensive knowledge of L2 vocabulary. A well-
developed knowledge of L2 vocabulary assists learners to compre-
hend, communicate and be successful in language acquisition.

“Words are the basis of language, and thus the basis of com-
munication. Without words, it is possible to know everything about
the grammatical structure of a language, but yet to be unable to
make a single utterance” [3]. Knowing the use of a word means not
just knowing how it is defined in the dictionary, but how it relates
to all the other words in the language, and how and when it may
be used in sentences. The language users “rely on a large stock of
words when they communicate” [7]. McCarthy observed that “vo-
cabulary forms the biggest part of the meaning of any language,
and vocabulary is the biggest problem for most learners” in terms
of learning and active language use [7].

Furthermore, earlier research on lexical acquisition indicated
that vocabulary learning is “the first step in the acquisition process
and continues throughout the lifespan” and that the acquisition of
syntax and grammatical rules comes, consequently, at a later stage,
to be acquired by approximately at the age of puberty or therea-
bouts [5].

Dictionary Use in L2 learning

Dictionary is an important source of information which does
not only have the words of the source language (L1) and their
meaning, but the information about the specific field of interest. A
vast number of dictionaries and some other source of information
are enormous and the students are to possess certain skills in order
to choose an adequate dictionary.

Dictionaries are the most accessible, the most used and the
cheapest source of information and knowledge [23]. They are the
primary source of lexical information for the largest number of stu-
dents and they have their multiple use: decoding the meaning for
the purpose of understanding (while reading or listening), decod-
ing the meaning for the purpose of writing and translation and for
the purpose of deliberate acquisition of the new vocabulary [19, p.
185-194].
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When learners come upon an unknown word that they cannot
infer from the context, they can either ignore the word or consult
a dictionary. While it is often stated that the learners tend to de-
pend on dictionary use excessively, research shows that learners’
strategy use varies, depending on a number of variables [11, p.
139-147].

Dictionaries provide learners with useful linguistic and cultur-
al information, especially when teachers are unavailable and learn-
ers are responsible for their own learning [22, p. 79-94].

Furthermore, dictionaries often supply information about the
language not found elsewhere. They deal with grammar, usage,
status, synonym discrimination, application of derivative affixes,
and distinction between spoken and written or generally treated in
textbooks, even in a rudimentary fashion [2, p. 262-275].

At present, the majority of the research studies related to dic-
tionary use have focused on its relationship to L2 reading, such
as the use of bilingual or monolingual dictionaries, dictionary use
versus glossaries, and the impact of dictionary use on the learn-
ers’ reading process. Within the realm of L2 translation, this article
explores issues of dictionary use in relation to translation from L2
into L1.

Studies of Dictionary Use

A number of studies have been conducted in regard to the
use of dictionaries in EFL language teaching. Several research-
ers have included dictionary use as an important learning strategy
[16]. Schmitt considers dictionary use as a cognitive strategy that
occurs in conjunction with guessing and note-taking strategies
[18]. Similarly, Nation’s division of strategies describes diction-
ary use as a source strategy that provides information about a spe-
cific item.

Furthermore, studies on the use of vocabulary strategies have
revealed that active strategy users are more successful vocabulary
learners than those learners with a poor knowledge of strategy use,
emphasizing the need to provide learners with conscious strate-
gies [8]. Moreover, most studies conducted on the use of dictionar-
ies as a vocabulary learning strategy conclude that dictionary use
has a positive influence on the learner’s acquisition process [11, p.
139-147].
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One limitation in the use of dictionary stems from the learners’
inability to separate lexical and semantic meaning. From a psycho-
logical perspective, as Vygotsky noted, the mind is related to the
social context, and since language is related to the mind, language
consequently depends on the social context [21]. Some studies in-
dicate that semantic development is a slow process in which L2
learners learn a word at the lexical level and then at the semantic
level. Hence, L2 learners need to have an idea of the form and
meaning of the word in their L1 in order to find its equivalent in
L2 in a dictionary. Thus, a learner’s specific stage of development
influences the types of strategies used when looking up words: at
a lower level of development, a learner will only be able to ap-
ply a lexical strategy, whereas at a more advanced level, a learner
will engage in semantic look-up strategies [12, p. 20—34]. Different
stages of development also make certain grammatical categories
more difficult to acquire [9, p. 264-270].

Apart from L2 proficiency limitations, certain learners are un-
able to perform a successful search due to their inability to use
the dictionary correctly. Dictionary users may benefit from using
efficient dictionary strategies [10], attending to all the information
in an entry before making conclusions about the meaning of the
word [12, p.189-196], working with activities in which vocabulary
is practiced in various contexts [18], and from being instructed not
to take the first word that appears in the entry in the dictionary, so
as to reduce the notion of a one-to-one equivalency between their
L1 and L2 [1, p. 66-75].

One study that has directly tackled the issue of the dictionary
use in the context of EFL writing is Christianson (1997), whose fo-
cus was on unsuccessful dictionary use: “to better understand what
happens when for one reason or another “communication conflicts”
occur despite dictionary use” [6, p. 23-43]. His analysis included
the identification and classification of words that had been looked
up in a dictionary and subsequently used in writing. Christianson
(1997) found that some of the errors his participants committed
after a dictionary use were due to the dictionary (e.g. lack of col-
location information or example sentences) and some were caused
by lack of reference skills or the ability of the dictionary user to
find the information being sought.
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Method of Study

This research is aimed at examining the effects of bilingual
dictionary use and teacher feedback in translation tasks on EFL
vocabulary development.

The research was conducted among the third year undergradu-
ate students in the winter semester, the school year 2011/2012 at
Faculty of Philology, Slobomir, Bosnia and Herzegovina. The to-
tal number of students was 70 (59 girls or 84.29% and 11 men
or 15.71%). The language proficiency of the participants was ob-
tained using Cambridge Placement Test. Their translation compe-
tence was tested, too.

For the purpose of research, the participants were divided into
two groups: the experimental, consisting of 36 or 51.47% (30 girls
or 83.33% and 6 men or 16.67%) and the control group, consist-
ing of 34 students or 48.57% (29 girls or 85.29% and 5 men or
14.71%).

The number of female and male students could never be equal
due to the fact that a smaller group of male students tends to study
foreign languages.

Having completed the placement test, both groups had 10 stu-
dents at C1 or advanced level (27.77% of total number of students
in the experimental and 29.41% in the control group), 10 students
being at B2 or upper-intermediate level in both groups (27.77% in
the experimental and 29.41% in the control group), 12 students at
B1/B2 or intermediate level (33.33% in the experimental) and 9
students (26.47% in control group), and 4 students at A2/B1 or
pre-intermediate level ( 11.11 % in the experimental and 11.76% in
the control group).

The main difference between the experimental and control
group was the lack of the intensive grammar instructions in the
control group and the teacher did not explain the mistakes the stu-
dents made in their translation tasks.

On the other hand, the experimental group had some additional
explicit grammar lessons where they explicitly did the following:
word classes, noun phrase, verbal phrase, adverbial phrase, the
word order, sequence of tenses and sentence types.

During the test, there were three different phases. In the initial
phase of testing translation competence, both groups got a blank
sheet of paper and they had to do translation from English into
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Serbian. The text consisted of 256 words. The students were told
to use the dictionary where necessary. There were no marks for
this test. However, the points were given to the students. The stu-
dents were also to underline the unknown words in the text whose
meaning they had to look up in the dictionary. They were given 45
minutes to finish the translation.

During the intermediate phase, all the students got the task to
correct their mistakes on the very piece of paper and to rewrite it.
The students had their second testing. All the students used the
dictionaries and got a blank sheet of paper. The experimental group
was requested to recall their previous translation and its corrected
version. The following step was to rewrite the translation, using
the dictionary where necessary. The control group was requested
to do the translation with the help of the dictionary, without their
previous translation. They got their translations before, with no
teacher’s explanations or corrections. The maximum time was still
45 minutes. Nevertheless, the students needed less time.

In the final phase, both groups got the same translation for the
third time, with no prior notification. The students could not use the
dictionary this time.

Results

Considering the student’s acquisition and comprehension of
the English language knowledge, the findings in this study suggest
few aspects. First of all, there was a great number of marked words
the students looked up in the initial phase of translation.

Secondly, in the intermediate phase, the number of the previ-
ously underlined words in translations was now smaller and evi-
dently, there was less use of dictionary. On the average, the stu-
dents made a conscious, huge attempt to utilize the new words and
expressions when doing the same translation. In other words, many
students with passive vocabulary knowledge used the dictionary
to increase their coverage, while many of the students with active
vocabulary knowledge utilized the dictionary link not so often.

In the final phase, the use of the dictionary was forbidden.

Considering the acquisition of the new vocabulary while doing
the translation, the research findings showed that the experimen-
tal group had an enormous improvement compared to the control
group. Even though the number of the underlined words in both
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groups was almost equal after the final phase, the experimental
groups had more success in acquiring and comprehending new
words and had a smaller number of mistakes in comparison to the
control group. The experimental group was more precise, accurate
and had more self-confidence in translation tasks than the control
group.

Summarizing the results of the quantitative aspects of this
study, it can be concluded that the experimental group undoubtedly
made some progress. In the initial phase, it was slightly better than
the control group by 1.26 %. In the intermediate phase, the differ-
ence was somewhat bigger by 7.88%, whereas in the final phase,
the experimental group was substantially better than the control
group by 17.14%.

In conclusion, it can be said that both experimental and control
groups are becoming more skillful and efficient in the process of
vocabulary acquisition. Nevertheless, the difference between these
two is obvious.

Apparently, it takes time to utilize the newly acquired vocabu-
lary. Only after a certain number of extensive grammar lessons,
vocabulary practice, teacher feedback and constant repetition, the
receptive vocabulary becomes productive. Therefore, it can be suc-
cessfully used. The lack of understanding and the ability to utilize
new vocabulary in the control group could be the answer to a bit
worse research results.

The feedback treatment group or the experimental group
learned effectively from teacher corrective feedback in identifying
types of errors and appropriately reacted by incorporating teacher
feedback in subsequent revised drafts and by applying rules they
learned from it, including explicit corrective comments on gram-
matical or linguistic rules, in translating.

The results of this study provide empirical evidence that vo-
cabulary acquisition and the reduction of errors in students’ transla-
tion was in fact a result of learning from teacher feedback that they
received and they applied in their revision activities. Therefore, the
findings of this study are in support of teacher corrective feedback,
confirming that corrective feedback can be effective in improving
students’ translation accuracy in EFL context, not only in revising
subsequent drafts, but also in new translation tasks.
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Conclusion

This research is aimed at showing that both bilingual diction-
ary use and teacher feedback do produce positive results in terms
of retention of previously unknown or partially known vocabulary.

The results of this study showed that dictionary plays an im-
portant role in vocabulary acquisition in EFL translations. On the
whole, the role of dictionary in EFL learning as sources of words
and information about words is irreplaceable and unequal. They
are effective tools in the hands of EFL learner to take control of
their learning and to better acquire and produce new language.

As the results of this study revealed, teacher corrective feed-
back together with written corrective feedback with explicit cor-
rective comments is beneficial for students’ learning, vocabulary
acquisition and very effective in reducing students’ errors.
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Abstract: This study attempts to answer the question how much new vo-
cabulary students can learn and retain from their translation tasks. In this
study, EFL students at Faculty of Philology are divided into the experimental
and control group. At the initial translation phase, the experimental group will
be given a translation task on their own with bilingual dictionary support. In
the second phase, the same group will be given their corrected translation.
Then they will be asked to rewrite the initial translation with corrections, using
the dictionary and they will be given feedback from their teacher. In the third
phase, they will be asked to translate it again, but this time with no dictionary
use. There will be no feedback from the teacher either. The control group will
do the same translation tasks three times but without any teacher feedback.

The aim of this paper is to examine the effects of bilingual dictionary use
and teacher feedback in translation tasks on EFL vocabulary development.
The experimental method will be used in this study. The expected results of
this study will show that both bilingual dictionary use and teacher feedback
do produce positive results in terms of retention of previously unknown or
partially known vocabulary.

Key Words: bilingual dictionary, teacher feedback, vocabulary development,
translation task, correction
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