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effective methodological approach. The choice of one method or another can be rather difficult

because there are a great variety of them, and each of them pursues its own goals. Therefore, there
is no need to strictly adhere to one specific methodology when learning foreign languages, as for the
purposes of developing speech abilities in four basic language skills we need to use all possible methods
and approaches adapting them to a particular study situation.

In the area of foreign language education, the main methodological approaches are the grammar-
translation, direct, audio-lingual, and communicative ones. All methods include obvious or hidden
decisions concerning the choice of language elements (words, models of sentences, etc.) that will be used
in the course. We can refer to the following main parameters according to which it is possible to classify
groups of methods [2, p. 148]:

1. The aim of learning a foreign language (understanding literature and translating texts and/or

language in general - paying maximum attention to the practice of speech).

ﬁ t present, everyone who wants to learn foreign languages makes an effort to find the most
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2. The central concept (the system of rules, live speech, a communicative situation).
3. Theleading language skill (reading, speaking, listening, writing).
4. The explanation of grammar. There are two opposite methodological approaches: the inductive

one (the teacher first gives a set of examples of how a rule is used, and only later explains it) and
the deductive one (the explanation of the rules first, exercises to practice them later).

5. The presence or exclusion of the mother tongue when learning a foreign language. The exclu-
sion of the mother tongue assumes that the target language has to be the only means of commu-
nication. However, the presence of the native language can be useful when studying new words
and explaining difficult concepts and grammatical rules.

6.  The introduction of lexical and grammatical phenomena, which can be organized by parts of
speech, by frequency or by the level of complexity (from elementary to advanced).

7. Language material: there is an enormous variety of language material, from fiction and to spe-
cifically constructed training dialogues.

8. The character of training (conscious or unconscious).

9. The manner of learning (memorization, repetition, imitation, play).

10.  The place of cultural information: how the culture of native speakers of the target language is

represented (in literature, patterns of speech and/or dialogues).

The changes in methods of teaching throughout history reflect the changes in students’ foreign lan-
guage learning goals, which demonstrate a trend towards prioritizing spoken proficiency. Today, a con-
stantly growing global interaction requires students learning foreign languages to have not only linguistic
knowledge but also cross-cultural competence. Language and cultural mistakes can be easily avoided if
we put emphasis not only on the knowledge of grammar and vocabulary in the textbook but also on the
understanding of other people’s cultures. As Svetlana Ter-Minasova notes, “the main answer to the ques-
tion of solving the burning problem of teaching foreign languages as a means of communication between
representatives of different nations and cultures lies in the fact that languages should be studied in an
inseparable unity with the world and the culture of the nations speaking these languages” [6, p. 28].

The success of any activity, including cross-cultural communication, is directly related to the amount
and quality of the background knowledge that the person has when carrying out this activity. As regards
mastering skills of communication with representatives of other cultures, four contexts of background
knowledge can be singled out: the linguistic, psychological, cultural and geopolitical ones. They are close-
ly connected with one another: language phenomena reflect psychological features, which in turn result
from cultural traditions. The body of knowledge regarding basic categories of the four said disciplines
gives the chance to place the process of teaching foreign languages in a wide information context and
make it more comprehensive and aimed at the achievement of the macro-purpose: the ability to reach
most effectively the goals set in the course of cross-cultural communication [3].

These educational goals require adequate learning materials. Proper textbooks can help students im-
itate the conditions of real-life communication, which is more than just the process of giving people
information - it also demands that information should be rich in content and the exchange of it should
be purposeful. However, most teaching materials do not entirely take into account these two important
propositions, and, as a consequence, turn out to be not comprehensive to help students in developing
their communicative competence.

This study is an attempt at applying the said concepts to a comparative analysis of the methodological
and cross-cultural aspects implemented in the British textbook of Russian, Colloquial Russian, by Svet-
lana le Fleming & Susan Kay [5], [4], and in the Russian textbook of English, Angliiskiy Shag za Shagom
(English Step by Step), by Natalia Bonk, Izadora Levina & Irina Bonk [1].

Colloquial Russian is a course of Russian in two volumes (The Complete Course for Beginners and The
Next Step in Language Learning) of the British publishing house, Routledge, intended for studying on
your own or with the teacher’s help. Using the methodological parameters mentioned above one can
make the following observations:

1. The aim of learning in the first volume is free self-expression in Russian both in the spoken and

the written form.
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2. The central concept is a communicative situation. Students are supposed to communicate in
Russian as if they were in real situations that they can face in Russia, from asking for and giving
directions and ordering food to writing letters and discussing business opportunities.

3. Theleading language skills are reading and speaking. This places primary emphasis on vocabu-
lary improvement, study of grammar rules and practice of casual conversation.

4. The explanation of grammar is deductive (from rules to examples of use to exercises).

5. The mother tongue of the readers (English) is used as an intermediary. English words and ex-
pressions are given equivalents in Russian.

6.  The introduction of lexical and grammatical phenomena is arranged in accordance with speech
intentions.

7. Language material is varied, from trite phrases to fully-featured texts.

8. The course is intended for conscious training (students are supposed to understand grammar
rules).

9 The manner of learning is drama. Students play some roles related to real life situations.

10.  Cultural information is provided in speech patterns.

The essential feature of the second volume compared to the first one is that its aim is to drill the edu-
cational material gained from the first volume and to improve the understanding of the Russian grammar
and vocabulary. The manner of learning is repetition. Students need to learn word lists in Russian and
their equivalents in English, as well as grammar rules.

To summarize, one can say that this textbook is aimed at the progressive development of the four
speech skills and is written in British English. One of its features is that there is no translation to any texts
or dialogues (this problem is apparent throughout the whole course). However, there are glossaries to
texts and an English-Russian vocabulary for clarity. While the authors claim beginners can use it, in fact
it implies an intermediate level of language proficiency.

Angliiskiy Shag za Shagom (English Step by Step) is a course of English in two volumes of the Russian
publishing house, Rosman, intended for self-study or for groups with a teacher. Using the same method-
ological parameters, one arrives at the following observations:

1.  The aim of learning in the first volume is to read literature in English.

2. The central concept is the system of rules.

3. Theleading language skills are reading and speaking (hence the emphasis on vocabulary build-
ing, pronunciation and grammatical structures).

4. The explanation of grammar is deductive.

5. The mother tongue of the students (Russian) is used for explanation and translation.

6.  The introduction of lexical and grammatical features is arranged by level of complexity (from

elementary to advanced).

7. Language material is highly varied.

8. The character of training is conscious (knowledge of the grammar system).

9.  The manner of learning is repetition and imitation. Students learn phrases by means of mimicry.

10.  Cultural information is presented in patterns of speech.

The main feature of the second volume differentiating it from the first one is that its aim is the con-
solidation of previously learnt material, the expansion of vocabulary and a deeper understanding of the
traditional English grammar. Lexical and grammatical phenomena are introduced according to their fre-
quency. The manner of learning is repetition and memorization.

By way of conclusion, one can note that this course is aimed at the progressive development of the
four speech skills. It includes separately published answers to exercises and a collection of additional
texts with exercises that have no answers. There is no explanation of the articulation of sounds. As stated
in the introduction, it has to be explained by someone who knows it (a teacher). The study of letters and
sounds is timed over the two-year course. This means that in order to read a page of any book in English
correctly, the student will need the knowledge that will be gained in the two-year period. In contrast to
the authors’ statements, the presentation of language material requires from students a higher level than
the elementary one, which can discourage beginners and lead to the loss of interest in studying English.
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From the comparative analysis of the British and Russian textbooks in question, it may be concluded
that both courses contain certain background cultural information: some real phenomena of the native
speakers’ life. In Colloquial Russian, it is introduced through the history of the Soviet Union, and in An-
gliiskiy Shag za Shagom, through dialogues and literary texts. There is also a similarity in methodologi-
cal approaches: both courses use elements of the grammar-translation, audiolingual and communicative
methods. In other words, one could qualify these textbooks as comprehensive ones since their final goal is
to form and improve language abilities in the four speech skills: listening, speaking, reading and writing.

On the basis of this analysis, one can conclude that a comprehensive textbook of a foreign language
should include information on pronunciation (sounds, accents, rhythm, intonation), vocabulary (trans-
lation, idiomatic expressions, phraseological units, pictures, context), grammar (explanation of rules with
enough examples in context and a set of exercises: multiple choice, compliance, writing sentences, filling
the gaps, translation tasks), and culture (literary texts, dialogues, audio podcasts, cultural comments).

As an example, below are included some fragments of a lesson of English that was designed in the light
of the above elements.

Each lesson has to begin with a clear explanation of its content, illustrating it whenever possible. Next
come the elements that are peculiar to this subject. In the present case, these are adverbs of time and place
(Fig. 1). After this, we should provide a piece of useful information on adverbs and show the difference
between them if we have synonyms.

It should be noted that there is no point in giving all information on forming affirmative, negative and
interrogative sentences at the same time as is done in many textbooks. The best plan is to give some rele-
vant information that can come in useful, for example, prepositions, phrasal verbs, etc., gradually passing
on to negative and interrogative sentences.

It is good practice to give some notes. In the present sample, it is information on the pronunciation of
adverbs.

Exercises (in context) have to be organized so as to arouse interest and make students think when giv-
ing the answer. It is also essential that verbs should be given with their possible structures and idiomatic
expressions (Fig. 2).

Exercises of considerable degree of complexity must have the vocabulary with the synonyms and an-
tonyms highlighted in different colours with a short explanation or translation (Fig. 3).

For the best retention and clarity of information, it is desirable to use illustrations (Fig. 4).

It is important that all examples, notes, and comments should be translated into the language of the
student (Fig. 5).

After any complicated subject, it is necessary to review it briefly (Fig. 6).

On the basic level, we should give simple but interesting texts with cultural comments and subsequent
exercises to test the understanding of the text (Fig. 7).

Reading, writing, listening, speaking and, in recent years, watching and translation are integral parts
of learning (Fig. 8 & 9).

In conclusion, it may be said that the design of the textbook is essential because it must draw students’
attention, be bright and colourful. In other words, students should feel they are entering a new world
(much like with an absorbing plot in fiction). Thus, the final design of the lesson for language teachers is
performed in the traditional form, and yet there is a wide variety of colours not only to produce a strong
impression but also to draw attention to important information (Fig. 10, 11 & 12).

© A. Artyomov, 2021
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The Present Simple

Now THE PRESENT SIMPLE EXpresses
situations that happen usually, generally or
always (not just around now), for example, habits,

4 physical and mental condition, and well-known
facts. It is also used to talk about events as they
happen: instructions, commentaries, schedule, and
present-tense stories (things thathappen-one-after
another at the present time).

Past Future

Verb Conjugation in the Present Simple: Introduction

In the Present Simple the verb form for all personal pronouns, except the
third person singular, is precisely the same as the bare infinitive.

I £0
you 20
he/she/it  goes
we 20
they go

We use adverbs of indefinite frequency to say how often we do something:

never hardly ever rarely sometimes usually often always.

/meva/ /hadlievs/ /['redli/ /'samtaimz/ /ju:zli/ /'pfn/ /omwerz/

Grammar: we put these adverbs BEFORE the main verb, but after the
auxiliary and modal one:

We wusually use public transport.
Kate is ofien late for work.

Note:
rarely
not (very) often (in everyday speech instead of rarely)
seldom (in carefully written speech)

Grammar: adverbesafmanner (how something hapnens)snlages(where
something happens )mtime (when something happens) andidefinitesfrequeney (daily,
weelkly, monthly, every vear) usually'gorinrend position, but front position is

possible if you want to give them special emphasis.

Livery morning, 1 start work at 8.30.
Here he comes!

Third Person Singular Verb Conjugation

Figure 1. At the beginning
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1.8 Use the affirmative form of the verbs in brackets.

Mon Tue Thu Wed Fri
09.00-10.00 Chemistry Russian  German  08.00-08.55  German Maths
10.00-11.00  Music Maths  Literature 08.55-09.50 Maths Physics
11.30-12.30  Maths PE Physics  09.50-10.45  English IT
12.30-13.30  Biology PE Geography 11.15-12.10  Biology English
15.00-16.00 Literature English Maths 12.10-13.05  Russian German
16.00-17.00 Art German  Russian  13.05-14.00 Geography  Biology

Note: maths /ma0s/ (abbr. mathematics), PE / pi:'i:/ (abbr. physical
education).

Example: Evelyn goes to school every day.

1. Evelyn (go) toschool five days a week.

2. On Mondays the classes (start) at 09.00.

3. On Fridays Evelyn (finish) school at 14.00.

4. Evelyn (have) a maths class every day of the week.
5. At Evelyn's school the pupils (study) Russian.

Go: Uses and Expressions

~ Go/gou/ usually expresses a movement away from the position the speaker
is in now.

When you leave a place in order to do an activity, you often express it either
with go + -ing noun or go (out) + for a + noun:

shopping. (out) for a walk.
We want to 2o ) . She wants to 2o
swimming. (out) for a meal.

When you want to say / ask if a road or form of transport takes you
somewhere:

Does this bus go to (take me to) the National Gallery?
I don’t think this road goes to (Ieads to) the station.

Idioms:
at one go (BrE) in one attempt

He can swallow it at one go.
be on the go (infml) very busy or active

He’s on the go all day.

Figure 2. Exercises and expressions
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Affirmative Intonation

Affirmative statements have a falling intonation. The voice falls on the last
stressed syllable of a group of words.

S . _r""r_--—"“-_
‘The weather-is warm (oday.
{ce cream-iscold and-delicious-...

Function words are words that have grammatical meaning, such as
prepositions, articles, pronouns, and conjunctions. These are words that show the
relationship between other words and don’t have much meaning in themselves.

Content words, on the other hand, are words that have lexical meaning,
not grammatical meaning, such as nouns, verbs, adjectives, adverbs, and question
words. These words have meaning in themselves; they refer to objects, actions, or
ideas in the real world.

1.9 Use the negative form of the verbs in brackets.

Romeo and Juliet

Two families, the Montagues and Capulets, live in Verona, Italy, but they 1
(get on) don't get on with each other. Romeo, son of Montague, thinks he is in love

with Rosaline, but unfortunately she 2 (love) him. He goes to see her at a party
at the house of his enemy Capulet, but there he sees Juliet, Capulet’s daughter. She
3 (know) his name because he has a mask.

Tybalt, one of the Capulet family, tries to fight with Romeo, but Capulet 4
(allow) this. However, Tybalt 5 (agree) with him, and 6 (forgive)
Romeo for coming to the house. Romeo manages to talk to Juliet, and he kisses
her. They 7 (understand) that their families are enemies. When Romeo learns
the truth, he 8 (care) that his love for Julicet could be very dangerous. Later he
goes back to the house and stands in the garden. Juliet is standing on the balcony
talking to herself about Romeo, but 9 (see) him below in the garden. After
he talks to her, they soon show their love for each other, and agree to get married.
However, they 10 (realize) that a terrible tragedy is about to happen.

Expression: Syn./Ant.: Explanation:

be about to dosth  be going to  to intend to do sth
be in love with sb  fall in love with to start to love someone

daughter son someone’s female child

enemy friend someone who hates you

family a group of people who are related to each other
get on with sb get along with  to have a friendly relationship with sb

go to see sb call on to visit someone for a short time

live in sth to have your home somewhere

manage to do sth to succeed in sth, especially sth difficult

get married tie the knot  to begin a legal relationship with someone
Verona the name of a city in northern Italy

very dangerous likely to cause sth bad to happen

Figure 3. Vocabulary
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Daily Routine

1. getup 6. wash my* face 11. get undressed 15. make breakfast
2. take a shower 7. put on makeup 12. take a bath 16. make lunch
3. brush my* teeth 8. brush my* hair 13. go to bed 17. make dinner
4. shave 9. comb my* hair 14. sleep 18. have breakfast
5. get dressed 10. make the bed 19. have lunch

20. have dinner

* my, his, her, our, your, their

1.11 What do vou do every day? Make a list.

1.12 Interview some friends and tell about their everyday activities.

Figure 4. Clarity of information
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Prepositions of Time

At before exact times
mealtimes

special holiday periods!

'days off, lasting more than one day.

On before days of the week
exact dates

In  before day-parts
months

seasons
years

centuries

Exceptions:

In is also used to show how long
something takes to happen or after
which length of time something will
happen.

The meeting is at five o’clock.
I don’t like talking at breakfast.
I like it when it snows at Christmas.

I like to relax at the weekend*,
*(AmE) on the weekend)).

We go shopping on Tuesday.

My birthday’s on the* 7-th of
November.

*Saying a date, use the definite
article: “‘November the seventh’ or
‘the seventh of November’, but if
you write it, then the definite article
and preposition ‘of” are not used:
‘November 7th’ or “7th November’.

We have dinner in the afternoon,
His birthday is in May.
Berlin is a cold place in winter.

The Normans invaded Britain in
1066.

Newton was born in the 17th
century.

at/by night, by day.
Note:

To emphasize the whole day, you
can say the whole day long, the
whole day through, all day long.

She can sit out here the whole day
long.

I'll see you in a week.

He can run 100 meters in under 10
seconds.

Figure 5. Native language'

! The text in this page is supposed to be in the mother tongue of the students. Here it is given in English for clarity.
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Review
Affirmative Negative
I work I do not work I 2
you work you do not work you ?
he/she/it works he/she/it does not work he/she/it 2
we work we do not work we ?
they work they do not work they ?

1.13 Add -s or -es to the verbs in the sentences if it is necessa

1. I'watch TV every day. 5. They go on holiday in August.
2. She go to work by car. 6. He speak Italian and French.
3. The film finish atteno’clock. 7. Shedo her homework every night.
4. Weplay tennis every weekend. 8. We start work at half past cight.
1.14 Write sentences about Mark.
+ — like ++ — love - —not like --— hate
Example: (tennis -) He doesn 7 like tennis.

1. (coffee +)

2. (films -)

3. (his job ++)

4. (fish --)

5. (holidays ++)

6. (soccer -)

1.15 Write the questions, using the ideas from the box.

Example: Do you live in London? Yes, I live in north London.

Yes, I speak French.

Yes, he listens to the radio in the morning.
No, but he loves cats.

No, I prefer classical music.

Yes, he plays the piano.

Yes, I read one book every week.

Yes, he has two cups in the morning.

Yes, I love musicals.

No, I don’t like films.

MRS N R WD~

Figure 6. Practice makes perfect
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Food

In the week, I have breakfast at 7.30 a.m., lunch (a meal that you eat in the
middle of the day) at 1.00 p.m., and dinner (the main meal of the day, usually eaten
in the evening) around 7 p.m. I also have one or two snacks (small amounts of
food), e.g. cakes, biscuits or fruit, during the day at work. As I live alone / on my
own / by myself (without any other people), I also have to make my own breakfast
and dinner, but during the week I don’t bother (make an effort) to cook very much.

I'also have to feed (give food t0) my two cats twice a day as well.

Note: with breakfast, lunch or dinner in general, there is no definite article
(the).

Culturological Comments

The traditional full English breakfast served in many British hotels may
include fruit juice, cereal, bacon and eggs, often with sausages and tomatoes, toast
and marmalade, and tea or coffee.

The traditional American breakfast includes eggs, some kind of meat and
toast. Eggs may be fried, ‘over easy’, ‘over hard’ or ‘sunny side up’, or boiled,
poached or in an omelette. The meat may be bacon or sausage. People who do
not have time for a large meal have toast or cereal and coffee. It is common for
Americans to eat breakfast in a restaurant. On Saturday and Sunday, many people
cat brunch late in the morning. This consists of both breakfast and lunch dishes,
including pancakes and waffles that are eaten with butter and maple syrup.

Lunch is the main meal of the day for some British people, though people
out at work may have only sandwiches. Most workers are allowed about an hour off
work for it, called the lunch hour, and many also go shopping. Many schools offer a
cooked lunch (school lunch or school dinner), though some students take a packed
lunch of sandwiches, fruit, etc.

Sunday lunch is special and is, for many families, the biggest meal of the
week, consisting traditionally of roast meat and vegetables and a sweet course. In
the US, lunch is usually a quick meal, eaten around midday. Many workers have
a half-hour break for lunch, and buy a sandwich from near their place of work.
Business people may sometimes eat a larger lunch and use the time to discuss
business.

The main meal of the day for most people is the evening meal, called supper,
tea or dinner. It is usually a cooked meal with meat or fish or a salad, followed by a
sweet course. In Britain, younger children may have tea when they get home from
school. Tea, meaning a main meal for adults, is the word used in some parts of
Britain especially when the evening meal is eaten early. Dinner sounds more formal
than supper, and guests generally receive invitations to ‘dinner’ rather than to
‘supper’. In the US the evening meal is called dinner and is usually eaten around 6
or 6.30 p.m. In many families, both in Britain and in the US, family members eat at
different times and rarely sit down at the table together. Many people also eat snacks
between meals. Most have tea or coffee at mid-morning, often called coffee time or
the coffee break. In Britain in the past, this was sometimes also called elevenses. In
the afternoon, many British people have a tea break.

Housework

I do the shopping (buy the food) on Saturday.

Fortunately (luckily), I have a cleaner (a person who cleans) and she does
most of the housework: she does my washing (washes the clothes), the washing-
up (washes the dishes) and does most of the ironing (make clothes smooth with an
iron).

Figure 7. Cultural comments

Volume 7 « No.4 41



METHODOLOGY OF LANGUAGE EDUCATION

1.17 Find two things which belong to each

My favourite
hobby is painiing
and I like
rollerblading 1o0.

1 Like skiing but my
favourite hobby s
playing computer

At the weekend I 1 like reading in
ltke playing tennis. my bedroom. I also like
When it’s ratning, I playing the clariner and
like listening to I play in the school

pop music. orchestra.

==

1.18 There are four things which don’t belong

Reading
Every Weekend is Important to the Garcia Family

Every weekend is important to the Garcia family. During the week they don’t
have very much time together, but they spend a lot of time together on the weekend.

Mr. Garcia works at the post office during the week, but he doesn’t work
there on the weekend. Mrs. Garcia works at the bank during the week, but she

Figure 8. Basic language skills
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doesn’t work there on the weekend. Jennifer and Jonathan Garcia go to school
during the week, but they don’t go to school on the weekend. And the Garcias’ dog,
Max, stays home alone during the week, but he doesn’t stay home alone on the
weekend.

On Saturday and Sunday the Garcias spend time together. On Saturday
morning they clean the house together. On Saturday afternoon they work in the
garden together. And on Saturday evening they watch videos together. On Sunday
morning they go to church together. On Sunday afternoon they have a big dinner
together. And on Sunday evening they play their musical instruments together.

1.19 What’s the Answer?

Model: What do the Garcias do on Saturday morning?
They clean the house together.

Does Mr. Garcia work at the post office?

Do Jennifer and Jonathan go to school during the week?

Does Mrs. Garcia work at the post office?

Do Mr. and Mrs. Garcia have much time together during the week?
Does Jennifer watch videos on Saturday evening?

Do Jennifer and her brother clean the house on Saturday morning?
Does Mr. Garcia work in the garden on Saturday evening?

I o e

Watching

1.20 Watch the video. Circle T for true or F for false.

1. The monkey festival is on the last Sunday in November. T
2. The monkeys dance. T
3. The people give the monkeys lots of food. T
4. The monkeys cut the electric and telephone cables. T

1.21 Watch the video again and answer the questions.

1. In which country is Lopburi?

2. What do the people do for the monkey festival?
3. What is the first goal of the festival?

4. What is the second goal of the festival?

T ' T T

Figure 9. Basic language skills (continued)
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1. O3HAKOMHTE C MOPSIKOM CJIOB B :

.-------o»--qo----;...P-------.qo-----u--oo-c-----o»--q.--.-;---o.-c------»--q-----;.-------c---qo--------».--------»--qo.- .

seae

B anrnuiickoM MpeanokeH!H, B OTAHMHE OT PYCCKOTO, MPAMOI NOPAAOK CI0B:

SUBJECT PREDICATE OBJECT MANNER PLACE TIME

INDIRECT  DIRECT

INDIRECT OGo3Ha4aeT TOro, KoMy NpeIHA3HAYCHO ACHCTBUE HIM HA KOTO OHO HATIPABICHO. CTAaBHTCH MEKTY
CKd3YCMBIM H IPAMbBIM IOIMOJHCHHCM.

DIRECT  OG03Ha4acT TO L0 (MK TPEAMET), KOTOPOC MOABEPracTCs ACHCTBHIO. B PYCCKOM S3BIKE OTHOCHTCS K
MIEPEXOIHOMY ITIAr0Ny M CTOWT B BHHHTCJILHOM Majicske 0¢3 mpeuiora.

1.1 PERSONAL PRONOUNS

N e L B e - i R AR TR e - i R R
: 2. Mcnons30BaTh KAPTOYKH /I8 BBEACHHS 0a30BOr0O CI0BaPA M €ro JAJTBHEHIIETO 3arIOMHHAHUSL. 2

N O G R T Y sesssssssessnnnne SeeEEsEsItIINIEI eI RITRET IR RIERRESIRIRRTS

MecTonMEHNS 3aMEHAOT COO0H CYINECTBUTEBHEIC W PUIATATEIBHEIC, TPHOOPCTast YCTKOC 3HAYCHHUC TOJIBKO B KOHTCK-
cTe. JIMYHBIE H MPHTAMKATEIIBHBIC MECTOMMEHHA YIdDEHHEM HE BBIICIISIHOTCAH.

SUBJECT OBJECT ADJECTIVE PRONOUN REFLEXIVE
I me my name mine myself
SINGULAR you you your name yours yourself
he, she, it him, her, it his, her, its name his, hers, its himself, herself, itself
we us our names ours ourselves
PLURAL you you your names yours yourselves
they them their names theirs themselves

'Grammar: MecTOMMCHHE ' BCeraa MAMETCs ¢ 3arIABHOI OYKBEI H CTOMT MO YAAPCHHCM, TOIBKO CCIIH OHO COCAMHACT-
C51 COKO30M C YAAPHBIM 4JICHOM NpeaiokeHus, Hanpumep, Mark and 1.

Note: THIH BB TIEPEBOIHTCA OHAM MECTOHMEHHEM YOlI, KOTOPOE Ja3Ke NPH BEXKITHBOM 00PAIICHHH MHILETCH CO CTPOH-
HOIi OykBbl. OTHOWIECHHE K COOECEAHHKY MEPEIACTC MHTOHALIMEH, BBIOOPOM COOTBETCTBYIOLIMX CIIOB H KOHCTPYKLHIA.

*Grammar: it ymorpe0nsercs B OTHOLICHAN HEONYIICBICHHBIX MPEAMETOB, KpOME Kopa0nei, Tak Kak AHITIHYAHE,
HALFS MOPETIABATCICH, JKMBYIIAS HA OCTPOBE, KH3HB KOTOPOH 0¢3 KOpadas HeBO3MOXKHA, AGCTPAKTHBIX MOHATHIT H JKHBOT=
HBIX (CC/IH HC JIOMAIIHHC JIF0OHMLIBI), & TAKIKE JeTel 10 3-x eT. B cnokubIX cnoBax he- nmeer 3HaucHHE camel, she- camka,
Hanpumep, he-dog (xobens).

Culture: HCOOXOAMMO MOMHHTB, YTO MECCTOMMCHHS OH HJIM OHA HE CICAYCT MCMOIb30BAT B MPHCYTCTBHMU JTHLIA, O KOTO-
poM uzeT peus. B 1aHHOI CHTYALHH HYKHO BOCMONB30BATECSI HMCHEM COOCTBEHHBIM ITOTO YCIOBCKA.

B pycckoM A3bIKE €CTh MECTOMMEHHE CBOI (CBOS, CBOH), KOTOPOE MOMKET OTHOCHTCH KO BCEM JiHLaM. B aHriuickoM sA3bI-
K€ AHANOTHYHOr0 MECTOMMEHHS HET, NI0ITOMY C/IOBA CBOIf; CBOSI, CBOM NIEPEBOAATCS HA AHIIHHCKHIA A3EIK COOTBETCTBYFOIIMMH
TPHTAKATCIBHBIMH MECTOHMCHHAMH. OHifI SIBJISIOTCS 06H33T€JIBHHMH NpH CYWECTBUTCIbHBIX, 0603!‘!3‘!3!’0[1114)( JaCTH TCIa,
TIPSAMETBI OJICHKIBI H POACTBCHHHKOB.

Note: mis yCHICHHS CMBICIA MOCAE NPUTSAKATENEHEIX MECTONMEHHIT MOKET YIOTPEOIATECH OWN B 3HAYCHHH COOCTBEH-
HBIH, pomHoii. Hanpumep, my own brother.

Grammar: mine, yours, his, hers, ours u theirs ynorpebisiercs BMECTO COMETAHHS ONE’S + CYMIECTBHTENBHOE, KOTO-
poe, KAK TPABMIIO, B MPEANOKCHAH YIKC OBIIO YIOMAHYTO, HATIPUMED, /Y apple and yours. UHbIME cIOBAMHU, BO M30CKAHNE
TOBTOPA.

Note: Bo3BparHOe MecTOHMEHHE -sclf/-selves (ea. 4HCI0/MH. HCI0) YKA3bIBACT HA TOTO (TO), KTO (4TO) ABIAETCHA 00BEK-
TOM CBOCIG COOCTBCHHONO ACHCTBHA HiiH HOASCPRABACT, ST0 ACHCTBHC BhIOARACTCA FOBOpALIAM . CTABHTCA NOCHC HOANCHKA-
wero 1100 B KOHLE C MpeaioroM «by» B 3Ha4CHHM caM, 0e3 NOCTOPOHHEH nomoLun, Hanpumep, I myself wan (all) by myself.
YTO MPHIACT BBICKA3BIBAHMIO OONBIIYHO BEIPA3HTCIBHOCTE.

Pronunciation: ecy JTHYHBIC H NPHTKATCIBHBIC MCCTOMMCHHS 3-T0 JI., HAYHHAKOIIHECS ¢ OykBbl «h», CTOAT B cepenu-
HE WIH KOHLIE MPEANTOXKEHHS, TO 3ByK «h» He mponsHocHTCs. [TTaCHEBIH B TAHHBIX MCCTOMMCHHAX KPATKHIi.

he —  fitf ~he~.

him — /im/ ~him~.

his — [iz/ ~his name ~.
her — fo/ ~hercar~.
them — /om/ ~them ~.

Figure 10. Introduction
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1. YcranoBuTe COOTBETCTBHE,

Amy Anna Ben Bill Jack Jill
Kim Lucy Mandy  Mike Tom Tony

Female
Male

1.3 3aMeHHTE HMEHA THYHLIMH MECTOHMEHHAMH.

1. Tom 4. Jack 7. Mike 10. Bill
2. Amy 5= - Ben Retedill 11. Mandy
3. Kim 6. Anna 9. Lucy 12:-— Tony

FEELINGS AND EMOTIONS

R e oI OO S el B b R TR R i T o
2. IlouHTEpECOBATLEH, CCTh JIH rlpc.cmonoxccnm 10 MOBOAY H300PAKCHHBIX IMOLMIA.
3. TonpocuTe W300pa3NTL OIHY H3 HHX.

. 4. TlonpocHTe BEIGRATE Ty, Y70 MPCOOMATACT COTOMHA, || . . . 1\ ttesreerrnernsersensesnressesssnnsensnsssnsssnsasnnnns

.
.
.
.
.
.
.

.
.
.
.

Ty e

: 2. Mcnoneaoats KAPTOYKH 7151 BBEIACHHSA 623080r0 CIOBApA H €ro AATbHEHIIETO 3amOMHHAHHA.
;3. Y0eauTsCs, MOHATHO /1M, KAK COIMIACYETCH MOMUICKALLCE CO CKA3YCMBIM.
:, 4. Tlokasate COKpALUEHHBIC (JOPMBL.

e

I'maron to be ymoTpednseTes TpH HMEHHOI YACTH COCTABHOTO CKA3YEMOT0, HHBIMH CIOBAMH, 0003HATACT YCTOHHBBIT
TPH3HAK MOICIKALICTO, Cr0 KAYCCTBCHHYH0 xaparcrepuc*mxy (Gnﬂamoa BHCDKHH FOI[DI[HBII'I TeIUIbIH, xpacuuu Tpeymm.-
HBIH, IATHICTHHIT); & TAK/KE BEIONHACT ()yHKIHIO CAMOCT CHHP ¥

Grammar: weigh /wel/ — HCKTIOMECHHE, a TAKIKE CICAyeT NOMHHTB: be + number uan be + number + Id / of
Bpycckux mpenokeHHAX TAKOTO THITA, OTHOCAIIMXCS K HACTOALIEMY BPEMEHH, B OTJIHYHE OT AHIJIHHCKOTO, IIATO/=CBA3=
K4 HE ynoTpeonserc:
Singular Plural
1 am | happy. We | happy.
You are  (not) happy. You are  (not) happy.
He/she/it! is happy. They happy.

Note: rnaron to be — 3T0 €IMHCTBEHHBIH [TTATON B AHIIIHIHCKOM SI3BIKE, ¥ KOTOPOTO (JopMa HH()MHUTHBA HE COBNATACT
¢ (DOPMOii HACTOALICTO BPCMCHH. B yTBECPAHTCABHBIX H OTPHUATCIBHBIX MPCAIOKCHHIAX (B MOTHOH (DOPME) YIAPCHHCM HE
BBIETSCTCS.

'Grammar: MECTOMMEHHE it MOJKET HMETE 3HAYCHHE «ITOY, KOT/1A Pedb HACT 00 YIHABAHHH KAKOrO-HUOYb THLA WK
MPEAMETA; @ TAKIKE HCIONB30BaTHCA KaK. 0 MOIICAKAIICE B OC3MNYHBIX TIPEOKEHAAX, HATPHMCP, B KOTOPBIX
TOBOPHTCA O TIOTOJIE, BPEMCHH, PACCTOAHHH H PA3NHYHBIX H3MepeHusx: [t is John (npu pasroeope no tenedony). It is cold. It
is four o 'clock.

Figure 11. From elementary to advanced
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Pronunciation: B 00mHX / 3aKPBITHIX BOMPOCAX M KPATKMX OTBETAX HA HUX, 4 TAKKC B COKPAMICHHBIX OTPHLIATCIBHBIX
(opmax rmaron to be cTout mox ynapernem. Biyerroii pedun MosKeT O5ITE OMyIEH NePeT MHYHBIMEA MECTORMEHHSNM

Am Ihappy? — ’'mhappy? Are we sad? —  re /of we sad?
Is it hot? — s hot? Are you excited? — ’y/oj/ mmu /j/ excited?

Note: B pa3roBOPHOI PEUH BMECTO YES BOIMOMKHO yrnoTpedacHue yeah / yup, BMecTo no nah. IlocneaHee 4acto npous-
HocHT JIeHHH B MyabTcepuane The Simpsons.

1.6 CocraBbre YIBEPIAHTENbHBIC NPEII0KCHHS,

1. (be/afraid / he)
2. (be/you/how)
3. (cold/it/be)

4. (she/tired/be)
5
[

(they / bored / be)
(thirsty / you / be)

1.7 3axaiiTe K KasmI0My NPEUIOKECHHIO BONPOC M JalTe HA HEI0 KPATKHIi OTPHIATEILHBIN OTBET.

1.3 WH- QUESTION

B e T e L L R I LR :
2. What is my name? / What’s my name? :
3. HcnpaBuTh OMIHOKH. .

4. Hamncare My name is Alex. /I am Alex. / I'm Alex.
5. Copocuts ums. Mozene: Q & A.
0, Hanmcars My name is Alex Deschanel,

sessssrassanss B P T T T P E T T T

seesssssscsasnans

CrieumanbHbli / OTKPBITEII BOMPOC KAK B PYCCKOM, TAK M B AHITHHCKOM A3bIKAX HAYHHAETCS C BOMPOCHTEILHOTO COBA,
MOCJIC HETO CJIOBA YT B TAKOM 5KC MOPSIKE, KAK M IPH 00pA30BAHHH 00IIETo / 3aKPHITOro BONpoca. JlaHHsIi THIT BOmpoca
TpedyeT pa3BECPHYTOrO OTBETA, PA3BACHCHHA.

What  is(’s)  your name? My name is Alex/I’'m Alex.
Howold are you? I’'m nearly 27.
When is(’s) your  birthday? It's on the seventh of May.

1.8 O3nakombrech ¢ JABYMS 0a30BBLIMH AHAJIOTAMH.

— Hello / Hey, my name is /I'm . What’s your name?

— Hello / Hey, my name_is /T'm

— Nice to meet you.

— You, too.

—Hi,

— Hi, . How are you? / How’s it going? / What’s new with you?

— Pretty good / Just fine / Nothing much, thanks. And you?
— I'rn OK, thanks.

Culture: Howrare you? moapasyMeBaeT TONEKO MON0KHATENEHEIH 0TBeT. MEbI, Najke ¢C/IH 1EN1A HAYT COBCEM HEMJIOXO,
MPHBBIKIH HpHGleHSlTBCSl. AHIIHYAHHH C AMCPDHKAHIIEM TAKOH OTBET COYTYT CBHACTC/IBCTBOM HH3KO# CaAMOOLICHKH H MCJIIKHX
MPHTA3AHHI, 9TO CYMTACTCA CCPHE3HBIM JTHIHOCTHBIM H3BAHOM,

Note: fine He ynoTpeGasieTcs ¢ HApedHsAMH Very or extremely, Tak kak H3HAYANEHO TPAKTYETCS KAK OUEHB XOPOLIO.

«How doryou do?»==aT0 He BOnpoc, a AENOBOIi CNIOCOO MPHBETCTBHSA, KOT/Id BBl BUNTECH C YETOBEKOM BIEPBBIC, TH-
MU4HO Ans aurnu4ad. [IpasuneHeli oTBET Ha qaHnYI0 (ppasy Oyaet: «Pleased to meet youy unu «How do you do».

Cuiture: IBITaACh OBITh MPHBETIHBBIMH, JTHO/IH MOTYT CKA3aTh. €3aX0/H B JI000E BPEM3ii» JTOMY HH B KOCM CIIy4ac HE
CTOMT BCPHTb, TAK KAK 3TO BCETO JHIIb OIHH H3 CHOCO00B PACION0KHTE K ceOe HOBBIX 3HAKOMBIX. [lepen TeM, Kak HATH B ro-
CTH, BCETA CACAYET MO3BOHHTD H MOUHTEPECOBATLCH, CMOTYT JIH BAC MPHHATD, TAK KAK HUKTO HE THOOUT HEMKIAHHBIX rOCTEH.
Tarke ecmm BB TIPHNIAICHEN HA 3BaHELT 00e1/ Bedep M 6apOeKro, TO mepe TeM, Kak HATH, HeoOxomumo cnpocuTs: « What
can I bring?» Jlaxe eciiu X03s1MH / X03:1Ka FOBOPHT, 4TO HHYEIO HE HANO, Bbl BCC PABHO JOJDKHBI STO-HHOYIE IPHHECTH, Ha=
npuMep; (PMpMEHHOE OO0 HAHOHANBHOM KyXHH HIH HBETHL [[Pyroro poia «moJapku», Kak MPaBHII0, HE MPHHOCHT.

Note: B HacTosee Bpems barbecue /'ba:bikju:/ ofo3HauaeT BedepPHHKY HA OTKPHITOM BO3IYXE HIH MHKHHK; BO BPEMST
KOTOPOr0o TOCTEH yromaoT MACOM; 3a/KAPEHHBIM Ha YIIAX/Ha BepTene U T.n. Bropoe Haseanue barbecue 3to cookout /'kukaut/
~— 3TO NPHIOTOBICHHE €Ibl HAd OTKPHITOM BO3IYXE.

1.4 INDEFINITE ARTICLE: INTRODUCTION

<"1 Hanwcars npennoxenue You arc an English'teacher. :
¢ 2. You're students. And what is my job? / what’s my job? 3
4

Figure 12. Pronunciation and culture
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