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Abstract. This article explores the application of Paulo Freire’s critical pedagogy so as to improve cre-
ative writing instruction for second-language (L2) learners. Freire’s emphasis on critical consciousness,
dialogue, and learner autonomy provides a valuable framework for fostering authentic self-expression
and deeper engagement with the learning process. This study examines several key Freirean principles
and their practical implications for creative writing pedagogy: establishing inclusive classroom envi-
ronments that foster confidence and mitigate anxiety; employing peer support through collaborative
activities to enhance creativity and build self-assurance; integrating problem-solving tasks requiring
learners to apply language skills strategically; and empowering learners to take ownership of their
learning journey through increased autonomy. The crucial role of visual aids in bridging the gap be-
tween abstract concepts and concrete experiences is also investigated, highlighting their potential to
increase engagement and comprehension by making complex ideas more accessible. Specific peda-
gogical strategies, including collaborative storytelling, picture storytelling, dialogue writing, and col-
laborative poetry, are presented as practical applications of these principles. Furthermore, the article
emphasizes the importance of differentiating between exercises and tasks, within the context of Rod El-
lis’s theory, prioritizing purpose-oriented activities (tasks) that promote implicit language acquisition.
This learner-centered approach, grounded in Freire’s humanistic philosophy, moves beyond a focus on
grammatical accuracy to prioritize authentic communication and creative exploration, thus empower-
ing students to develop their unique voices and perspectives. The article concludes by advocating for
a more empowering approach to L2 creative writing and proposes avenues for future research explor-
ing the effectiveness of these Freirean-inspired techniques in fostering both linguistic proficiency and
broader personal growth, contributing to a more holistic and effective language learning experience.

Keywords: creative writing, Freire, second language teaching, inclusivity, peer support, problem solv-
ing, critical thinking, student’s autonomy, visual aids

For citation: Bovshik, A. S. (2025). Dialoguing with Freire: Teaching Creative Writing to Second Lan-
guage Learners. Linguistics & Polyglot Studies, 11(2), pp. 106-116. https://doi.org/10.24833/2410-2423-
2025-2-43-106-116

106 OUNONTIOTMYECKME HAYKM B MTMMO « Tom 11 o N22



A.C. boBWwuKK

HccnenoBaTtenbckasi CTaThst

B puanore ¢ dpeinpe:
o0ydeHUe TBOPUYECKOMY MUCBMY
Ha MHOCTPAHHOM S3bBIKe

A.C. boBmuk

MoOCKOBCKMIT TOCYHapCTBEHHBII YHUBEPCUTET TeXHomoruii u ynpasnenns uM. K.I. PasymoBckoro
(TlepBblit Ka3auuil YHUBEPCUTET)
109004, Poccus, Mocksa, yi1. 3eM/IsAHOI Bail, 73

AnHoTamyA. [laHHAs CTaThs NOCBALIEHA IPYMEHEHNUIO IPUHLMIIOB KpUTHUYecKoli egarornuku ITaymo
Dpeiipe ps noBbieHNA 3P HEeKTUBHOCTU 00Y4eHM s CTYAEHTOB TBOPYECKOMY IMChbMY Ha MHOCTPaH-
HoM s3bike. Ocoboe BHMMaHNE, yaenseMoe Opeiipe KPUTHUECKOMY MBIIITICHNUIO, JUAIOTY I CAMOCTO-
ATE/IbHOCTY YYAIMXCS, ABJIAETCS IIPOYHBIM (PyHIAMEHTOM /I PasBUTHUA UX HOJIMHHOTO CAMOBbIpa-
KEeHMs 1 aKTMBHOTO BOBJIEUEHNS B yUeOHBIII IIpolLiecc. B nccmenoBaHny paccMaTpUBaIOTCS KIIIOUYeBbIe
npuHIybsl Opevipe U X IpaKTUYeCcKoe IPUMeHeHNe: CO3/IaHye MHKTIO3MBHON aTMOC(epbl B K1acce,
CIIOCOOCTBYIOLIEN YBEPEHHOCTHU M CHIDKEHVIO TPEBOXKHOCTI; COBMECTHas paboTa U IOffiep>KKa CO
CTOPOHBI CBEPCTHNUKOB, IIOMOTAIOII[/ie PACKPBITH TBOPYECKMIT IIOTEHIMA YIAIUXCS U TTIOBBICUTD VX
CaMOOLIeHKY; BK/IIOUeHNe B yueOHBII IIpolLiecc 3afiad, OpUEHTYPOBAHHBIX Ha pelileHle IpobieM 1 CTH-
MY/IUPYIOLIVX YYAIUXCA K CTPATerM4eCKOMY MCII0/Ib30BAHNUIO A3bIKa; PasBUTIE CAMOCTOSATEIbHOCTH
yJaIuxcsl, MO3BOJISAI0Iee UM aKTMBHO YYacTBOBAaTh B IIpoliecce 0Oy4eHMs U BbIOMpaTh Hambosee
HOAXOAAIE MeTOAbI paboTsl. KpoMe TOTO, MccenyeTcs BaKHOE 3HaYeHNe BU3YaIbHBIX CPELCTB 00-
ydeHNs B IPEOROIEHNN paspbiBa MY aOCTPAKTHBIM ¥ KOHKPETHBIM, YTO CIIOCOOCTBYET MOBBIILIE-
HUIO BOBJIEYEHHOCTH 1 OO/IerdaeT IIOHMMaHMe CJIOKHBIX Ujjeil. B KadecTBe MpakTMYeCKUX IIPUMEpPOB
[IpUMeHEeHNMs TaHHBIX IPUHIINIIOB [IPEICTaBIeHbl METO[MYECKIIE CTPATETNN, TaKie KaK COBMECTHOE
Co3laHue MCTOPUIL, HANMICaHMe PAcCKa3oB II0 KAPTUHKAM, COCTAaBJIEHNUE JUAJIOTOB 1 KOJUIEKTUBHOE
HamnucaHye cTuxoB. [Tog4épKkuBaeTcs BaXKHOe pasydye MeX/Y YIPaKHEHISMI U 3aJaHUAMY B KOH-
tekcre Teopun Poma dmmuca (Rod Ellis), mpu aTom mpenmourenne oTaaércst BUgAM AesATETbHOCTI,
OPMEHTMPOBAHHBIM Ha LIeJIb U CIIOCOOCTBYIOMMM OeCCO3HATEIbHOMY YCBOEHMIO sA3bIKa (T.e. 3aJaHu-
sam). ITpemioxeHHbIT B paboTe MOAXOJ, OCHOBAHHDBIN Ha T'yMaHUCTHYeCKMX IpuHnnmnax Opeitpe u
OPMEHTMPOBAHHBIII Ha IMYHOCTD YYCHNKA, IIO3BOMIAET BBIATH 3a Ipefe/bl GOpPMaTbHOIO U3YUeHNUs
TPaMMATUKI ¥ COCPEXOTOUNTHCS Ha PasBUTUM ay TEHTUYHOM KOMMYHMKAIMI ¥ TBOPYECKOTO MBbIIII-
JTIeHNs, JaBasi YYallMMCs BO3SMOXKHOCTD BBIPA3UTb CBOIO MHAVBUAYA/IBHOCTD ¥ COPMUPOBATH COO-
CTBEHHYIO TOYKY 3peHus. B 3ak/roueHme aBToOp Ipu3biBaeT K paspaborke 6onee 3¢(HeKTUBHBIX Me-
TOAVK 00ydeHNsI TBOPUECKOMY NMUCbMY Ha MHOCTPAHHOM s3bIKe, OCHOBAHHBIX Ha upeax Opeiipe, u
IIpejjIaraeT MCC/IeoBaTh UX BAMsAHNE KaK Ha Pa3BUTME SA3bIKOBBIX HABBIKOB, TAaK M Ha TMYHOCTHBII
poct obyuaronuxcs. [Tpeamnonaraercs, 4To 9T0 6yfeT ClI0cOOCTBOBATb CO3TAHMIO O0MIee LieNIOCTHOI I
3¢ deKTUBHOIT Cpesbl 00yYeHN .
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1. Introduction

Just a few centuries ago, all written requirements were fulfilled by a small number of specialists -
scribes — who were trained to convert language into written form. Today, having basic writing skills is
considered a fundamental requirement for obtaining work in various fields and an expected norm in
literate societies [7].

Although the skill of writing is in great demand, many people, regardless of their language proficiency,
tend to detest or evade the writing process, primarily due to feeling intimidated by it [21]. When it comes
to creative writing — a form of writing that involves using imagination, originality, and creativity - there
are specific (psychological) difficulties that writers may face in both their mother tongue and second lan-
guage. Hemingway’s quote, “There is nothing to writing. All you do is sit down at a typewriter and bleed”,
effectively highlights the idea [ibid.].

In their mother tongue, writers may struggle with self-doubt, often fueled by imposter syndrome: the
feeling of being a fraud despite evidence of competence. This, combined with perfectionism and the fear
of negative judgment, can trigger anxiety and hinder their ability to express themselves freely and crea-
tively. This can lead to paralyzing self-criticism, where the writer becomes their own harshest judge [9].

In a second language, writers may face additional challenges, such as limited vocabulary and grammar
knowledge. This can not only impede their ability to communicate their ideas effectively but can also
force them to simplify their creative concepts, avoid nuanced metaphors, or express themselves in a less
authentic voice, leading to frustration and a sense of linguistic inadequacy [19]. This can be especially
prevalent in second language learners who may perceive a gap between their own language proficiency
and that of native speakers, leading to feelings of inadequacy, or struggle to express themselves as fluently
as they would like.

The imperative to fight the obstacles associated with creative writing in the context of second language
acquisition is clear, but complex: while creative writing itself does not lead to the acquisition of language,
teaching it can still be beneficial due to its ability to encourage reading and, crucially, to promote students’
conscious consideration of grammatical choices and stylistic options in their writing, leading to a deeper
understanding of language rules [13].

According to various scholars, creative writing also helps students foster their ability to use their new
language in more expressive ways, and encourage them to think better and more originally. For example,
Peter Elbow emphasized the difficulty of holding multiple thoughts simultaneously, which is why writing
becomes crucial in making abstract ideas clearer and more concrete: through writing, individuals can
better understand the relationships and connections between their ideas, enhancing their cognitive capa-
bilities [15]. Interestingly, Paolo Freire, a central figure in this article, drawing on Noam Chomsky’s theo-
ry of language, specifically his ideas presented in Cartesian Linguistics, also argues that language mastery
enables us to think and feel more profoundly and expansively [11].

Besides, creative writing can help learners to develop a deeper appreciation for the language they are
learning, allowing them to see beyond its functional uses and discover its artistic potential. It can also
foster a love of writing, a passion that can extend beyond the language classroom. This love of writing
could indeed be transferred to other areas of their education, enhancing their academic expression and
communication skills. It also gives students a chance to focus on self-expression, providing an outlet for
their unique vision and insights, which in its turn minimizes the affective filter, a factor contributing to a
more effective assimilation of language structures [13]. In essence, by lowering inhibitions, students are
more receptive to acquiring new grammatical patterns and vocabulary.

Fortunately, there are ways to overcome the challenges connected with the practice of writing. In this
regard, Paolo Freire’s pedagogical principles seem to be especially helpful, offering a learner-centered
approach to learning.
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Paulo Freire was a Brazilian educator and philosopher who is best known for his theories of critical
pedagogy, which emphasize the importance of education as an instrument for liberation from oppressive
systems [11]. He believed that education should empower individuals to challenge injustices and create
positive change.

His ideas are important in language teaching because they provide an alternative to traditional educa-
tional methods. Freire’s approach gives special prominence to dialogue and critical thinking, encouraging
students to engage actively in their learning and seeks to empower learners so that they can become more
actively involved in their own learning: exploring their own questions and coming up with their own
answers. This approach gives a sense of ownership over their learning experience.

Besides, Freire argued that language learning should be connected to the lived experiences of learners
and should be concerned with local contexts and identities [ibid.]. This grounding in real-world experi-
ences makes learning more meaningful and relevant to students.

Indeed, it seems quite natural that Freire’s ideas can (and, perhaps, should) be implemented to help
second language students write creatively. By maintaining an environment of curiosity and exploration in
the classroom, where learners feel safe to take risks and express themselves freely, we can empower stu-
dents to be as creative as possible in their written expression. Below, some of Freire’s ideas and principles
as they relate to teaching creative writing are considered.

2. Freire’s ideas and principles

2.1. Inclusivity

For the most effective creative writing pedagogy, instructors must consider certain foundational el-
ements of teaching. One such element is the need for an inclusive classroom, a teaching practice that is
deeply rooted in the work of Paulo Freire [ibid.]. By weaving together Freire’s philosophies of social justice
and educational equity with creative writing, instructors can nurture learning environments where all
students are welcomed, accepted, and respected, a space where their unique voices and experiences are
not just tolerated, but actively celebrated.

This pedagogical principle is especially relevant in light of the empirical observation that the vast ma-
jority of L2 students experience significant psychological difficulties with writing, especially writing in a
foreign language [19]. These difficulties can stem from feelings of vulnerability, fear of making mistakes,
and a sense of inadequacy when faced with the complexities of writing in a non-native language. Freire’s
approach directly addresses these challenges by prioritizing the creation of a safe and supportive learning
community.

In his seminal work, Pedagogy of the Oppressed, Freire asserts that learning should take place in an
atmosphere of mutual respect and open dialogue between all the participants of the educational pro-
cess, moving away from a top-down, banking model of education towards a collaborative and dialogic
approach. It is essential that students feel safe and supported in the classroom, feeling that their contri-
butions are valuable and their perspectives are honored, if we want them to lower their inhibitions and
fully engage in creative writing activities [11]. This sense of safety is not merely about the absence of
explicit negativity, but actively cultivating an environment where students feel comfortable taking risks,
experimenting with language, and sharing their unique stories without fear of judgment or ridicule. This
requires that the instructor act as a co-learner, modeling vulnerability and acknowledging their own
learning journey.

Furthermore, Freire’s emphasis on agency and empowerment is crucial in the context of creative writ-
ing. It seems plausible, therefore, that giving students creative freedom and confidence in their choice of
topic, genre, and linguistic tools may be a means of liberating their intellectual and emotional potentials.
Instead of being passive recipients of knowledge, students should be empowered to shape their own learn-
ing experiences. This includes encouraging them to explore themes and forms that resonate with their
own backgrounds, cultures, and identities, thus allowing them to find their individual voice within the
writing process.
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In addition, story building may naturally result in storytelling, which - along with other forms of cre-
ative expression — might help students develop both communicative skills and a greater sense of empathy
for their peers [6]. The act of crafting and sharing stories allows students to see the world from different
perspectives, fostering compassion and a deeper understanding of the human condition. This resonates
with Freire’s belief that education should be transformative and contribute to the development of critical
consciousness.

In this regard, the teacher’s role as a facilitator of empathic interaction between students should be
considered crucial, moving beyond the traditional role of a knowledge dispenser to that of a guide and
co-inquirer [11]. For instance, the teacher may invite students to explore topics such as equity, inclusiv-
ity, and (cultural) diversity, say, in their essays. These themes are not merely abstract concepts but lived
realities for many students, and exploring them through creative writing provides an opportunity for au-
thentic expression and critical engagement. The latter corresponds to the two important ideas in Freire’s
pedagogy: peer support and the use of language as a humanizing and empowering tool in education.

2.2. Peer support

Freire argued that education should be a cooperative process, which is centered on students” active
participation and interaction. This means that students as social agents should be given the opportunity
to learn through dialogue and collaboration with their peers and instructors. The educator asserts that
cooperative learning and peer support give students the opportunity to think openly and creatively, with-
out fear of criticism or judgment [ibid.]. This approach can be applied to writing as well. By starting with
a dialogue with others — whether it's a writing group, a mentor, or a trusted friend - students can gain
insights into their works and receive constructive feedback that can help them improve.

Moreover, the support and positive environment fostered by students’ cooperation also help to build
confidence, which can further enhance creativity.

By working in pairs or in mini-groups, students are exposed to new perspectives and cultures. That, of
course, can provide some valuable feedback on their personal contributions.

For instance, students can engage in collaborative storytelling, where they take turns adding lines or
paragraphs to a shared narrative, encouraging creative thinking and teamwork. Each student can build
upon the previous contribution, shaping the story’s direction and contributing his or her own unique
voice [19].

Another engaging approach is picture storytelling, where pairs of students describe a chosen image,
taking turns to build a story based on its visual elements. This task encourages students to observe details,
use descriptive language, and develop their narrative skills [6].

Alternatively, students may participate in the activity referred to as character development, where
they collaborate to create characters by brainstorming descriptions, traits, and backgrounds. That helps
promote descriptive vocabulary and creative expression. Through this process, students can delve into
character psychology, explore different perspectives, and develop their ability to create believable and
engaging characters [19].

Students may also engage in dialogue writing, involving pairs crafting conversations between im-
agined characters. For instance, students could create a dialogue between two witnesses to a historical
event, each recalling it from a different viewpoint, forcing them to consider narrative perspective and
bias. This activity offers a natural practice ground for writing dialogue and exploring different frames of
reference. Students may also choose their own setting, conflict, or theme, allowing them to practice using
different tones, registers, and stylistic choices [18].

Finally, collaborative poetry writing allows students to build a poem line by line, taking turns to con-
tribute to a shared piece, fostering the use of figurative language, rhyme, and rhythm, while encouraging
collaboration and unique artistic expression. This task encourages students to experiment with poetic
devices, explore different forms of poetry, and develop their sense of rhythm and rhyme [12].
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2.3. Problem solving

Freire believed that education should be focused on creative problem-solving abilities, as well as skills
in critical thinking, analysis, and synthesis. According to Freire, we must contrast the meaningful study of
a subject, which requires some authentic contact with reality, with mechanical rote learning, the pragmat-
ics of which are confined to the classroom [11]. This resonates strongly with the idea of learners as active
agents in their learning process, not just passive recipients of information.

When it comes to second language teaching, the principle still stands. In fact, Freire’s pedagogical
theory (problem-posing education) is most fully reflected in the Participatory Approach to second lan-
guage teaching, which has many significant similarities with the Task-based Approach to second language
teaching [16]. Both approaches share a core belief: language is primarily a tool for action and communi-
cation, not merely an abstract system of rules. Like the Action-oriented Approach of the Common Euro-
pean Framework of Reference for Languages (CEFR), a widely used framework for language learning and
assessment, these methodologies view learners as ‘social agents’ who engage in language use to achieve
specific goals in specific contexts [8]. This means that language learning must involve practical applica-
tion and meaningful engagement with the world.

For example, rather than solely focusing on isolated grammar points or vocabulary lists, both the
Task-based Approach and the Participatory Approach (much like the CEFR) emphasize that learning
should be driven by tasks. These tasks aren’t just exercises; they are actions that require learners to strate-
gically employ their existing skills and competencies to reach a defined outcome [16]. Just as social agents
interact with the world to achieve their aims, language learners should use their language skills to engage
in tasks that have purpose and meaning.

Besides, both approaches assert it is essential that we teach skills needed outside the classroom [ibid.].
Creative writing is one way to help students develop problem-solving skills which can be utilized beyond
the school setting. This process works in a reciprocal manner: the focus on resolving real-life (or engaging
fictional) dilemmas can, in turn, enhance second language learning and acquisition [10]. The very act of
writing to solve a problem, or to explore a situation, empowers the learner, further solidifying their role
as an active, purposeful agent.

In this context, riddles can be a powerful tool for igniting a student’s imagination and unlocking
the door to creative writing. This activity leverages the inherent human fascination with the unknown.
Instead of presenting straightforward stories, educators introduce narratives that include unexplained
events, ambiguous characters, or unanswered questions. These narratives act as puzzles, inviting students
to unravel the mystery and engage with the text on a deeper level. Thus, students are encouraged to offer
written explanations for the unexplained, develop backstories for ambiguous characters, or propose solu-
tions to unanswered questions. This classroom activity is quite flexible and can be implemented both in
small groups and individually. For example, elementary students may be provided with useful vocabulary
in advance and should be permitted to use dictionaries and online translators if necessary. These tools are
not weaknesses but rather helpful resources that enable the learner to take control of the task.

It should also be noted that Freire’s creative writing and problem-solving activities must be considered
tasks as opposed to exercises. According to TBA proponent Rod Ellis, there is a difference between those
two: tasks are designed to learn a target language in an implicit way, whereas exercises imply a great deal
of conscious learning on the part of the student. Thus, a task is characterized as a purpose-oriented action
that employs the student’s current linguistic abilities, which culminates in an end result [10]. Thus, stu-
dents are not blindly following rules but consciously and intentionally choosing their language to realize
a communicative purpose.

It's worth mentioning that while creative writing tasks primarily focus on pragmatic meaning and
emphasize content, accuracy might still be encouraged through the use of self-study grammars, gram-
mar-checkers, model input, imitation exercises, the teacher’s feedback, and the student’s editing and
proofreading. That has everything to do with yet another pedagogical principle proposed by Freire:
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2.4. The student’s autonomy (‘learning to learn’)

Freire’s concept of ‘learning to learn’ involves teaching individuals how to continue learning on their
own, without relying solely on the information presented in a traditional classroom setting. It focuses on
helping learners develop problem-solving skills, identify and assess resources, set goals, and take action.
The idea is to give students the tools they need to become independent learners and life-long learners
[11], [19]. This emphasis on learner agency aligns strongly with the broader field of language education,
where fostering autonomy has emerged as a prominent theme in recent decades [8].

While the concept of learner autonomy sometimes faces criticism as an idealistic and impractical goal,
many see it as fundamental to effective learning [2]. This perspective posits that learners who develop
autonomy not only become more proficient language learners but also evolve into more responsible and
critical participants within their communities [ibid.]. However, discussions around autonomy are often
hampered by misunderstandings. It’s crucial to clarify that autonomy doesn’t mean learning in isolation,
without a teacher, or solely outside of formal classroom settings. Instead, as Phil Benson argues, autono-
my is not a method but an attribute of the learner’s overall approach to the learning process - a capacity
to take control over their own learning. This includes the ability to make informed choices about how,
what, and when they learn [ibid.].

There is no denying the fact that it is crucial for second language students to become independent
learners because it helps them develop self-confidence, which is an essential quality for successful lan-
guage learning according the affective filter hypothesis, which posits that anxiety can hinder language
learning [13]. ‘Learning to learn” also enables students to take control of their own language learning
journey, without having to rely too much on teachers or other outside sources, and encourages them
to try new strategies and techniques in order to gain a deeper understanding of the target language. In
essence, autonomy fosters a proactive approach to learning where students become active agents in their
own language development. This approach moves away from passive reception of knowledge towards
active engagement and exploration.

Creative writing is one area where Freire’s idea of learning to learn proves particularly valuable. Many
teachers have integrated elements of creative writing into their lesson plans in order to give their students
an opportunity to freely express themselves [20].

Through independent creative writing, students learn a target language both implicitly and explicitly.
For instance, before or as they work on their creative writing projects, they are encouraged to read ‘mod-
el’ literature, exploring varied texts, such as short stories, poems, or essays, and absorb their linguistic
features so that they can create a text of their own. This practice corresponds to the principle of natural
language acquisition [14]. On the other hand, students are also (self-) motivated to functionally study
certain aspects of grammar and style, not through rote memorization but by focusing on how gramma-
tical structures enable them to express their ideas more effectively. This occurs as they explore their own
ideas and feelings in ways that would not be possible through more traditional approaches. The chance
to practice their imaginative abilities in a foreign language impels students to self-correct and to strive
to articulate their ideas most accurately [5]. By taking ownership of their creative expression, learners
become more actively involved in refining their language skills, fostering both their linguistic proficiency
and their self-directed learning capabilities.

2.5. The use of visual aids

In Pedagogy of the Oppressed, Freire shows how using visual clues can be an effective way to engage
students and foster their interest in the subject. According to Freire, visuals help to connect knowledge
to real-world circumstances [11]. Skillfully chosen visuals may help bring stories to life and provide stu-
dents with a tangible representation of what they are learning. Images can also serve to provide context,
structure, and examples that inspire creativity in students. In the Participatory Approach, for example,
presenting imagery that relates to the topic being discussed can help students make connections and gain
deeper insight into the topic [16].
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Building on this, research suggests that the human brain processes a significant portion of information
visually, with some studies indicating as much as 75% of the data we understand arriving through visual
formats [17]. This underscores the potential of visual aids in education, as visual information is often
more effectively mapped and retained in students’ minds [1]. Visual learning, defined as the process of as-
similating information from visual sources, allows students to grasp concepts more readily when they can
see them. Visuals encompass a wide range of formats, including images, diagrams, videos, simulations,
and even games and flashcards [ibid.]. Educators can leverage this variety to present complex information
in an accessible way, revealing patterns and relationships that might be less apparent through text alone.

In her book Techniques and Principles in Language Teaching, Diane Larsen-Freeman’s description of
the Participatory Approach highlights how a teacher can use a visual aid to engage students in mean-
ingful language learning and writing. The teacher presents a picture of a woman, Lina, looking out of a
window, and three men below on the street. According to the scenario, Lina feels afraid to be alone in
the city at night and needs to get to her English class. Through a series of questions, the teacher guides
students to analyze the situation, considering the characters’ emotions and drawing connections to their
own experiences. The teacher then encourages students to brainstorm solutions to Lina’s problem. One
suggestion is to request better street lighting. The class decides to write a letter to the mayor’s office, and
the teacher collaborates with them to draft it. The teacher carefully records the students’ ideas, allowing
them to express themselves authentically. They then review and revise the letter together before copying
it into their notebooks and preparing to send it. This collaborative process emphasizes both language
development and real-world problem solving [16]. This example underscores how visuals act as a starting
point, transforming abstract concepts into more concrete and relatable learning experiences. Moreover,
when learning is supported by both visual and verbal elements, students tend to retain the information
more effectively. This combined approach is key to helping students of all ages to manage their learning
and achieve academic goals.

The image given as an example above is essentially what Freire called a generative theme: a concrete
representation of a complex social reality that sparks critical thinking and dialogue. Freire believed that
these themes, often rooted in learners” personal experiences, could act as catalysts for meaningful learn-
ing. He argued that by listening methodically to learners and identifying themes that emerge from their
daily lives, educators could create a dynamic learning environment where students actively engage with
the world around them [11]. In second language teaching, pictures loaded with social cues can serve as
powerful generative themes, offering a starting point for exploring cultural differences, understanding
social dynamics, and developing critical thinking skills. Furthermore, visual aids are instrumental in de-
veloping visual thinking, where learners form connections between ideas, words, and images, facilitating
deeper understanding and retention [1].

When it comes to creative writing, educators can enhance students’ creative potential by using visual
aids. These aids can be used to introduce topics and concepts, as well as to elicit information from stu-
dents in an interactive way [16]. For instance, instead of solely employing written accounts, a storyboard
might be employed as an alternative. It does not have to be highly detailed; simple line figures could serve
its purpose. Once students have the base of their story figured out, they can begin to write more specifics
to give it life and depth. For example, photographs, illustrations, and other images can be used to spark
a student’s imagination and further encourage them to think beyond the expected. Furthermore, the
teacher can ask students to create their own visuals based on their writing which can be used as a prompt
for further exploration. Therefore, visuals can help open up the minds of students and make them more
willing to take risks with their writing. By allowing students to work with visuals, the teacher can provide
a more engaging and interactive learning experience.

By providing colorful flashcards (e.g., from the Dixit board game, known for their abstract and evoca-
tive imagery), the teacher can get students brainstorming ideas and use these visuals as guides for drafting
their stories.

LINGUISTICS & POLYGLOT STUDIES - Volume 11 + No.2 113



NHHOBALIMOHHbBIE METOAMKIA I KOMNETEHTHOCTHbBIV NMOAXOA B MPEMNOLABAHMM MHOCTPAHHbIX A3bIKOB

Alternatively, visuals like artwork or photographs can be incorporated into the narrative to create a
polycode text, combining visual and verbal elements to create texts like comics or graphic novels [3], [4].

Besides, many popular video-sharing platforms have valuable collections of learning materials and
tools which can supplement a student’s creative writing skill set. For instance, there are videos revealing
a wealth of insight from celebrated authors that students can use as a source of their inspiration. Students
can engage in creative writing by building upon the narrative of short (10-minute) films. This activity fos-
ters a connection between visual storytelling and written expression, while catering to individual prefer-
ences. One effective approach involves presenting students with a carefully chosen short film. The teacher
pauses the film at a pivotal point in the opening sequence, creating a moment of anticipation and intrigue.
This pause allows students to absorb the visual cues, character dynamics, and emerging themes. Students
can then continue the narrative in two ways: individually or in pairs. Pair work encourages collaboration
and dialogue, fostering a shared understanding of the story. To further stimulate creativity and explore
different writing styles, instructors can introduce an element of genre assignment. Each student receives
a piece of paper with a specific genre (e.g. fantasy, mystery, romance, science fiction, historical fiction,
or realistic fiction) written on it. This encourages students to experiment with the unique language and
vocabulary associated with each genre, providing valuable practice in diverse forms of literary expression
[1]. The use of interactive visual tools, such as web services and 2D games, adds another layer to this,
creating environments where students can develop visual thinking skills and engage with information in
dynamic ways.

Therefore, integrating visual aids into the learning process can transform the way students engage with
and express themselves creatively. By connecting visual stimuli with written expression, educators can tap
into a deeper well of imagination and foster a more dynamic and personalized learning experience. The
use of visuals allows for diverse approaches to storytelling, from brainstorming with flashcards to analyz-
ing short films and exploring different genres, ultimately empowering students to become more confident
and creative writers. This approach not only enhances writing skills but also fosters collaboration, critical
thinking, and an appreciation for the diverse ways in which stories can be told and experienced. More-
over, visual approaches contribute to the development of higher-order thinking skills essential for prob-
lem-solving. These include analytical and creative thinking, which facilitate problem finding, efficiency,
flexibility, and originality [ibid.]. These skills are highly valuable for creative writing tasks and overall
cognitive development in second language learners.

Conclusion

In conclusion, this exploration of Paulo Freire’s pedagogical principles reveals their transformative
potential within second language creative writing instruction. By prioritizing critical thinking, prob-
lem-solving, and learner autonomy through generative themes, peer support, and strategically deployed
visual aids, educators can cultivate dynamic and inclusive learning environments. This approach directly
addresses the challenges inherent in second language creative writing, such as overcoming the affective
filter and fostering authentic self-expression. The practical application of Freire’s framework, as illustrat-
ed throughout this article, offers a pathway toward empowering students to become confident, critical,
and creative writers. However, further research is crucial to refine and expand these techniques. Future
studies might focus on developing standardized assessments that accurately measure the impact of peda-
gogy based on Freire’s principles on various aspects of second language acquisition, including fluency,
accuracy, and communicative competence. Ultimately, the goal is to empower learners to not only master
language skills but also develop their critical consciousness and become active agents in their own learn-
ing journeys. As Freire himself powerfully articulated, “What the educator does in teaching is to make it
possible for the students to become themselves” [11].

© A.C. boBmuk, 2025
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