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At present, everyone who wants to learn foreign languages makes an effort to find the most 
effective methodological approach. The choice of one method or another can be rather difficult 
because there are a great variety of them, and each of them pursues its own goals. Therefore, there 

is no need to strictly adhere to one specific methodology when learning foreign languages, as for the 
purposes of developing speech abilities in four basic language skills we need to use all possible methods 
and approaches adapting them to a particular study situation.

In the area of foreign language education, the main methodological approaches are the grammar-
translation, direct, audio-lingual, and communicative ones. All methods include obvious or hidden 
decisions concerning the choice of language elements (words, models of sentences, etc.) that will be used 
in the course. We can refer to the following main parameters according to which it is possible to classify 
groups of methods [2, p. 148]:

1. The aim of learning a foreign language (understanding literature and translating texts and/or 
language in general – paying maximum attention to the practice of speech).



32 Linguistics  &  Polyglot  Studies

2. The central concept (the system of rules, live speech, a communicative situation).
3. The leading language skill (reading, speaking, listening, writing).
4. The explanation of grammar. There are two opposite methodological approaches: the inductive 

one (the teacher first gives a set of examples of how a rule is used, and only later explains it) and 
the deductive one (the explanation of the rules first, exercises to practice them later).

5. The presence or exclusion of the mother tongue when learning a foreign language. The exclu-
sion of the mother tongue assumes that the target language has to be the only means of commu-
nication. However, the presence of the native language can be useful when studying new words 
and explaining difficult concepts and grammatical rules.

6. The introduction of lexical and grammatical phenomena, which can be organized by parts of 
speech, by frequency or by the level of complexity (from elementary to advanced).

7. Language material: there is an enormous variety of language material, from fiction and to spe-
cifically constructed training dialogues.

8. The character of training (conscious or unconscious).
9. The manner of learning (memorization, repetition, imitation, play).
10. The place of cultural information: how the culture of native speakers of the target language is 

represented (in literature, patterns of speech and/or dialogues).
The changes in methods of teaching throughout history reflect the changes in students’ foreign lan-

guage learning goals, which demonstrate a trend towards prioritizing spoken proficiency. Today, a con-
stantly growing global interaction requires students learning foreign languages to have not only linguistic 
knowledge but also cross-cultural competence. Language and cultural mistakes can be easily avoided if 
we put emphasis not only on the knowledge of grammar and vocabulary in the textbook but also on the 
understanding of other people’s cultures. As Svetlana Ter-Minasova notes, “the main answer to the ques-
tion of solving the burning problem of teaching foreign languages as a means of communication between 
representatives of different nations and cultures lies in the fact that languages should be studied in an 
inseparable unity with the world and the culture of the nations speaking these languages” [6, p. 28].

The success of any activity, including cross-cultural communication, is directly related to the amount 
and quality of the background knowledge that the person has when carrying out this activity. As regards 
mastering skills of communication with representatives of other cultures, four contexts of background 
knowledge can be singled out: the linguistic, psychological, cultural and geopolitical ones. They are close-
ly connected with one another: language phenomena reflect psychological features, which in turn result 
from cultural traditions. The body of knowledge regarding basic categories of the four said disciplines 
gives the chance to place the process of teaching foreign languages in a wide information context and 
make it more comprehensive and aimed at the achievement of the macro-purpose: the ability to reach 
most effectively the goals set in the course of cross-cultural communication [3].

These educational goals require adequate learning materials. Proper textbooks can help students im-
itate the conditions of real-life communication, which is more than just the process of giving people 
information – it also demands that information should be rich in content and the exchange of it should 
be purposeful. However, most teaching materials do not entirely take into account these two important 
propositions, and, as a consequence, turn out to be not comprehensive to help students in developing 
their communicative competence.

This study is an attempt at applying the said concepts to a comparative analysis of the methodological 
and cross-cultural aspects implemented in the British textbook of Russian, Colloquial Russian, by Svet-
lana le Fleming & Susan Kay [5], [4], and in the Russian textbook of English, Angliiskiy Shag za Shagom 
(English Step by Step), by Natalia Bonk, Izadora Levina & Irina Bonk [1].

Colloquial Russian is a course of Russian in two volumes (The Complete Course for Beginners and The 
Next Step in Language Learning) of the British publishing house, Routledge, intended for studying on 
your own or with the teacher’s help. Using the methodological parameters mentioned above one can 
make the following observations:

1. The aim of learning in the first volume is free self-expression in Russian both in the spoken and 
the written form.
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2. The central concept is a communicative situation. Students are supposed to communicate in 
Russian as if they were in real situations that they can face in Russia, from asking for and giving 
directions and ordering food to writing letters and discussing business opportunities. 

3. The leading language skills are reading and speaking. This places primary emphasis on vocabu-
lary improvement, study of grammar rules and practice of casual conversation. 

4. The explanation of grammar is deductive (from rules to examples of use to exercises). 
5. The mother tongue of the readers (English) is used as an intermediary. English words and ex-

pressions are given equivalents in Russian.
6. The introduction of lexical and grammatical phenomena is arranged in accordance with speech 

intentions. 
7. Language material is varied, from trite phrases to fully-featured texts. 
8. The course is intended for conscious training (students are supposed to understand grammar 

rules). 
9. The manner of learning is drama. Students play some roles related to real life situations. 
10. Cultural information is provided in speech patterns. 
The essential feature of the second volume compared to the first one is that its aim is to drill the edu-

cational material gained from the first volume and to improve the understanding of the Russian grammar 
and vocabulary. The manner of learning is repetition. Students need to learn word lists in Russian and 
their equivalents in English, as well as grammar rules.

To summarize, one can say that this textbook is aimed at the progressive development of the four 
speech skills and is written in British English. One of its features is that there is no translation to any texts 
or dialogues (this problem is apparent throughout the whole course). However, there are glossaries to 
texts and an English-Russian vocabulary for clarity. While the authors claim beginners can use it, in fact 
it implies an intermediate level of language proficiency.

Angliiskiy Shag za Shagom (English Step by Step) is a course of English in two volumes of the Russian 
publishing house, Rosman, intended for self-study or for groups with a teacher. Using the same method-
ological parameters, one arrives at the following observations:

1. The aim of learning in the first volume is to read literature in English.
2. The central concept is the system of rules. 
3. The leading language skills are reading and speaking (hence the emphasis on vocabulary build-

ing, pronunciation and grammatical structures).
4. The explanation of grammar is deductive.
5. The mother tongue of the students (Russian) is used for explanation and translation.
6. The introduction of lexical and grammatical features is arranged by level of complexity (from 

elementary to advanced).
7. Language material is highly varied.
8. The character of training is conscious (knowledge of the grammar system).
9. The manner of learning is repetition and imitation. Students learn phrases by means of mimicry. 
10. Cultural information is presented in patterns of speech.
The main feature of the second volume differentiating it from the first one is that its aim is the con-

solidation of previously learnt material, the expansion of vocabulary and a deeper understanding of the 
traditional English grammar. Lexical and grammatical phenomena are introduced according to their fre-
quency. The manner of learning is repetition and memorization.

By way of conclusion, one can note that this course is aimed at the progressive development of the 
four speech skills. It includes separately published answers to exercises and a collection of additional 
texts with exercises that have no answers. There is no explanation of the articulation of sounds. As stated 
in the introduction, it has to be explained by someone who knows it (a teacher). The study of letters and 
sounds is timed over the two-year course. This means that in order to read a page of any book in English 
correctly, the student will need the knowledge that will be gained in the two-year period. In contrast to 
the authors’ statements, the presentation of language material requires from students a higher level than 
the elementary one, which can discourage beginners and lead to the loss of interest in studying English.
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From the comparative analysis of the British and Russian textbooks in question, it may be concluded 
that both courses contain certain background cultural information: some real phenomena of the native 
speakers’ life. In Colloquial Russian, it is introduced through the history of the Soviet Union, and in An-
gliiskiy Shag za Shagom, through dialogues and literary texts. There is also a similarity in methodologi-
cal approaches: both courses use elements of the grammar-translation, audiolingual and communicative 
methods. In other words, one could qualify these textbooks as comprehensive ones since their final goal is 
to form and improve language abilities in the four speech skills: listening, speaking, reading and writing.

On the basis of this analysis, one can conclude that a comprehensive textbook of a foreign language 
should include information on pronunciation (sounds, accents, rhythm, intonation), vocabulary (trans-
lation, idiomatic expressions, phraseological units, pictures, context), grammar (explanation of rules with 
enough examples in context and a set of exercises: multiple choice, compliance, writing sentences, filling 
the gaps, translation tasks), and culture (literary texts, dialogues, audio podcasts, cultural comments).

As an example, below are included some fragments of a lesson of English that was designed in the light 
of the above elements.

Each lesson has to begin with a clear explanation of its content, illustrating it whenever possible. Next 
come the elements that are peculiar to this subject. In the present case, these are adverbs of time and place 
(Fig. 1). After this, we should provide a piece of useful information on adverbs and show the difference 
between them if we have synonyms.

It should be noted that there is no point in giving all information on forming affirmative, negative and 
interrogative sentences at the same time as is done in many textbooks. The best plan is to give some rele-
vant information that can come in useful, for example, prepositions, phrasal verbs, etc., gradually passing 
on to negative and interrogative sentences.

It is good practice to give some notes. In the present sample, it is information on the pronunciation of 
adverbs.

Exercises (in context) have to be organized so as to arouse interest and make students think when giv-
ing the answer. It is also essential that verbs should be given with their possible structures and idiomatic 
expressions (Fig. 2).

Exercises of considerable degree of complexity must have the vocabulary with the synonyms and an-
tonyms highlighted in different colours with a short explanation or translation (Fig. 3).

For the best retention and clarity of information, it is desirable to use illustrations (Fig. 4).
It is important that all examples, notes, and comments should be translated into the language of the 

student (Fig. 5).
After any complicated subject, it is necessary to review it briefly (Fig. 6).
On the basic level, we should give simple but interesting texts with cultural comments and subsequent 

exercises to test the understanding of the text (Fig. 7).
Reading, writing, listening, speaking and, in recent years, watching and translation are integral parts 

of learning (Fig. 8 & 9).
In conclusion, it may be said that the design of the textbook is essential because it must draw students’ 

attention, be bright and colourful. In other words, students should feel they are entering a new world 
(much like with an absorbing plot in fiction). Thus, the final design of the lesson for language teachers is 
performed in the traditional form, and yet there is a wide variety of colours not only to produce a strong 
impression but also to draw attention to important information (Fig. 10, 11 & 12).

© A. Artyomov, 2021

METHODOLOGY OF LANGUAGE EDUCATION



35Volume 7  •  No. 4 

Figure 1. At the beginning
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Figure 2. Exercises and expressions
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Figure 3. Vocabulary
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Figure 4. Clarity of information
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Figure 5. Native language1

1 The text in this page is supposed to be in the mother tongue of the students. Here it is given in English for clarity.
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Figure 6. Practice makes perfect
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Figure 7. Cultural comments
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Figure 8. Basic language skills
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Figure 9. Basic language skills (continued)
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Figure 10. Introduction
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Figure 11. From elementary to advanced
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Figure 12. Pronunciation and culture
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