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PREFACE

special issue of Linguistics & Polyglot Studies published in 2021. In the last four issues (from vol. 7,
no. 4, to vol. 8, no. 2), 12 new journal articles on polyglottery saw the light, and five more are pre-
sented in this volume, compared to some 25 in total in the whole world as of summer 2021.

The year 2022, in its turn, signified the beginning of the United Nations International Decade of Indig-
enous Languages (2022-2032) and was also declared the International Year of Basic Sciences for Sustaina-
ble Development, thus symbolically indicating the importance of comprehensive studies and appreciation
of language for social benefit in education, peacemaking and technology, and setting new goals for both
researchers and practitioners.

These up-to-date topics are addressed in the present volume, which includes papers on the evolution
of polyglot agenda in the last decade, intensity and time factors in highly efficient language learning, so-
cial dimension of polyglottery, perception of multilingualism in Japan and geolinguistic trends from the
UN rhetoric to hospitality industry and from the Himalayas to South America. A special feature of this
issue is an expert round table discussion on sociolinguistic issues in different parts of the planet.

We hope the presented materials will be found intellectually stimulating and useful, and encourage
colleagues from different domains of language-related studies to cooperate in the future issues.

The past academic year has been marked by a dynamic growth of polyglot studies since the first

Editors
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ITPEIVICJIOBUE

poLIeANINIT aKaJleMUIeCKIil To, 03HAMEHOBAJICA JUHAMUYHBIM POCTOM VCC/IeOBaHMI MOTN-

IJIOTUY C MOMEHTA BBIXOJja IIEPBOTO CIEIBBIITyCKa >KypHana «Linguistics & Polyglot Studies»

(«®umonornyeckne Hayku B MIVIMO») B 2021 ropy. B mocnegunx 4eTsipéx Homepax (C T. 7,
Ne4, 10 T. 8, Ne2) yBuzernu cBeT 12 HOBBIX KypPHA/IBHBIX CTATeil 110 TeMe ITOJIUITIOTHN, Y ellé IIATh Ipef-
CTaBJIEHBI B JAHHOM BBIITYCKe, [0 CPABHEHNIO C IPUMEPHO 25 BO BCEM MUpe 10 COCTOSHMIO Ha /1eTo 2021
rofa.

2022 rop, B CBOIO Ouepesib, 0003HAYNT Havano MeXXIyHapOJHOTO NeCATUIETHA SA3BIKOB KOPEHHbIX
HapopioB Opranmsauuu O6benyuénnpix Hanuit (2022-2032), a Taxke ObU1 00BsABIeH Mex/iyHapoz-
HBIM TOZIOM (pyH/IaMEHTA/IbHBIX HayK B MHTepecax YCTONYMBOTO PasBUTHUSA, YTO CUMBOIMYECKM YKa-
3bIBaeT Ha BAKHOCTb BCECTOPOHHETO M3YYEHWSA U IPU3HAHUA LEHHOCTY S3BIKA JiIA OOIIeCTBEHHOI
10/b3bl B cepax 06pa3oBaHMsl, MUPOTBOPYECTBA I TEXHOMIOTMIA, @ TAK>Ke CTAaBUT HOBBIE Le/IN KaK JI/Is
UCCriefoBaTesneit, Tak 1 Ji7Is IPaKTUKOB.

OTH aKTya/lbHble TeMbl PAaCCMAaTPUBAIOTCA B HACTOAIEM BbITycke. OH BKIIIOYaeT B ceOs cTaTbu 06
9BOJIIOLY TIPOOIEMAaTUKY HOMUITIOTUM 3a TIOCTIeIHee IecsATuneTre, pakTopax MHTEHCUBHOCTI 1 Bpe-
MEHM B BBICOKO9(D(PEKTMBHOM M3Yy4EeHMM A3bIKA, COLMATBHOM V3MEPEHUM IIOJIUTOTUM, BOCIPUATUN
MHOT0A3bIYMA B SIOHMM U TeONMMHIBUCTNYECKUX TeHAeHIuAX oT putopuku OOH po mnpgycTpun ro-
crenpumrMmctBa 1 oT [umamnaes o H0xuoit Amepuku. Oco6eHHOCTbIO HOMepa SIBJISIETCS IKCIEPTHBIN
KPYIJIBII CTOJ, HOCBSIEHHBIN COIVIOIHIBUCTUYECKIIM ITPO6IeMaM B pa3HBIX YTOIKAX IJIAHETHL.

Hapeemcs, 4To npeficTaB/IeHHbIE MAaT€PUAIbl OKAXKYTCA UHTENIEKTYaIbHO CTUMYIMPYIOUIMA 1 TIO-
JIe3HBIMM, ¥ TIPUTJIALIaeM KOJIIET M3 PasHBIX 00/IacTell A3bIKOBBIX VICCTIEOBAHNIT K COTPYJHNIECTBY B
Oy[YLIVX BBITyCKaX.

Pedaxmopui
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POLYGLOT AGENDA OVER THE YEARS:
DATA OF ROUND TABLE DISCUSSIONS
SINCE 2013

Stepan Kulakov
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Abstract. This paper is a review of organised discussions on polyglottery from 2013 to 2022. The start-
ing point of the present study is the round table “Polyglottery and Education” that took place during the
International Conference on Multilingual Proficiency: Language, Polyglossia and Polyglottery (New York,
2013). This event is notable for being the first academic discussion of polyglot issues, which brought to-
gether both established linguists and renowned polyglots. It also pre-signified the beginning of the modern
period for polyglottery as a movement and a science, the latter being marked by the emergence of regular
research publications on the subject. The main topics of the 2013 discussion are used as a reference point
to compare with the agenda of subsequent polyglot round tables. The data for comparison is drawn from
panel discussions held as part of the Polyglot Gatherings and Polyglot Conferences, on the one hand,
and at academic symposiums, on the other, thus embracing both the first and third person perspectives
(polyglots as the subject vs. the object of study). Presentation of data from the said events is followed by
a conclusion about the dynamics of polyglot discussions over the years. The study shows that polyglottery
has become a more frequent subject in scientific discourse. It also demonstrates that the topics addressed at
the initial 2013 New York round table (such as defining a polyglot, efficient methods of language-learning,
etc.) found their way into subsequent forums and are still relevant among polyglots today. At the same
time, new issues have been added to the agenda (using internet platforms to learn languages, studying
multiple languages simultaneously, raising multilingual children, etc.). This may reflect the stable and the
changeable elements in the structure of interests in the polyglot community.
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TEMATUKA ITO/INTTTOTUN CKBO3b I'OJA:
OAHHDBIE KPYIJIbIX CTOJ/IOB C 2013 r.

C.JI. Kynakos

MOCKOBCKMIT TyMaHUTAPHBIN YHUBEPCUTET
111395, Poccus, Mocksa, yn. FOnocTn, 5

Annotamya. [JanHas paboma npedcmaessem co60ti 0030p KPy2avLx CH0NI06 NO 801POCAM HOIULTIOM UL
€ 2013 no 2022 . OmnpasHoti moukoii cmamvu s6ngemcs kpyenviii cmon «Polyglottery and Education»
(«Ionuenomus u 0bpasosanue»), npoueouiuti 6 pamxax mexoyHapooroti kornpeperyuu “Multilingual
Proficiency: Language, Polyglossia and Polyglottery” («MHo20513b14Hble 3HAHUST: A3bIK, NONIULIOCCUS U NO-
nuenomus») 6 Hoto-Vopke 6 2013 200y. dmo cobvimue umeem 60nvuioe 3Ha4eHue Kax nepeas Hay4-
HAS OUCKYCCUST 0 NONIUTIOMUL, 8 KOMOPOLL NPUHAIU yHacmue KaK aémopumenmHole 1UH26UCHIbL, MAK U
WUPOKO U3BECTHble NOMULTIOMDbL CO 6ce20 Mupa. Kpome mozo, 0anHbiti popym npedso3secmun Ha4ano
CO8pEMEHH020 Nepuoda Passumus NoaUIOMuU KaxK 00uLectneéenHo20 08UNEHUS U HANPABNIEHUS UC-
c71e006aHUTI, NOOMBEPHIEHUEM YeMY CILYHUM NOSA6TICHUE PeeyTAPHBIX HAYHUHbIX NYOTUKAUUTE HA MY
memy. Bonpocvt duckyccuu 2013 20da maxice AGNAOMCA 0CHOB0U O CPABHEHUS ¢ NPOOIEMAMUKOLE
nocneoyouUx Kpyaavix cmonos. JanHvimu 078 CPABHEHUS CILYHAM MAMepUuanvt OUCKyccutl, nposeoeH-
HbLX, ¢ 00HOTI cmopoHbl, 8 pamkax Cee3006 (Polyglot Gathering) u Kongepenyuii nonuenomos (Polyglot
Conference), 6 KOMOPbIX NONUTIOMbL AETSIOMCS CYOBEKMAMU NPOUECCA UYHEHUS S3bIK08, 4 C OpY20li —
6 pPAMKAX HAYYHbIX KOHpepeHyuli, 20e OHU npedcmarm 6 kavecmee 00vekma uccnedosanuil. Taxum
00pasom, 0aémcs nepcneKmuea Kak om nepeéoeo, max u om mpemoveeo nuyud. Bened 3a npedcmasne-
HueM UHPOPMAUUL O BbIUUEYNOMIHYMbLX COOLIMUSX Crledyem 3aKnoHeHue OMHOCUMenvHO OUHAMUKU
Ouckyccuil 0 nonuenomuu 3a npouteduie 200vt. Vccnedosarue nokasvléaen, umo noaueiomus cmana
6onee nonynApHoil memoii 6 HayuHom ouckypce. ITomumo amoeo, ommeuaemcs, 4mo npobnemamura
HbI0-1l0pKCKO20 Kpyenozo cmona 2013 200a (onpedeneHue nonuenoma, sPdexmueHoie MermoouKuy 06-
71A0eHUS A3bIKOM U M.1.) NOZYHUNA NPOOOIHeHUEe HA NOCTIE0YIOULUX POPYMAX U COXPAHAEM aKmyav-
HOCMb cpedu NoaUI0mos 00 cux nop. B mo e spems npoepamma OUCKyccuti NONOAHUNACH U HOBbIMU
memamu (UCHONb306aAHUE UHMEPHEM-NAAMPOPM OIS 0671A0EHUS A3bIKOM, U3YHeHUe HeCKObKUX A3bl-
K068 00HOBPeMEHHO, 60CNUMAHUE MHOOA3bIMHBLX Oemeli U 0p.), UIMo MOXen Ompaxams NOCMOSHHbLE
U USMEHHUBbLE ITIeMEHbL 6 CIPYKIMYPe UHMePecos co00usecnea nonueionos.

KnroueBsble cmoBa: nonuenom, nonuenomust, MHo20s3vluue, usyueHue UHOCMPAHHbBLX A3bIKOE, prZIIbllZ
cmon

s nuruposanns: Kynakos C.JL. (2022). Temaryuka IOMUITIOTHY CKBO3b IOfja: JAHHbIE KPYIJIBIX CTO-
noB ¢ 2013 1. Qunonoeuueckue Hayku 6 MIVIMO. 8(3), C. 10-24. https://doi.org/10.24833/2410-2423-
2022-3-32-10-24

Introduction

urrently, polyglottery is defined as consciously achieved individual multilingualism [13]. This
definition allows us to indicate the difference between polyglottery and related concepts of pol-
yglossia (the simultaneous use of different languages in certain regions) and multilingualism
(knowledge of several languages acquired from the environment in childhood).
Grigory Kazakov defines polyglottery as the study of the knowledge of multiple languages. As its main
questions, he singles out the following: the definition of a polyglot, the definition of language knowledge,
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polyglots’ learning methods, the most effective ways of learning a language, and ways to make positive
changes in the field of teaching languages. In addition, the question of how many languages one can know
in general and at what level is posed [8], [13].

Olessia Jouravlev, Zachary Minerof, Idan Blank & Evelina Fedorenko offer the following definition of
a polyglot: these are people who possess skills in at least five languages (including their mother tongue)
and are at a high level of proficiency in at least one foreign language. Nevertheless, they noted the con-
ventionality of this definition due to the lack of research on this topic in the past [7]. Grigory Kazakov
characterises polyglots as people who speak several languages as a result of deliberate study [13].

Over the recent years, the amount of scientific research in the field of polyglottery has increased mark-
edly. To date, some 40 academic articles have been published on this topic. It is stated that polyglottery
has become a recognised field of research [ibid.]. Some of the evidence of this process are the academic
round tables on polyglottery, such as those held at the International Symposium on Language Education,
Polyglottery and Geolinguistics (Moscow, 2018), the 12th Congress of the International Society of Ap-
plied Psycholinguistics (online, 2021) and the 20th International Symposium on Psycholinguistics and
Communication Theory (online, 2022).

Another source of information about polyglottery is the events organised directly by the polyglot
movement. The most significant among them are the Polyglot Conference and the Polyglot Gathering.
The Polyglot Conference was first organised in Budapest in 2013 and has since been held in Novi Sad
(2014), New York (2015), Thessaloniki (2016), Reykjavik (2017), Ljubljana (2018), Fukuoka (2019) and
online (2020-2021). Polyglot Gathering was first held in 2014 and took place in Berlin (2014-2016), Bra-
tislava (2017-2019), Teresin (2022) and online (2020-2022). In addition to round tables at these forums,
polyglots made many presentations, some of which served as research material for Anatoly Makarov’s
paper Developing Oral Skills in Learning Foreign Languages and Cultures (by Reference to the Presentations
of the Polyglot Gatherings 2017-2018) [19].

New York 2013 round table data

The round table “Polyglottery and Education” at the International Conference Multilingual Proficien-
cy: Language, Polyglossia and Polyglottery (New York, 2013) is the starting point of the present research
[32]. The main topics of this discussion were the following:

- what it means to be a polyglot;

- what it means to know a language;

- how to determine the knowledge of a language;

- how polyglots learn languages;

- how to learn multiple languages more productively;

- problems in the field of teaching languages and how to solve them.

These topics formed the main agenda of polyglots’ discussions for the next several years. Thus, special
attention should be paid to the statements of this round table.

The source of the material for the analysis was the unpublished audio recording of this discussion from
Grigory Kazakov’s archive.

At the beginning of the round table Alex Rawlings refers to the talk of Alexander Arguelles [1], who
characterises polyglots as people who can not only speak several languages, but also apply different ap-
proaches (compared to the traditional ones) to their study.

In the process of discussing the topic of how to determine the knowledge of a language, Timothy Don-
er draws attention to the fact that even learning multiple different languages at the same time is possible if
the learning process takes place continuously and regularly, despite possible time constraints.

Leonard Ashley defines “knowledge” of a language as the ability to speak with native speakers and
understand everything they say. Some participants in the discussion believe that knowledge of a language
can be determined by a person’s ability to operate in it in the academic field.

Alfred Friedlander believes that the process of learning a language without using what is already
known is ineffective because of the striking difference in the assimilation of material between adults and
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children. He believes that people should use previously developed skills in other languages in order to
increase productivity. He came to this conclusion after witnessing an unsuccessful attempt to teach a for-
eign language without using any other. Leonard Ashley is of the opposite opinion, claiming that the key to
learning a language is immersion. The need to use a new language for a person is important. In addition,
he also notes the importance of the learning process bringing pleasure.

Alexander Arguelles says that the problem with most schools is that students get one certain lan-
guage-learning method forced upon them. Polyglots, on the other hand, are free to choose their approach
to learning languages, which allows different people to choose the most suitable methods for themselves.

Harri Ruohonen makes a point in favour of the immersion method, citing the example of his grandfa-
ther, who was a prisoner of war in the USSR where hunger forced him to learn Russian.

After this statement, Timothy Doner expresses the opinion that, despite the undeniable effectiveness
of the immersion method and its use in popular programmes for the study of foreign languages, par-
ticularly Rosetta Stone, one cannot give up the opportunity to master the complexity of a language with
the help of what you have already learnt. As an example, he cites the form of the dual number in Arabic,
which can be problematic to comprehend without explanation in a known language.

Later, Leonard Ashley summarises his early statements by saying that when learning a language, the
first thing to do is to pay attention to oral speech, not writing. According to him, grammar can be learnt
by learning spoken language - you should not start with it. Continuing the topic, he notes that it is
necessary to speak with native speakers (this will allow you to learn the grammatical component of the
language) and pay attention to what kind of language the learner needs. As an example, he cites the dif-
ferent variations of American English that are used in the United States, depending on the economic and
geographic location of the speakers.

Alex Rawlings returns to the issue of introducing polyglottery into the system of foreign language
teaching. He says that languages should not be taught in the same way as scientific disciplines. Citing
Finland as an example, Rawlings also draws attention to school graduates in countries where programmes
in English are broadcasted with subtitles instead of dubbing, so they have additional motivation to learn
the language. This argument reinforces his statement that language-learning is more than time in class.
In contrast to Finland, he notes that in English-speaking countries, students learn foreign languages only
in order to pass exams.

Timothy Doner shares his experience in language learning: he supports the languages he learns in
classes by listening to the radio, watching films and television. In his opinion, this approach allows lan-
guages to come alive, whilst learning languages for the sake of passing a test is not enough.

Leonard Ashley says that, from his point of view, people who already have successful experience in
learning languages should teach them. Hikaru Kitabayashi emphasises that the sphere of teaching foreign
languages is already quite well developed, and the main problem lies in the insufficiently studied meth-
ods of learning languages independently. At the same time, he criticises the communicative approach in
teaching foreign languages and the idea that the native speaker is always right. Another remark of his
is that learning a language with a teacher who does not know the language of the students is extremely
ineffective.

Summarising the results of the round table, Grigory Kazakov speaks of the need for greater immersion
in foreign languages in everyday life and of the transition from the language-teaching paradigm to the
language-learning one, in which the teacher turns into a consultant whose goal is to involve students in
learning a language.

Polyglot Conference and Polyglot Gathering data

Due to the fact that information about round tables within the framework of the Polyglot Conferences
2013-2014 is not publicly available, the first analysed discussion is “How Hyperpolyglots Learn Lan-
guages” from the 2014 Polyglot Gathering in Berlin [5]. This round table was devoted to hyperpolyglots:
participants talk about their experience in learning languages and their motivation.
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The first in this discussion is the question of the motivation to learn languages. Maria de Vera says that
her decision to learn a language is based on emotions, i.e. she started learning French because of the way
it sounds.

Cesco Reale speaks in a similar vein, mentioning his friends as a reason for learning Spanish. He also
explains that his study of Esperanto was motivated by his interest in mathematics, and that the desire to
study Greek came from a previous experience of learning Ancient Greek.

One of the main organisers of the Polyglot Conferences, Richard Simcott, notes that his interest in
learning foreign languages goes back to his childhood, when he first wanted to communicate with peers
who spoke foreign languages. His current life abroad obliges him to constantly communicate in foreign
languages, which serves as his primary motivation. He says that the main driving force for him is the re-
action of people to his knowledge of their language, which is perceived as a demonstration of respect for
the local culture. Friends are mentioned again as a reason to learn a language.

André Liss talks about the desire to see the world and how the study of languages seemed to him as a
promising direction in his career. At the end of his answer to the question about the motivation for learn-
ing languages, he notes that for him each new language is a new motivation in itself.

The next question touches upon the approaches polyglots take when learning a new language. Maria
de Vera reports that she begins the process of learning languages by listening to the radio in it, trying to
master the sound of the language. Her next step is to listen to songs available in multiple languages and
try to reproduce what she heard. After that, she begins to study the grammar of the language, because,
according to her, she needs to know the structure of the language in order to continue studying it.

Cesco Reale says that his main method of learning a new language is tandem, i.e. communicating
with native speakers in exchange for conversing with them in the language they are interested in. He talks
about focusing first on the phonetics of the language before embarking on the above method.

Niels Iversen begins by searching for language content on YouTube and Wikipedia. He also notes the
need for a large dictionary that contains information about grammar. His method does not allow him to
learn a language without a good dictionary. In addition, he talks about the importance of planning the
entire process. He needs a textbook for beginners, from which he takes an easy-to-follow text. Next, he
needs to hear the language, for which he uses videos on YouTube. After that, he begins to study the list of
the most used words in the language, trying to learn about 10,000 words in order to make it “fun to read”.

Richard Simcott begins by analysing the available language material, in particular songs and videos
to obtain the information about phonetics. In the case of songs, Simcott tries to sing along, and then at-
tempts to sing the song himself. His next step is to research the available language courses and find the
most interesting ones. Then he goes through the lessons in the traditional format, rewriting all the dia-
logues and all the text material of the textbook afterwards. According to him, it helps with memorising
the language. He also begins to speak the language from the first day of learning in order to get a reaction,
which for him reflects the essence of languages and gives additional motivation. Communication also
helps with learning slang. He concludes that language learning is based on memorisation and repetition.
Another note is that language learning must be adapted to suit your own mood and capabilities. As an
example, he cites how singing songs in foreign languages helps him to feel better.

André Liss reiterates the use of songs and wordlists. According to him, knowing even 500 words in the
language (something that can be found in pop music) is enough to begin with.

When the question about the time polyglots spend on learning a language is asked, Maria de Vera
talks about five to six hours of language lessons a day, and Niels Iversen says he spends around four to
five hours. André Liss says that he would focus on the aspect of the culture of the people speaking the
language that interests him, and give it the maximum possible attention. He notes that you cannot learn
to speak correctly if you do not speak incorrectly before that. Speaking in the target language is the main
way to fix this.

Answering the question about the study of words, Richard Simcott advises learners to start by paying
attention to international words and words that are similar to those used in languages known to you. He
quotes a Spanish proverb that “it is better to be wrong once than to doubt and say nothing”. Niels Iversen
notes that learning wordlists only works for those who like the process. Cesco Reale declares that he does
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not use any methods of memorising words, despite knowing about them. The etymology of words helps
him.

The last question of the round table is whether polyglots use their native language to study a foreign
language. Niels Iversen replies that not many people speak his native Danish, so he and the rest of the
Danes have no choice but to use other already known foreign languages to learn new ones. Maria de Vera
claims that she studied most of the languages she now knows in English. Richard Simcott says that he uses
not only his native English, but also French (in particular, for the Assimil textbooks).

In general, the motivation of most polyglots is based on the emotional perception of different languag-
es and the desire to interact with native speakers of the language and culture. In particular, the polyglots’
method of learning foreign languages begins with an acquaintance with the phonetics of the language,
specifically with songs, to which they pay special attention. Only after becoming familiar with pronunci-
ation, polyglots begin to read textbooks, talk with native speakers and study wordlists. Polyglots devote
about five hours a day to learning a language and talk about the opportunity to select aspects of the cul-
ture of native speakers to increase productivity. It is also important not to be afraid to try to speak the
language even at the beginner’s level. One of the strategies for building one’s foreign language vocabulary
is to search for familiar and international words. The language in which polyglots learn new languages
depends on the language in which the textbooks they are interested in are available.

The next round table took place at the Polyglot Conference 2015 in New York under the title “State of
the Industry” [33]. It was devoted to the commercial field of foreign language learning. Teach Yourself,
Routledge, Hippocrene Books and Assimil gave presentations and answered questions from the public.

Sarah Cole talks about the many ways of learning languages nowadays, in addition to textbooks (lan-
guage-coaching, online courses, university programmes, social platforms, Skype, YouTube, mobile ap-
plications, etc.). Language learners want to personalise the learning process and make it more fun in
order to stay motivated. Samantha Vale Noya notes that interactive websites created as attachments to the
Routledge textbooks are very popular among language learners. Another polyglot present at the round
table says that what matters for polyglots is not how exciting a language course is, but how effective
the proposed method of learning is. He notes that the Assimil textbooks are the most popular among
polyglots, in particular due to the methodology used. Sarah Cole also highlights the importance of the
language-learning methodology. She adds that listening courses (such as Pimsleur and Michel Thomas)
allow people to start speaking a foreign language from the very beginning. Priti Chitnis Gress says that
different methods of learning foreign languages are suitable for different people. Continuing the topic,
Samantha Vale Noya notes that the same could be said about languages: different learning methods may
be suitable for different languages.

The next round table, “Polyglots at Work” at the Polyglot Conference 2015 [28], deals with the em-
ployment of polyglots and their professional careers, without properly addressing the topic of foreign
language-learning techniques. Therefore, it does not provide much information relevant for the present
study. It was attended by polyglots Laurence Bouvard, Stefanie Trice Gill and Richard Simcott.

The round table “Polyglots and Academia” was held at the Polyglot Conference 2017 in Reykjavik
[27]. Its main topics were the lack of official recognition of polyglots’ achievements, language skills, jobs
for polyglots, neurolinguistics, approaches to learning foreign languages, and other issues.

Linguist Rob Painter, answering the question about the approach to the grammar of a foreign lan-
guage, says that the study of Ancient Greek and its grammatical structure can be extremely useful for the
subsequent study of other foreign languages.

When asked about the best method for learning languages, neuroscientist Thomas Bak replies that
there is no single answer, and an individual approach should be used. Concerning his personal approach,
he reports that he prefers to first look at several texts in a foreign language without any preparation, study
some grammar rules and ask native speakers about the correctness of his assumptions about it.

Rob Painter’s methodology involves comparing the language he is currently studying with languages
from the same language family. He notes that over time, he began to prefer learning language rules to the
immersion method.
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Johan Vandewalle says that first of all he looks for a textbook of the language, which he then tries to
finish as soon as possible. As an example of his pacing, he says that he tries to take seven Assimil lessons
a day instead of one suggested by the authors. Thus, it takes 10 days to study the entire manual. After that,
he starts listening to programmes in the language he is studying. He says that the more material he listens
to, the clearer the material becomes. At the end of his monologue, he again stresses the importance of
listening to programmes in the target language.

Alexander Arguelles’s approach is starting either by analysing the text he has chosen, or by listening
to the audio material, trying to find out which elements of the language are immediately clear to him. He
then proceeds to study the Assimil at a fast pace, going through the lessons repeatedly. According to him,
taking an Assimil course in a week gives important general information about the language, which then
allows one to delve into the language.

At the end of the discussion, Thomas Bak recommends applying knowledge about already known
languages when learning new ones.

Concluding panel discussions also took place at the Polyglot Conferences 2018-2019 in Ljubljana and
Fukuoka, respectively, but their recordings and transcripts are not publicly available [10], [12]. The same
should be said about the round table “How to Improve Language Education (Not Only) in the EU? Chal-
lenges, Problems, Solutions” at the Polyglot Gathering 2018 in Bratislava [29].

As part of the Polyglot Gathering 2020 Online, two round tables were held: “Raising Multilingual
Children” [30], which dealt exclusively with teaching children foreign languages from an early age (the
participants were Richard Simcott, Tetsu Jung and Martin Lelarge), and “Multilingual Learning” [21],
during which polyglots who simultaneously study several foreign languages shared their experiences. The
latter round table will be analysed in more detail.

At the beginning of the discussion, Lina Vasquez says that due to limited free time, it is necessary to
incorporate the study of foreign languages into one’s work and personal life, and to allocate separate time
for learning the languages that are currently at the initial level. She suggests defining goals in learning
particular languages before moving on to the process itself and subsequently allocating time for study in
accordance with the tasks set.

Stefano Suigo recommends the simultaneous study of three foreign languages only if the level of one
of the studied languages is already noticeably higher than the others (besides, it is desirable that the lan-
guages should differ significantly from each other). He also notes the importance of prioritising among
them, suggesting that more attention should be paid to the more difficult languages.

Elisa Polese says that the danger of mixing languages can be neutralised by focusing on the peculiar-
ities of the languages being studied. As an example, she notes that Italian words mostly end in a vowel,
which reduces the risk of confusion with other languages, in particular with Spanish. She also draws at-
tention to the possibility of using the knowledge of other languages when learning new ones.

When asked about the most effective methods of learning a language, Lina Vasquez replies that for
her, the most effective way of learning is interacting with other people, creating videos and teaching other
people foreign languages. Stefano Suigo says that he tries to stay consistent when he starts learning a new
language. He highlights the importance of having fun with the learning process, so he avoids methods
that he does not like and supports the incorporation of language learning into one’s hobbies. In particular,
he says that he loves to watch videos about space, and therefore does it in Romanian, a foreign language
to him. He also uses the opportunity to communicate with other people in a foreign language directly as
a way to improve his skills.

Elisa Polese notes the benefits of learning languages from the same families: part of the passive vocab-
ulary is transferred from one language to another without unnecessary effort. The advantage of learning
languages from different families, in her opinion, is that the risk of confusion in languages is reduced to
naught. She summarises that learning multiple languages helps in any case, as language-learning skills
always keep developing.

At the end of the round table, Polese talks about the methods of learning foreign languages. The factors
that remain consistent for her, regardless of the language being studied and her level in it, are input and
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the desire to constantly practise and focus on certain aspects. The inconsistent ones are the end goal, the
enjoyment of the process, and the reason for learning the language.

Summing up, among the main methods of learning a foreign language, according to the statements
of the participants in this round table, one can single out the combination of personal interests with the
study of the language, planning, the use of knowledge about other languages and communication with
people in the target language.

When it comes to the main principles of learning languages, the data of the considered round tables
can be summarised in the following points:

- the presence of motivation to learn the language (rational and/or irrational);

- preference to work on oral speech and phonetics (in particular, in songs and communication with
native speakers) at the initial stage, followed by the transition to the study of the grammatical component
of the language;
use of knowledge about previously studied languages for learning new ones;
daily activities (in many cases, intensive ones);
using an individualised approach;
focus on getting positive emotions from the process of learning a foreign language (including its
integration into everyday life);

- setting specific goals.

Academic round table data

After the 2013 New York round table discussion, scientific interest in polyglottery increased. This trend
is demonstrated by the round tables at the International Symposium on Language Education, Polyglottery
and Geolinguistics (Moscow, 2018), the 19th and 20th International Symposiums on Psycholinguistics
and Communication Theory (Moscow, 2019, and online, 2022), the 12th Congress of the International
Society of Applied Psycholinguistics (online, 2021), and the 1st and 2nd International Seminars on Lin-
guistics & Polyglot Studies (online, 2021-2022).

The first of these discussions is the round table which ended the International Symposium on Lan-
guage Education, Polyglottery and Geolinguistics (Moscow, 2018). Based on its results, the participants
concluded that “the quality of general foreign language education is for the most part unsatisfactory given
the correlation between the resources invested and the results achieved” [9], [20]. It was also noted that
polyglottery is a promising field of research and needs to be introduced into language education. In the
final memorandum, the symposium recommended the following [ibid.]:

- developing and integrating propedeutical courses on the methodology of language acquisition in
curricula;

- extensive usage of audio and video materials, encouraging students to study literature in a foreign
language and combining a foreign language with hobbies;

- greater emphasis on the benefits of foreign language-learning and students’ motivation on the
part of the teachers;

- use of previous research in the field of language acquisition as a basis.

The next round table under study was held at the 19th International Symposium on Psycholinguistics
and Communication Theory and was entitled “Psycholinguistic Study of the Phenomenon of Polyglot-
tery”. Alan Bigulov, Grigory Kazakov, Stepan Kulakov, Anatoly Makarov, Dina Nikulicheva and Magnus
Larsson were its participants.

Alan Bigulov presented the paper “10 Languages in 1,000 Days project and an experiment of creating
an individualised speech course”, devoted to the systematic study of foreign languages. His approach fo-
cuses on five-hour daily foreign language classes. Bigulov says that in the course of his project, he decided
to build a personal linguaphone course based on the assimilation of relevant language material. As the
reasons for using this approach, he notes the irrelevance of most topics in textbooks and language courses
and the lack of individual approach to students on the part of foreign language tutors. The speaker singles
out the book by Dina Nikulicheva Govorim, Chitaem, Pishem: Lingvisticheskie i Psikhologicheskie Strategii
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Poliglotov (2013) as the basis for his course. He composes dialogues, which he then plans to give for trans-
lation to specialists, in order to integrate them into his linguaphone course later [2].

Grigory Kazakov’s study “How much input is needed to learn a language: data of children’s speech,
corpus linguistics and polyglottery” touches on the topic of how much information in a foreign language
needs to be obtained in order to achieve a certain level of proficiency in it. As one of the sources of his
research, he uses Rick Dearman’s presentation at the Polyglot Gathering 2017, in which the amount of
viewed video material required for certain levels of language was studied. Thus, it was reported that the B1
level (in the Common European Framework of Reference) is reached after watching 150 hours of video.
The higher the level, the more viewing time is required to move to it from the previous one. Based on the
material presented, Kazakov concludes that in order to achieve the threshold level of language proficiency
(B1-B2), an input of approximately 1 million words is required [11].

Anatoly Makarov in the presentation “Approaches to the development of oral speech skills according
to the data of the Polyglot Gathering 2018” touches upon polyglots’ language-learning methods as pre-
sented at the said Gathering. Based on the results of his analysis, he concludes that most polyglots focus
their attention on speaking, considering this to be the starting point for learning foreign languages. This
is manifested in listening to songs, watching TV series, working with podcasts, etc. Makarov also notes
the principle of positive emotions, which is based on the pleasantness of the experience, and a systematic
approach [18].

Dina Nikulicheva’s paper “Speech monitoring and modelling resourceful states in language-learning”
examines a conscious transition to the resourceful state in the course of learning a language by reference
to the case study with the polyglot Alexander Arguelles, whose process of learning Hebrew served as the
basis for research. It was noted that the transition to the state of resourcefulness occurred when Arguelles
began to orally translate texts from Hebrew, which was not interrupted even by a temporary deterioration
in his physical condition [22].

The final paper of the round table was Magnus Larsson’s work “Achieving high levels of fluency in
foreign languages through different methods: two examples from a first person perspective”. Since the
speaker had different tasks in terms of achieving the desired level of proficiency in foreign languages,
he used different methods. He only had a year to study Russian for the purpose of military translation
into Swedish and vice versa, and three years to learn to speak Chinese fluently. However, approximately
the same amount of time was spent on each of the languages (2,200 hours). The Russian language was
studied according to the system with structured exercises related directly to oral and written translation
and constant repetition of a limited amount of highly specialised spoken and audio material. The method
of learning Chinese consisted in mastering a large number of different texts and audio materials. It was
concluded that the method used to study Russian is more demanding for the student [17].

The following academic round table on polyglottery, “Psycholinguistic Study of Polyglottery and
Its Application for Language-Learning”, was held at the 12" Congress of the International Society of
Applied Psycholinguistics in 2021. The participants were Dina Nikulicheva, Grigory Kazakov, Elisa Polese
and Stepan Kulakov.

Dina Nikulicheva in her presentation “Waves of intensity in language learning: some preliminary re-
sults of monitoring Alan Bigulov’s 10 Languages in 1,000 Days project” tells about the progress of the
polyglot in learning foreign languages in a limited amount of time. Among other things, she mentioned
Bigulov’s conclusion that focusing on one foreign language is a more effective method than intensive
study of several ones at the same time [24].

Elisa Polese, who presented her paper “Interactive multilingual lessons: a polyglot’s perspective”, had
the opposite opinion. She pointed to the connection between the need for effective teaching methods and
psychology: people who study foreign languages tend to stop the learning process due to dissatisfaction
with the results. She talked about the critical importance of choosing the appropriate methodology for
learning a foreign language and the fact that learning several languages at the same time increases motiva-
tion, as it makes it possible to switch between the languages that you need to learn and the ones you want
to learn. Polese also noted that correct linguistic and psycholinguistic techniques are important because
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of the potential risk of language-mixing. Her methodology is focused on the formation of the following
abilities in students:

- understanding and using the basic laws of the studied languages;

- focusing on differences between languages;

- switching between languages.

According to her presentation, the listed areas allow students to understand the differences between
languages, which increases the efficiency of the learning process [26].

The 1* International Seminar on Linguistics & Polyglot Studies was organised by the editorial board
of the journal Linguistics & Polyglot Studies in late 2021. Its participants were Tatiana Ivushkina, Grigory
Kazakov, Dina Nikulicheva, Minoru Ohtsuki, Sean O Riain, Nastasia Britsyna, and others.

Tatiana Ivushkina in her paper “The making of the MGIMO linguistics journal: from philology to pol-
yglot studies” tells the story of the aforementioned journal. She also mentions the topics that the journal
is focused on and the importance of polyglottery as a field of research [6].

Grigory Kazakov summarises the contents of the 2021 special issue of the journal, which the seminar
was devoted to. The featured papers are discussed in detail as well as the structure of the volume and its
place in research literature on polyglottery [14].

Dina Nikulicheva’s paper touches upon the psycholinguistic analysis of her joint experiment with Alan
Bigulov, “10 Languages in 1,000 Days”, which serves as the basis for the book she is writing, the seminar
itself and the recently published monograph Russian Psycholinguistics: Results and Prospects (1966-2021).
Nikulicheva stresses the value of this work, explains its structure and highlights the role of polyglottery in
it, as it is covered in section 1.5 “Directions of modern Russian psycholinguistics as a consequence of the
expansion of the subject area of research” of the book [23].

Sean O Riain, the recently appointed Multilingualism Officer in the Irish Diplomatic service, address-
es the role of multilingualism in the EU and, specifically, in Ireland. He explains how Brexit affected the
dominant role of English, as the EU started attempts to implement multilingual policies. He talks about
the methods that are being used to achieve that goal. Two of them are the EU supporting the usage of
Esperanto, and Ireland creating a new position in its Foreign Ministry. Moreover, O Riain mentions the
features Esperanto shares with languages such as French and Russian [25].

Besides, in the course of the discussion, Nastasia Britsyna shared her thoughts about the diverse and
inclusive nature of multilingualism suggesting more student engagement in language classes and pointing
out the importance of metaphors in language studies [4].

The 2™ International Seminar on Linguistics & Polyglot Studies (online, 2022) covered such topics
as learning ancient languages, monitoring progress in a foreign language, defining a polyglot, and others
[15]. Among the participants were Dina Nikulicheva, Yan Aleshkevich-Suslov, Karina Stupina, Alisa Vi-
rolainen, Nikolai Kovalenko, and Dmitry Komarov. Alexander Arguelles, Hikaru Kitabayashi, and Aita
Bishowkarma prepared greeting addresses.

Hikaru Kitabayashi’s greeting focuses on the power of language, specifically in relation to the latest
world events. He points out how mistreating languages can become a cause for a major conflict and comes
to the conclusion that geolinguistics and polyglot studies should be essential academic disciplines [16].

Aita Bishowkarma addressed the topic of the linguistic diversity in Nepal and the geolinguistics move-
ment in this country. He notes that the languages of Nepal belong to four different language families, and
that the development of geolinguistics in this part of the world is centred around organising both live and
online conferences since 2019 [3].

The round table “Research on Polyglottery: Theoretical Analysis and Practice” was part of the 20™
International Symposium on Psycholinguistics and Communication Theory (Moscow, 2022) and includ-
ed papers by Yan Aleshkevich-Suslov, Veronika Bigulati, Alan Bigulov, Nastasia Britsyna, Yulia Drik,
Tatiana Ivushkina, Grigory Kazakov, Dina Nikulicheva, and a joint paper by Alisa Virolainen, Nikolai
Kovalenko & Dmitry Komarov [31, p. 186-196].

Yan Aleshkevich-Suslov’s presentation “Self-observation of a polyglot via electronic spreadsheets: time
factor” is an attempt to determine the correlation between the amount of time put into studying languages
and the progress made in the process. He considers time as one of the few objective parameters that can
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be used to acquire statistical data in the field of linguistic research and comes to the conclusion that, in the
case of Germanic languages, it is apparent that being competent in two languages speeds up the process
of learning another one.

Veronika Bigulati’s topic is hyperintensive language learning using online platforms. Such Internet
platforms allow people to pick a professional tutor based on their personal needs and preferences. She
points out the effectiveness of this method by providing the example of Dina Nikulicheva’s successful ex-
perience of hyperintensively learning Spanish with the help of the online platform Baselang and polyglot
Alan Bigulov.

Alan Bigulov touches upon the topic of hyperintensive language learning as well by sharing his per-
sonal experience of studying five Romance languages simultaneously. Hyperintensive language learning
is described as having multi-hour oral language practice sessions every day over a limited time span. The
author highlights the effectiveness of the method for the purpose of rapid language learning and notes
that he considers learning languages from the same language group beneficial for reaching the goal.

Nastasia Britsyna focuses her attention on metaphorisation and the value of metaphors for languages.
Specifically, she points out how research in the field of polyglottery can be conducted in that direction and
that metaphors are often the only linguistic device available to express something. Her work also deals
with the concepts of inclusion and diversity and their linguistic counterparts (for example, linguistic di-
versity suggests switching focus from dominant languages to smaller ones).

The paper “The image of a polyglot through the eyes of MGIMO students” by Alisa Virolainen, Nikolai
Kovalenko & Dmitry Komarov describes a sociological study aimed at determining the perception of the
word polyglot by people experienced with foreign languages but not to the extent of necessarily being
linguists or polyglots: MGIMO students.

Yulia Drik further explores the topic of hyperintensive language learning. She compares that method
with the traditional one, which she defines as “two or three lessons per week with one tutor following his
study plan” Analysing both methods, she concludes that hyperintensive language learning helps achieve
more progress in oral speech in shorter time but overall is best used in combination with the traditional
method.

Tatiana Ivushkina introduces the journal Linguistics & Polyglot Studies as a new space for academic
discussions on polyglottery. She talks about its history, unique features (publication of papers in 10 lan-
guages), main topics (specifically those of the 2021 special issue), and plans for the future.

Grigory Kazakov addresses the topic of machine learning in its relation to polyglottery. He points out
how machine translation currently relies on statistical models via parallel texts instead of being based
on a set of rules. Similarly, Kazakov explains how vital input is in the human language-learning process.
His conclusion is that the development of artificial intelligence depends on the ability of the machines to
model complex aspects of human language experience.

Dina Nikulicheva’s paper is devoted to the most discussed topic of the round table: hyperintensive
language learning. She briefly explains the method (daily conversations with at least six different native
speakers, a break in the middle of the course, and the student being in charge of the whole process) and
tells about her own experience of applying it to studying Spanish. According to Nikulicheva, the said
method is effective enough to allow the student to engage in conversations on the seventh day of learning
the language.

Summarising the results of academic round tables, the following main language-learning methods can
be distinguished:

- using an individualised approach;

- focusing on spoken language;

- daily lessons;

- focusing on getting positive emotions from the process of learning a foreign language.
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Results

1. Polyglottery is now a recognised social phenomenon, which is becoming an increasingly relevant
area of scientific research, which is demonstrated by the academic round tables on this topic analysed in
this paper.

2. The participants of the first round table on polyglottery in 2013 set the main agenda for all further
discussions of this kind. The following aspects can be noted:

- according to the participants, polyglots are people who use non-traditional approaches to learn-
ing languages;

- there is no unanimous position on the most effective way to start learning a language; some are
convinced of the need for complete immersion in the language, while others talk about the benefits of us-
ing already known languages as a basis for learning a new one; there is also a position of combining both
methods;

- foreign languages should not be taught in the same way as scientific disciplines;

- the use of audio material is necessary in order for the learning process to be effective;

- transition from the bias towards language teaching to independent language-learning is neces-
sary.

3. According to the data gathered from the said round tables, the preference of polyglots to start
learning a foreign language with its oral component and apply the already existing knowledge of other
languages can be noted. Language learning should be individualised and take place on a daily basis.
Specific goals and motivation are needed and contribute to another important principle, the principle
of positive emotions. Benefits of the experience already gained in learning languages are also brought to
attention.

4. The main principles of learning a foreign language, as formulated at the analysed discussions, are
using an individualised approach, prioritising oral speech, daily practice and positive emotions from the
learning process.

5.  After comparing different types of round tables on polyglottery, the following conclusions can be
drawn:

- polyglots’ main ideas about the principles of learning foreign languages have remained stable over
the recent years;

- polyglottery is acquiring a more significant scientific status, which is demonstrated by the grow-
ing number of academic round tables in this field;

- the topic of defining the concept of polyglottery has become less discussed after the first round
table in 2013;

—  Dbenefits of the individual approach to language-learning, audio and video materials, everyday
practice, goal-setting, and motivation are mentioned consistently.

Thus, the undertaken study demonstrates that the topics addressed at the initial 2013 New York round
table (determining the knowledge of a language, effective ways of learning languages, etc.) were also
discussed at the subsequent forums and have remained relevant among polyglots until today, while new
issues (raising multilingual children, language-learning industry, hyperintensive language-learning, etc.)
have also been added to the agenda, which may reflect the dynamics of interests in the actively developing
polyglot community.

© S. Kulakov, 2022
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Abstract. The article is devoted to reality-testing a unique language acquisition technique proposed by
the polyglot Alan Bigulov. The novelty lies in super-intensive quick start, which allows a student to begin
talking in a target language with native speakers (including speakers of different regional language vari-
ants) within seven to ten days on topics related to priority communicative tasks for that language learner.
In this regard, the article raises the theoretical issue of priorities and intentions of a linguistic personality
in the process of speech activity. The study of polyglottery is included in the ethnopsycholinguistic research
agenda on bi-, poly-, and multilingualism. In the theoretical part of the article, the correlation of the phe-
nomenon of polyglottery with multi- and multilingualism is considered. The practical research method
consisted in daily monitoring the speech behaviour of a polyglot in the process of super intensive conver-
sational practice in target languages, and then in applying the observed strategies during the author’s own
Spanish initial super-intensive language sessions. Language practice sessions were recorded on video to be
later analyzed in order to identify effective components of the methodology. Alan Bigulovs method is based
on a synthesis of polyglots’ communicative strategies described in books and articles by Dina Nikulicheva
and on his own experiment of learning ten new languages during the project “10 languages in 1,000 days”.
The key component of this super-intensive method is the use of Internet language platforms. This makes it
possible to communicate each time with a new interlocutor, and to repeatedly practice vocabulary, gram-
matical structures and topics in new communicative situations. The fact that the student himself directs
the process of communication, which involves the preparation of prioritized questions for discussion in
language sessions during the days of the super-intensive practice, is an essential part of the new method.
The experiment proved the fundamental possibility of using the super-intensive technique by ordinary
students in order to quickly remove the language barrier and enter conversational practice already at the
initial stage of language learning. Monitoring and analyzing the practice sessions allowed the author to
identify the key components of the technique and its potential limitations.

Keywords: ethnopsycholinguistics, multilingualism, polylingualism, polyglottery, intentions of a linguistic
personality, speech communication, super-intensive quick start
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ATIPOBAIIVSA METOOUKU
IMOJIUTIIOTA AJIAHA BUTY/IOBA
10 CYNNEPMHTEHCUBHOMY BXOXXIEHUIO
B PA3TOBOPHYIO IIPAKTUKY

I.b. HuxynmyeBa

WuctutyT aspikosHanusa PAH
125009, Mocksa, bonbmmoit Kucnoscknii iep. 1, ctp. 1
MoOCKOBCKMIT TOCY/IapCTBEHHDII IMHIBUCTUYECKUI YHUBEPCUTET
119034, r. MockBa, OcTo)keHKa 38

Annotauysa. Cmamvs nocésujena anpoodayuy amopcKoil MemoouKy U3yueHus s3oik08 NOIUeIoma
Anana Bueynosa. HosusHa metmoouKy cocmoum 6 0peanu3auu cmapmosozo CynepurmeHcued, no-
360715TI0U4€20 YIHe 30 cemMb-0ecmb OHeli Hauamv b6ecedo8amv HA UZYUAEMOM A3bIKE C HOCUMENAMU Pa3-
HbIX Pe2UOHATLHBIX BAPUAHINOE HA MeMbl, CBA3AHHbIE C peanu3ayueli NPUOPUMemMHbLX O OAHHO020
UHOUBUOA KOMMYHUKAMUBHBIX 3a0ay. B amotl ces3u 6 cmamuve 06cysdaemcs meopemuueckuti 60npoc
00 UHMEHYUOHATIBHOCMU S3bIK0BOLL IUMHOCU 6 Npouecce peuesoli desmenvHocmu. V3yuerue nonu-
27I0MUL 8X00UM 8 IMHONCUXOTIUHBUCIMUYECKY 10 NPOOIEMAMUKY UCCIe008aHUTI OU-, NOTIU-, U MYTILINU-
JluHeeU3MA. B meopemuueckoti uacmu cmamovu paccmampueaemcs coomuouieHue peHomeHa nonueso-
MUY ¢ MYTbMU- U NOUNUH2BUIMOM. Memoovl npakmuuecko2o Uccned08aHusi COCMOSINIU 8 eHeOHeBHOM
MOHUMOpPUHee pene020 No8edeHUs NOUIOMA 6 Npouecce NPOXOHOEHUS UM CYNePUHIMEeHCUB08 No
BXO0JHOEHUI0 8 PA320BOPHYI0 NPAKMUKY HA UZYUAEMBLX S3bIKAX, 4 3aMeM 6 NPUMEHeHUU OmMMeUeHHbIX
cmpamezuii 6 xo0e NPOXOHOEHUS COOCINBEHH020 CYNEPUHMEHCUBA NO 081A0EHUI0 UCHAHCKUM A3bIKOM
asmopom 0anHotl cmamvu. VIcnonv308anace 6U0e03antico cearcos 00uLeHUs U NPOBOOUIICS UX NOCTIEDY-
HOULULL AHATIU3 C UETIbIO BbIABTIEHUST IPPeKMUBHBIX KOMNOHEHO08 MemoOuku. Memoouka A. bueynosa
€030a8471aCh HA OCHOBE CUHIME3A KOMMYHUKAMUBHBIX cmpamesuti NOAUI0mMOo8, ONUCAHHBIX 8 KHU2AX
u cmamuvsix JI. b. Hukynuuesoti, u cobcmeennozo sxcnepumenma A. Bueynosa no usyuenuto decimu
HOBbLX A3bIK06 6 X00e npoexma «10 a3vik06 3a 1000 oHeli». Kntouesoii cocmasnsiouseti Memoouxu cy-
nepuHmeHcUsa A6JIAENCS UCHONL308aHUE A3bIKOBbIX UHMepHem-naam@Popm. Imo 0aém 603MOHHOCHb
00uwieHUsT Kaxovlil paz ¢ HOBLIM COOECeOHUKOM, 4O NO3B0Tsem 3aKpenumy 8 HOBOM OOUeHUU JIeK-
CUKY U epammamutecKue CrpyKmypul, 603HUKUUE 6 NPedulecmByouux paseosopax. BaxHo maxice
Hanpaessnexue NPouecca 0OUEeHUST CAMUM yueHUKOM, npednonazarujee nod2omosKy um Kpyea 60npocos,
KOmopble 0meeuaon ezo IUYHOCHHOIM HPUOPUMEeMaM U KOMopble OH xo4ern 00Cy0umv Ha s3vike 6
meueHue Kaiooeo u3 OHell cynepunmencusad. Anpoobayus 00Ka3ana NPUHYUNUATLHYI0 603MONCHOCID
UCNOIb308AHUS MEMOOUKU CYNEPUHMEHCUBA 00bIMHBIMU YHAUWUMUCS C UETbI0 CHAMUS A3bIK06020 6a-
poepa u 6x0H0eHUS 8 PA320BOPHYI0 NPAKIMUKY Ve HA HAYATIHOM dmane U3yueHus S3vikd, a makie
10360/IUIA YMOUHUMD K/TH0He8ble COCMABIAIOu,UEe MEMOOUKU U e€ NOMeHUUANbHbIE 02PAHUYEHUS.

KnroueBble cmoBa: smHONCUXONUHZBUCMUKA, MYZTbMUIuHZ8U3IM, NOTIUTUHZBU3SM, NOIUSTIOMUS, UH-
MEeHUUOHATTbHOCMb SA3blKOBOTL TUYHOCU, peuesoe 0614461-[1.46, Memoouxa Cmapmoeso2o cynepuHimeHcusa

Ina muruposanua: Huxymudesa [1.b. (2022). Anpobaunsa Metofuku nomurinoTa Anana burynosa
II0 CYIIepMHTEHCUBHOMY BXOXK/IEHIIO B pa3TOBOPHYIO NPaKTUKY. Punonoeuueckue Hayku 6 MITIMO.
8(3), C. 25-34. https://doi.org/10.24833/2410-2423-2022-3-32-25-34
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[O.B. HukynnueBa

HTepeC K IICUXOMHTBUCTUYECKIM UCCIeOBAHMAM NTPO6IeM IOMUITIOTUM B HAlllell CTpaHe He-

YKJIOHHO Bo3pacTaeT. O6 9TOM CBMAETENbCTBYeT KOMMYECTBO U pasHOOOpasye HayYHBIX Me-

porpusaTuit (KoHbepeHLMII, CUMIIO3MYMOB, CEMMHAPOB, 9KCIEPVMEHTA/IbHBIX IPOEKTOB M1
JKYPHA/IbHBIX ITyO/MMKaLuii) Mo faHHoi mpobnematrke. CM., HaIIpuMep, X 00630p TOMBKO 3a IepBoe
nonmyropye 2022 1. B ctatbe [LA. Kasakosa [17]. B 9Toit cBA3M HaM IpeACTaB/seTCs YMECTHBIM OIpefe-
JIUTb MECTO MCCNIENOBAHNII IOIUITIOTUY B KOHTEKCTE MCUXONMHIBUCTUYECKUX MCCIEOBAaHUIT MY/IbTH -
JIMHTBU3Ma.

MYJII)TI/UII/IHI‘BI/ISM B KOHTCKCTC 3 THOIICUXOIMHIBUCTNKNI

Mynprunuuarsusm (multilingualism) o6bpr4HO IOHMMaeTCs Kak BrIafieHue HECKONbKVMMU SI3bIKAMIL.
Hepenxo MyIbTMIVHIBU3M pacCMaTpUBAETCS B OJHOM MCCIIE[OBATETIbCKOM 3THOICHXOMMHIBUCTIYE-
CKOM KOHTEKCTe BMeCTe C OVUIMHIBM3MOM, KaK 9TO OBIIO IPe/IoXKeHO B MHPOPMAIIVIOHHOM IMCbMe IO
noaroToBke XX Mex/[yHapOZHOTO CUMIIO3MyMa I10 TICHXOMHIBUCTUKE Vi TEOPUM KOMMYHMKALIVN:

o «IIpo6eMbl STHOIICUXONMHTBUCTIKNL:

MesxcxynomypHoe oOujerue: KOHMAKMbL U KOHPIUKMbI;

bu-, nonu-, mpancnuxe6u3m: meopemueckuti AHanu3 u NpaKmuxa;

AKcuonozuieckoe s3b1k080e CO3HAHUE: NPOOTEMbL AHANU3A;

Icuxonunesucmuueckue npobnemuvl nepe6ooa» [5].

[Togob6HOE codyeTaHye TeM yKa3bIBaeT Ha TO, YTO OPTAHM3ATOPDI CUMIIO3MyMa IIPEAIIONaraau B paM-
KaxX MOJ0OHOI ceKumu 06CyXK/jeHne ICUXOMMHIBUCTIYECKUX TPO6TIeM KOHTaKTa Pa3HbIX IMHIBOKY/Ib-
TYp — KOIZ]a B pesy/brare CHerduuecKorl STHOMMHIBUCTUYECKON CUTYALUM B SI3BIKOBOM CO3HAHUM
VIHJVIBMJA €CTECTBEHHO IPUCYTCTBYIOT /MO0 /1Ba sA3bIKa (OVIMHIBYU3M), 1160 HECKOIBKO S3BIKOB (MYIIb-
TUMHTBYU3M). [IpruéM Takoe B3aMOJeICTBIE IIPE/IIONaraeTcsl B AByX HallPaB/IeHNAX: KaK B IIaHe aK-
KOMOJIAIIVJ TIMHTBOKY/IBTYP — B TOM YJICJIe, B IUIAHE TeOPUY IIepeBOJa — TaK U B I/IaHe KOH(IMKTONIOrMn
JIMHTBOKYJIBTYP («3THMYECKOIT KOHGIMKTOMOrMM» B TepMyHOnoryy A.A. Copokusa [11]) - B ToM uncre
B I/IaHEe aKCU/IO/IOTMYECKOTO MTPOTUBOIIOCTAB/IEHNS «CBOETO» U «IY)KOT0», MHOKY/IBTYPHOTO, S3bIKOBO-
r0 CO3HAHMA.

Kak moguépkuBaT MCCIeN0BaTeNN, «ITHOIICUXONMMHIBUCTIKA — MEKANCHUIUIMHAPHOE YHUKATbHOE
Hay4HOe 9KCIIePUMEeHTa/IbHO-TeOpPEeTIYeCKOe HallpaB/ieHNe, BO3HMKIIee B PaMKaX ICUXOMHIBUCTUKA
KaK YYeHUs O PedeBOIl IeATeTbHOCTY, HO He XapaKTepu3yIolleecsi efHCTBOM TeOPeTUYEeCKUX YCTaHO-
BOK JlaKe B IIpefielaX OTedecTBeHHON Haykm» [10, c. 148].

OTHOIICUXONMMHTBUCTUYECKIIE UCCIIEOBAHNUSA B OTeYeCTBEHHO TeOPUY PedeBOli IeATeTbHOCTY Hava-
nuch B 1970-X rojax Kak Msy4eHue Hal[IOHA/IbHO-KY/IbTYPHOI CrielinuKy pedeBoro obuenns. TepMun
«9THOTICUXOIVIHTBUCTUKA» OB mpepyioxkeH A.A. JleoHTbeBbIM. C €ro TOUKM 3peHMsI, «<9THOIICUXOJIVHT -
BJICTMKA — 9TO 00/1aCTh IICUXOMMHTBUCTYKIY, M3yYaloIasi HAllMOHAIbHO-KY/IBTYPHYIO BapMaHTHOCTD B:
a) peueBbIX OllepalMsX, PeYeBBIX JEVICTBUAX I IIeIOCTHDIX aKTaX peueBOll IesITeIbHOCTY; 0) SI3BIKOBOM
CO3HaHMM, TO €CTh KOTHUTUBHOM JICIIONIb30BAHNUM 5A3bIKA 1 GYHKIMOHATBHO 9KBUBAJIEHTHBIX eMY JpY-
TMIX 3HAKOBBIX CVICTEM; B) B OpraHm3aluy (BHEIIHeN U BHYTPEHHeN) IPOLeCCOB PeYeBOro OOIeHNmsI»
(6, c. 192].

[l mpo6eMaTKM HAILIeTo VICCTIe{OBAaHVS IOCTIeIHIIT TYHKT 0coOeHHO BaxkeH. Hac mHTepecyer TO,
KaK MOJIMITIOTHI OPTaHM3YIOT MPOLECChl MEKKY/IbTYPHOTO PEe4eBOr0o OOIIeHNs /Il MAaKCUMAIbHO 3(-
(beKTUBHOTO JOCTVDKEHVSI KOMMYHMKATVBHBIX 3a/jad Ha M3y4aeMoM si3bike. [Ipy 9TOM Ba)KHBIM IIpefi-
cTaBisIeTCst TakoKe noctapneHuslit V. B. [lanmomrHnkoBoit «BOIPOC 00 UHMEHUUOHAILHOCU SI3bIKOBOTE
JIUYHOCMU B €€ KOHKPETHOM JIMHTBOKY/IBTYPHOM BOIUIOIeHum» [12, ¢. 187] (kypcuB aBTOpa). B manp-
HeJllIleM MbI ITOKa)KeM, KaK MHTeHI[IOHA/IbHOCTD SI3BIKOBOJ IMYHOCTH IIOJIAITIOTA MIPOSIBISIETCS B 0CO-
0€HHOCTSX OpraHM3aLMy UM IPOLIECCOB OOIIeHNs Ha M3y4aeMOM SI3bIKe.

VI3yueHne MONMMUIIOTUM KaK COCTABHAs YaCTb BXOAUT B IIPOO/IEMATHKY UCCIeNOBaHNUIL OU-, TTONN-, 1
MY/IBTVIMHIBY3MA. B 9ToI CBsI3U mpencTaBisaeTcs 1enecooOpasHbIM IPOBECTY pasrpaHNdeHNe MY/Ib-
TH- U TIO/IV/IHTBU3MA.
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MYJII)TI/IJII/IHI‘B]/ISM U MOMININHIBU3M

B cratpe «Does integrating Europe need polylingualism and multiculturalism?» cnoBauxwit uc-
crenoBatenb Brmamymup BumoBecky mpepiaraeT O0ONBITHOE pasiuyeHue MOHATUN MYynbrmusiuHe-
8U3M VI NOMUNUH2BU3M B CBA3M C I3BIKOBON cutyanueir B EBpocorose: «Speaking of polylingualism, we
need to point out the difference between polylingualism and multilingualism. Multilingualism means
speaking many languages or the coexistence of different languages within a society. Multilingualism
can be easily achieved through offering various languages in schools or within the educational system,
through encouraging students to learn more than one foreign language or through dethroning English
from its dominant position in international communication. However, polylingualism emphasises the
fact that an individual language experience in one’s own cultural context develops from the language used
within one’s family through a language used within the society and further to languages of other nations
(whether learned at school or through direct contact with a language), while a language learner does
not strictly consciously differentiate between these languages and cultures, rather the learner develops a
communication competence combining all their knowledge and language experience, which are in mutual
correlation and interaction» [16, c. 457]. «[oBOpsi 0 HOMWIMHIBYU3MeE, HEOOXOAMMO YKa3aTh Ha PasHUIY
MEXJy MON- ¥ MYIbTVIMHIBUSMOM. MynvmuiuHeéu3m 03Had4aeT TOBOPEHMEe Ha MHOTUX fA3BIKAX VJIN
COCYII[eCTBOBAHNE PA3HBIX A3BIKOB B 001IeCTBe. My/IbTUINHIBM3MA MOXKHO JIETKO JOCTUYbD, Npednazas
pasnuuHvle A3bIKU 6 WKONAX UTU 6 CUceMe 00pa306aHUs, TIOOWIPAA yYaluXcsA K U3y4eHNIo 6ojiee 4eM
OJfHOTO VIHOCTPAHHOTO sI3bIKA MJIV CBepras aHITIMIICKUIL C TIbelecTasa A3bIKa MEXIYHAPOJHOTro 0b1ie-
HyA. [Tonununesusum >xe NOFUEPKMBAET TOT (PAKT, YTO UHOUBUOYATIbHBLIL A3bIKOBOLL ONbITN PA3BUBACTCA B
COOCIMBEHHOM KYTbMYpPHOM KOHMeKCMe OT s3bIKa, VICTIONIb3YeMOT0 B CeMbe, Yepes s3bIK, MCIO0/Ib3yeMblil
6 00ujecmee, 1 Jajee K A3bIKaM 0py2ux Hapooos (He3aBUCUMO OT TOTO, U3Y4a/INCh JIVI OHM B IIKOJIE VIN B
pe3yibraTe IPsIMOTO KOHTAKTa C SI3bIKOM). [1p1t 9TOM M3ydaromuii sI3bIK He desiaem crmpozo 0CO3HAHHO20
pasepanuteHus mexcoy SMUmMU A3bIKAMU U KyTbmypamu, a CKopee BBIPaOaTbIBAET KOMMYHUKAMUBHYIO
KomnemeHyuto, 00BENVHAIONIYIO BCe €T0 3HAHMS Y A3bIKOBOJ OIIBIT, HAXONSALINECS 80 83AUMHOL Koppe-
YUY U 83aumodeticmsuu» (kypcus Mot — JI.H.).

Kak BuguMm, mynvmunuHe8usm TOHUMAETCS UCCIEOBATEIEM [IBOSIKO, C OJJHOI CTOPOHBI, KaK «COCY-
1[eCTBOBAHNE B O0IeCTBE MHOXKECTBA SI3BIKOBY, A C IPYTOJi CTOPOHBI, KaK pe3y/IbTaT ycuuit obpaso-
BaTe/IbHOI CUCTEMBI, KOIJIa YYAIIMXCs «ITOOLIPSIIOT Ha U3yueHue 6o/lee OGHOTO MHOCTPAHHOTO s3bIKa»,
4TOOBI «CBEPIHYTh aHIIMIICKUIL C IIbeflecTala A3bIKa MeX/YHApPOZHOro obmeHusa». Yto kacaercsa no-
NIUNIUH2BU3MA, TO OH PAa3BUBAETCS VHMBULOM B €T0 KY/IBTYPHOM KOHTEKCTE OT s3bIKa, UCIO/Ib3YeMOTO
B CeMbe, Yepe3 A3BIK, MCIIONb3yeMBblll B O0IeCTBe, K A3bIKaM, UCIIONb3YeMbIM B OOLIEHNN C [PYTUMMU
HaloHaIbHOCTAMN. [Ipy 9TOM MOAYEPKIMBAETCS, YTO MHVBUL «HE CTPOTO OCO3HAHHO Pas/MyaeT Co-
OTBETCTBYIOLIVE SI3BIKM M KY/IBTYPbI», @ X YCBOEHUE IIPOMCXOAUT B IIPOLiecce B3aMMOMEICTBIA U 0611e-
HysA. 1o cyTu, Takas TPaKTOBKA IPOTMBOIIOCTAB/IsIET MY/IbTV/IMHIBU3M 1 MOTVJIMHIBU3M KaK IPuo6-
peTéHHOE I eCTECTBEHHOE MHOTOSI3bIUNe COOTBETCTBEHHO.

[Ipobnematyka UCCIIEOBAHNSA NONULAOMUL OTINYAETCS OT IPOOTeMATUKY MCC/IEOBAHSI MY/IbTH-
JIMHIBM3Ma 11 IO/IVUIMHTBU3MA. BaskHemit mapaMeTp pasmndmii COCTOUT B TOM, YTO IOJIUIIOTHS — 3TO
MY/IBTVIMHIBM3M, CO3HATENBbHO IIPUOOPETEHHDIN BO B3POC/IOM BO3pacTe — He KaK pe3y/IbTaT YCVINit
06pa3oBaTeIbHOI CUCTEMBI MV €CTECTBEHHOTO B3aMMOJEIICTBIA C AI3BIKOBOII CPeioil, @ KaK pe3y/IbTar
CO3HATENbHON ¥ aKTUBHON aBTOAMAAKTIYECKOI IeATe/TbHOCTY MHAVBIAA. B 9T0I1 cBA3M 0cobyI0 3HAUM-
MOCTb NPUOOpeTaeT YIOMSIHYTHII HAMI BbIIlle BOIIPOC 00 MHTEHIMOHATBHOCTI A3bIKOBO IMYHOCTH
IIOJIITIOTA, CO3HATE/BHO BBICTPAVBAIOLIETO Y4eOHYI0 KOMMYHUKALMIO C YYETOM IMYHOCTHBIX MHTEH-
IIMOHA/IbHBIX IIPYOPUTETOB.

9To omperenseT BO3MOKHOCTD 13ydeHns 9 HeKTUBHBIX CTPATETHil IIONUIIOTOB B JOCTVKEHNUN TeX
VIV MHBIX SI3bIKOBBIX HABBIKOB /IS Ja/IbHEIIIIIET0 UX IPUMEHEeHNsI B TMHTBOAUAAKTIIECKOIT IIPAKTHKe.
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Tpa;munonnme " MTHHOBAILIVIOHHBIC CTpAaTeTnn noaInrioToB

XoTs siB/IeHe OMUITIOTUM U3BECTHO C TTyOOKOI APeBHOCTH, CTPATETMY ITOJIUITIOTOB He eCTh YCTO-
sBumiicst Habop adpekTuBHBIX prémoB. HekoTopble cocTaBsoMINE, TaKIE KaK TPOAKTUBHBII IIOXOT
K M3Y4eHMIO sI3bIKa, HeV3MEHHBI, IPYTHe Xe 3aBUCAT OT Ipe06Iaiatoliyx NepLenTHBHBIX 0COOeHHOCTeIl
TOTO VIV MHOTO TIOJIUITIOTA, HO MHOTYIE OTIPEe/ISIIOTCS TEMI COLMATBbHBIMI Y TEXHOMTOTMIECKIMU 0CO-
0eHHOCTAMM, KOTOPBIE IIPeJIaraloTcsl 001IeCTBOM B TOT VIV MHOV MOMEHT. BOT moueMy K TeM cTpare-
TUSAM HOMUIIOTOB, KOTOPble ObUIN OMMCAHbI B KHUTaX cepun «/IMHIBUCTIYECKIE U TICUXOTIOTYeCKIe
cTparernu nonurnotos» [8], [9], 3a mocnenHee mecaTmneTne [06aBUIOCh HEMANIO HOBBIX COCTABISIO-
LIVIX, IPOM3BOJHBIX OT LU(POBU3ALNY COBPeMEHHOTr0 001iecTBa. B miepByIo ouepesp, 9T0 KacaeTcs 1c-
II0/Ib30BAHNS SA3BIKOBBIX IIATOPM, IMO3BOISIONVX BECTH AUANIOT C HOCUTESIMM COOTBETCTBYIOIIUX
a3bIKoB: Amazing Talker [13], Baselang [14], Italki [15].

VIMeHHO Ha MCIIONIb30BAHNUM PECYPCOB MOOOHBIX SI3BIKOBBIX I/IATGHOPM CTPONUTCS aBTOPCKasi CTpa-
Teryus monurnora AnaHa burynosa, sKcrepuMeHTa/IbHOI alpobanuy KOTOpOit U MOCBsIeHa JJaHHas
CTaThs.

KmoueBbie cocraBndromye Mmerogukn Anana burymrosa

KitoueBbIMM COCTABIAONIIMY METOAMKY, co3fiaHHON A. K. BurynoBeiM B X0fe IpoBeIEHHOTO UM
akcnepyMenTa «10 A3b1koB 3a 1000 gHE!» [2], cmyKar:

e HeOOXOMMOCTb CTaPTOBOTO CYIEPUHTEHCHUBA, MOf, KOTOPBHIM IIOHMMAETCs eXeJHeBHOe 0b1le-
HIie He MeHee YeM C IIeCThI0 HOBbIMM HOCUTENSMMU I3bIKa B TeUeHIe JeCATH THell;

o IIe11eco0OpasHOCTDb OJJHO/IBYXIHEBHOTO IlepepbiBa B CepeiliHe CYIepUHTEHCHBA;

e  HampaBjIeHMe Ipoliecca OOLIeHNs He yIMUTeNleM, a YUYeHNKOM, IIpefonarawliee olpeeneHne
VIM KpyTa BOIIPOCOB, KOTOPbIE TOT XO4YeT OOCY/IUTD Ha sI3bIKe B TeUeHNe KKIOT0 13 IHeil CylepyHTeH-
cuBa [1].

[ToguepKHEM, YTO CynepVHTEHCUBHBIN XapaKTep OOIeHNUs OIpefeNsieTcsl He TObKO KOMMYeCTBOM
eKeJHEBHBIX YaCOB 3aHATHIT I KOIMIECTBOM Ka)X/Iblil pa3 HOBBIX COOeCeIHNKOB-HOCUTEIEN Pa3HbIX Ha-
IIVIOHAJIbHBIX BaPMAHTOB S3bIKa, HO VM IPOAKTMBHBIM HACTPOEM YUEHVKA, ABJIAIONIET0CS MHUIIATOPOM
TOTO VIV ;PYTOr0 0OCY)KEHNA U CO3TaHNA «IIPOCTPAHCTBA XIBOTO Jyanora» (TepMuH A. burynosa) n
BBICTPAMBAIOLIVM OOIIeHNe B CBSA3M C MHTEHIIMOHAIBHOCTBIO COOCTBEHHOI S3bIKOBOI IMYHOCTHL.

CynepuHTEHCHB KaK IPOLecC BOCIPON3BeeHNA eCTeCTBEHHOI peyeBoil AesATeTbHOCTI

Taxoit moaxox aKTUBU3MPYeT TBOPUYECKNII ITOTEHLIMAJI IMYHOCTY U fIe/laeT M3y4YaeMblil sI3bIK He ca-
MOLITIbIO, @ MTHCTPYMEHTOM OOIeH s, c030a8ast dPdexm ecmectmeeHHOl peuesoti OesmenvHocmu. Benp,
COITIACHO IIPUHATOMY B IICUXO/IVHIBYUCTVIKE OIPefie/IeHNI0, «peuesast 0esmeivHOCb — 9TO aKTUBHBIN 1
LjeJIeHallpaB/IEHHbII IPOLIECC CO3[JaHNA U BOCIPUATHA BbICKAa3bIBAaHNIA, OCYIIECTB/IAEMbIN C IOMOLIbIO
SI3BIKOBBIX CPEJICTB B XOJie B3aMO/IVICTBIA JIIOfiell B )KM3HEHHBIX CUTYaLMAX 0O1eHys» [3].

[TosHakOMMBILINMCD C METOAMKOI ATaHa B X0[je MOHUTOPUHTA ero IIpoekTa «10 s13b1k0B 3a 1000 fHeit»,
a TaK>Ke B X0Jle HAOJIIofIeHNsI 32 eT0 TMIIePYHTEHCHBOM II0 NTapal/Ie/IbBHOMY M3YYeHUIO AT POMAaHCKUX
a3bIKOB (c 10 o 21 ssuBaps 2022 1.), aBTOP 3TOJ CTaThy pellnyia HPOBEPUTH HAEICTBYE ITOTO METO/A Ha
cebe.

Temoit npeparaeMoro MCCIefOBaHMsl CIY>KUT COOCTBEHHDII OIBIT PasBUTHS HAaBBIKA CTPEMUTE/Ib-
HOT'O BXOXK/IEH!s1 B Pa3TOBOPHYIO IIPAKTYIKY, ITOJ] YeM IIOHMMAETCS CIIOCOOHOCTD BECTH {MajIoT Ha HOBOM
sI3bIKe C He3HAKOMBIM HOCUTEJIEM B T€UeHNe OIPeIe/IEHHOTO BpeMeHM) Ha MHTepecyolie 060ux cobe-
CEMHUKOB 0011 TEMBL.
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OcHoBHbIe Ha0MIOIeHUS B XOJie MCIIAHCKOTo cynepuHTeHcusa (11-19 ¢pespansa 2022 r.)

Ba>kxHbIMM pesy/nbTaTaMy MCIAHCKOTO CYIEPMHTEHCHMBA, KOTOPBIN aBTOP CTAaTbhy IPOLIIA 3a CEMb
mHeit (11,12, 13, 14, 15, 18, 19 deBpans 2022 1.), cTanu cnefyoliue HabIIofeHs:

1. IlpuHnunuanbHasg BO3MOXXHOCTb 3a CeMb JHEN HayaTb BECTY [MAJIOT Ha HOBOM A3BIKE C He-
3HAKOMbIMU HOCumenamu u3 pasnvix cmpar (Vicmanym, Jlatuackoit Amepuxn: Komym6un, Benecyansr,
Mexcukn, SxBagopa, [lepy, Ynmm, ApreHTHHBI) fake /I YeTIOBEKa COBCEM HEMOJIOFOTO BO3PAcTa.

2. Pasputue HaBbIKA Y3HABAHUS PECYPCHO20 COCMOAHUA B PEXKMME A3BIKOBOIO MHTEHCHBA. JTO TO,
4To AmaH BurynoB HasbIBaeT «ouyuseHue npocmpancmea #ueo02o ouanoza». OT 0OBIYHOTO y4eOHOTO
JIVa7IoTa 9TO COCTOSHNE OTINYACTCS CHOHMAHHOCMbIO U HEN0020MOB/IeHHOCIbIO PeaKyuii, SKUBOIL 1o-
3UMUBHOL dMOYyUell, COIPOBOXKIAIOIEN IMANIOL, ¥, KaK CIeNCTBUE, eCMecmBeHHOCbl0 3anOMUHAHUSL
C7106 U A3bIKOBbIX KOHCMPYKUULI B COOTBETCTBYIOMIEN cuTyanyu. IIpumep: Ipo6OHBIit ypoOK, Ha4alo BTO-
POIt TPUALIATUMUHYTKY CynieprHTeHcuBa (7 GeBpana 2022 r.). CobeceHnIa — KeHIHA CPETHUX JIeT.
[Ipenmnonaranoce oTpabaThiBaTh TeMy «3HAKOMCTBO». Y3Haiw, uTo eé 30ByT Natalia. CrpanmBaro 1mo-
aHIVIMIICKN, KaK CKa3aTb, Hamanus — pycckoe ums, Komopoe 38y4um o4eHv Kpacuso, — U IMoaydar oT-
BeT: Natalia es un nombre ruso, que suena muy bonito, — ¥ IyBCTBYIO 11O €€ BBIPaXKEHNIO JINIIA, YTO A el
NOHpPaBMUIach. [I03TOMy COBEpIIEHHO €CTeCTBEHHO, 4TO, KOI7ZIa peyb 3aXOUT O BO3PACTe, Ha €€ BOIIPOC:
Cudntos afios tienes? — 1 MOl OTBeT: 62, — onyvalo e€ peakunio: Pareces mds joven! 5 emeé He 3Hat0 C7I0B
parecer 1 joven, HO TI0 QHAJIOTUM C UTA/IbAHCKUM giovane U 110 BbIPAKEHNIO €€ /IMIja IOHMMAI0, YTO OHa
TOBOPUT: «Botensouuiv monoxe». OTBevaro peueBoit GopMyoi ti también, ycBOGHHOI Ha IIEPBOI TPU/J-
IIATVMMHYTKE, ¥ B OTBET IIOTYYal0 BEMUKOIEIHYI0 (pasy, KOTOPYI0 abCOMOTHO MOHMMAIO M KOTOpas
cTaja I MeHsA CUTYaTUBHOI (OpMyIIoil 06pa3oBaHMsA MHO)KECTBEHHOTO YNC/IA OT IIPM/IAraTeIbHbIX,
He OKaHYMBAIOLIVXCS Ha IMIACHBI: Los optimistas parecen mds jovenes — « ONmumucmot 6v1ens05m mono-
sice». OcTaBlIeecs BpeMs ypOKa Mbl TOBOPMM, He 00paliasAch K HOMOIY aHITIMIICKOTO.

3. lleHHOCTb MOHOKAHAJIbHOTO OOIIEH Ha I3y4aeMOM fA3bIKe 0e3 IIPYB/IeYeHN A3BIKOB-TIOCPE]-
HUKOB. [Ipumep: BTOPOIi ieHb CyIIepMHTEHCHBA TOAXOANT K KOHITY. K IATOI TpUALIATUMMHY TKE A CTaja
ycraBarb. Crenyroueit mpenogaBarenbuuieli 6pita Alicia us Berecyansl. V Bapyr 06HapyXmmaoch, 4To
OHa He TOBOPUT Mo-aHI/mitcku. CHavana A CMyTUIAch, HO KOTZIa MbI CTa/MM OOCYX/aTh HAIM CeMbH,
BJIPYT OKa3a/I0Ch, YTO MHE JJaJKe JIeT4e He MbITaThCsA CIPALIMBATh O HEMOHATOM I10-aHIIMIICKY, A CTa-
paTbcA Bce 0OBACHATD TI0-VCIAHCKM. B KOHIIe 9TOro ypoka s Obl1a 60/1ee pecypcHa, 4eM B €ro Havase,
VI C YBEPEHHOCTBIO MOJIBENIA MTOT, UTO «me gusta hablar sin usar ingles» - «mHe Hpasumcs 2060pumo, He
UCNONb3YSA AHeTUTICKULLY.

4. BaXXHOCTb y4€Ta TeHJ/IEPHBIX I BO3PACTHBIX OCOOEHHOCTeN! IpK MOAOope COOeCefHIKOB, YTO
CO371aéT «ob1IIee MPOCTPAHCTBO KOMMYHMKaum». [Tpumep: TpeTuit ileHb CyIepuHTEeHCUBa, 13 dpeBpana
2022 r. (TpeTbs TPUALATUMUHYTKA, cobecennuia — Andrea, >KeHIMHA JIeT copoxa). DTO 6BUI CaMblil
Y41 YPOK 3a ieHb. Mbl 00Cy>Kany cTpaTerun monuraoTos. E€ Bonpoc: sEspariol es el primer idioma
que abarcas de esa manera? — TOCITYXXWI TOTYKOM K YB/IEKaTeJIbHOMY ¥ MIHTEPECHOMY 06erM o0Cysxjie-
HUIO CTPATErnil U3y4eHNs A3BIKOB. 3aTO CaMbIM C/IOXKHBIM 3a JIEHb CTaJl CAeAYIOIMI YPOK C MOJIO/IBIM
gesroBekoM ieT 20, cTyaeHToM 1o umeHn Ivan us Ilepy (d4eTBEpTas TPUALATMMUHYTKA TPETHETO AHA
CylepUHTeHCHBa). MblI 6yKBa/IbHO He MOI/IM HAJITY TeMbl Iy 06cyxaenns. Ha Mot Bolrpoc, OTKyza OH,
VBan ckasas, 4ro u3 JIumbl. S npennonoxmia, 4To OH 9aCTO XOAMUT Ha LXK, IOCKONbKY Lima estd cerca
del mar. Ho oH cMyTWICA 1 OTBETWJL, UTO HET, IIOCKOJIbKY He YMeeT IUIaBath: Yo 1o sé nadar. [Tocne aToro
MBI He MOIJIY TOJIKOM HAaJIT! TeMBI /I pa3roOBOpa ¥ 4yBCTBOBA/IOCH, YTO €My (M MHE TOXe) XOTe/IOCh I10-
OpIcTpee 3aKOHUNTD obmieHne. IToce aToro s crasna IeeHanpaB/IeHHO BbIOMPATh B KadeCTBe MPeJIIo-
YTHUTETbHBIX J/I Ce0s IperofiaBaTeseil )KeHIINH CpegHuX eT. Moeit Mo61Moll penofaBaTeIbHILIeN
CTaJla OYeHb >KMBas ¥ SMOLMOHa/IbHasA 45-1eTHAA Jusmary Vega us Ilepy, KoTopas He 3Ha/Ia aHIJINIICKO-
ro.

5. 3HAYMMOCTD YAep>KaHNUA KOHTAKTA I71a3 ¢ COOeCeTHIKOM B IIpoliecce KOMMYHVKAIMN /IS 00-
JIeTYeHMs CIIOHTaHHOCTU obmeHus. [IpuMep: 3aKTIOUNTENbHBIN JAeHb CynepuHTeHCUBa (19 deBpans
2022 r.). 5l sammcepIBa0 Ha BUJEO CEaHCHI OOI[eHNs. AHAMUSYUPYA UX, 3aMedalo, YTO IPOCIeKNBAETCS
9ETKas 3aKOHOMEPHOCTD: TEMII I YBEPEHHOCTDb Pe4M COOTHOCATCA C TEM, HACKOTIbKO MHE YA€TCs yaep-
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KaTb KOHTAKT I7Ia3 ¢ cOOeCceTHNKOM (CM., HalpuMep, LIeCTYI0 TPUALATUMIHYTKY, cobecennuna Maura
Viloria 13 Benecyansl) [4]. 3BykoBOe 3all0O/THEHNE T1ay3 IOSB/IACTCS IPY OTCYTCTBUM IIPSAMOTO KOHTAK-
Ta 1a3. HanpoTus, pervinky, aBTOMATU3MPOBAHHbIE B IIPOLIIBIX /{YA/I0raX, BOSHUKAIOT CIIOHTAHHO B
pexume «0011ero MpoCcTPaHCTBa KOMMYHMKAIIMI», TOTAA KaK ITOUCK B IIAMATHU JOMAIIHUX «3aTOTOBOK»
IIPMBOAUT K IPePbIBAHUIO BII3Ya/IbHOTO KOHTAKTA 1 MEHee YBePeHHO KOMMYHMKALUI. DTO CBUAETENb-
CTBYeT O 11eJIeCO0OPa3HOCTI Ha 3aK/II0YMTETBHOM 3Talle CYIepUMHTEHCUBA (I JOCTVDKEHNUS «IUIATO»
JIAHHOTO 9Talla) IPUOCTAHOBKY Habopa HOBBIX (pas 11 GOKYCHPOBKY Ha UX 3aKPEIJICHNY BO MHOXKECTBE
IMAJIOTOB C Pa3HBIMU HOCUTENAMIL.

Taxoke X0TenoCh ObI OTMETUTh HEKOTOPbIe CTPATerny MOMUITIOTOB, IIPYMeHeHNe KOTOPBIX OKasa-
JIOCH J1s1 MeHs 0COOeHHO 3P PEKTUBHBIM B XOfie CYIIePUHTEHCHBA.

o Cmpyxmypuposarnuiii pesxcum nosmoperus. CoOeceTHNKN HEU3MEHHO YAMBIIAINCH 00BEMY
JIEKCVIKM, KOTOPYIO 51 yCBaMBasIa 3a OJHO 3aHATHE U KOTOPYIO TYT >Ke HauMHa/Ia IPUMEHATDb. ITO ObITIO
pe3y/IbTaTOM YETKOI CTpaTerny, MOYepPIHYTOI U3 ONBITA UCCIENOBAHMS IIONMUITIOTOB (CM. CTpaTernn
IIEPBUYHOTO BBOJA MHPOPMALIMY U 3aKpEIUIeHNs €€ B OLIepaTUBHON IaMATH 1 pOpMa30BaHHBbII pe-
XmnM noropenus) [8, c. 215-235]. Tloce Tpéx 3aHATNII B IIepepbIBe — IIPOCMOTP TPEX COXPAHEHHBIX
YaTOB, IIepef] CHOM — IIPOCMOTP LIECTU COXPAHEHHBIX YaTOB JH:. YTPOM — IIOBTOPEHME HapagurM CIIy-
KeOHBIX U HanbosIee yIOTpeOUTEIbHBIX ITIaT0/IOB B TeX BpeMeHaX, KOTOpble ObUIV BBEIEHDI B IPEbIAY-
LVJT ieHb. B iepBbIe TPy JHS — TOZIBKO B HACTOSIIEM BPEMEHY TPU CIIPsDKEHMS IIPABU/IbHBIX I/IATOJIOB 1
IJIaTOJIBL Obitb, UMemy, Oenamv. B 4eTBEPTHINL leHDb — hopMa preterito perfecto, B IATHII BeHb — preterito
indefinido u preterito imperfecto, B cenbMoii ieHb — popma futuro imperfecto.

o Ilenenanpasenennas paboma co cr06amu, KOmMopuvie He 3aNOMUHANMCA ¢ nep602o pasa. Kaxmprit
IIO OIIBITY 3HAET, YTO eCThb HEKOTOpBbIe «Oer/Ible» CJI0Ba, KOTOPbIE Cpasy He 3alIOMMHAITCS. DTO 3HAUNT,
YTO OHM OB/ IIePBOHAYA/IBHO 3arPy>KeHbI Ha COMHEHNY VTN Ha MCKYCCTBEHHOI aCCOLMAIINI, He Tepe-
faoleit cMbicia cnoBa. Hanpumep, entender — «IIOHMMAaTb» IUIOXO 3aIIOMHIIOCH Ha MIEPBOIT acCoIma-
LU UHmMeHOaHm, IPUILIIOCh CO3HATEbHO BBOAUTD JOIIOTTHUTENbHYIO ACCOLMATUBHYIO CBsI3b, 00bean-
HAIOLIYIO CMBICTI ¥ 3By4aHue: entender > uHmeHyus: Mbl HOHUMAeM, COOeCeJHIKA, KOTTIa IOHMMAaeM ero
UHMEeHUUU.

o Vcnonv3osatue asmomamusuposantoli pecypcHoti gpasvl 05 8XOHOEHUS 8 PeHUM YBePeHHO20
eosoperus. Most pecypcHas dpasa — Soy una persona que sabe aprender idiomas (s 4enoBeK, KOTOPBIT
3HaeT, KaK 13y4aTb s13bikn). pasa Anana burynosa B My/IbTUA3BIYHOM TUIIEPYHTEHCUBE Ha MTA/IbSH-
CKOM, UCIIAHCKOM, KaTaJTaHCKOM, pPaHIIy3CKOM 1 IIOPTYTA/IbCKOM SI3bIKaX: « amu A3viku 3Hato. 5 mozy
2080pUmMv Ha écex. S Mozy nepeknouamvcs». ITO HABBIK, HOJJAIOLINIICSA OBICTPOIL TPEHIPOBKE.

o Takke MHe 0Ka3ajI0Ch MOJIE3HO CAPMOB0e «POoPpMAMuposanue» npedcmasneHust o hei0cmHotl
cucmeme UCNAHCKO020 A3bika. [lo Hauasa 3aHATHI s1 Ha PYCCKOM 3a TPU AHs 0€I/Io IMpoYnTaa mo-pyccKu
kuury C. A. MarBeeBa «Bcst 1craHcKasi rpaMMaTiKa 3a Tpu Hefienu» [7]. Hudero crerpanpHo He yunmia.
Ho mue 6b110 KOMGOPTHO BOCIIpMHMMATH Te (pasbl, KOTOPble MHE TOBOPUIN HOCUTENN, IIOCKOIBKY
51 y)Ke TIOHMMaJIa CMBICT ¥ (PYHKLUM BCeX CTy)XeOHBIX CIOB U, 671arofapsi 3TOMY, KOHCTPYKIIMY JIETKO
3aIIOMMHA/NCD. S 3aMeTIIa, YTO MO MO3T COIPOTHUB/ISETCA Y He 3aIlIOMIHAET Te KOHCTPYKLVIM, TPaM-
MaTU4eCKIIT CMBICTT KOTOPBIX 51 He TTOHMMa. Hanpumep, KOHCTPYKUuIO ¢ hay st He MOITIa 3aIIOMHUTD
¥l YHOTPeO/IATD, II0Ka 51 He CIIPOCHIIA MIpeIofiaBaTe/isi 00 3TOM C/IOBe U OH He OO'BACHUI MHe, 4TO hay —
3To 0cobas popma rarona umets haber, ucrnonb3yeMas B 6e3IMYHBIX KOHCTPYKIMAX. Moe HempusATye
OBL/IO BBI3BAHO TEM, YTO 9TO CJIOBO He YK/IA/[bIBA/IACh B IIAPAAUTMY IMYHBIX (OPM HUKAKOTO CITY>KeOHO-
ro rarona, (Harpumep, haber: yo he, tu has, el ha, nosotros hemos, vosotros habéis, ellos han), i moatomy
MOJT MO3T 6eCCO3HaTeNbHO OTKA3bIBAJICA IPUHMUMATD ero. sHay un teatro alli? Tam ecmo meamp? Hay 12
millones de habitantes en Moscii. B Mockee 12 munnuoros sxumeneii; Que hay de aquello? Kax o6cmoum
deno ¢ amum?

o IlonesHoit s ynpasnenus KOMMyHUKAMUBHOL cumyauyueli B Ie/AX IPOPabOTKIU TeX TeM, KOTO-
pble BXOMIV B MOM KOMMYHMKATUBHbIE MHTEHIUM (0OCY>KIeHMe CTPAaTernil M3y4eHNst A3bIKOB), ObIIO
VICTIOTIb30BaHue TporpaMmMbl Google Ilepesoduux — 0053aTeNbHO C 03BYYMBAHNUEM — I TIOATOTOBKI
¢bpas-3aroToBOK I CIeRyomux o6cy>xaernit. OXHAKO ONBIT TOKA3aJl, YTO UX CJIEAYeT UCIIONb30BaTh
MUIIb KaK BepOaTbHble CTUMYIIBL /Il Hadajla OOCY>K/IeH s, @ 3aTeM OIMPAThCs Ha Ty JIeKCUKY U dpa-
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3€0JI0TMI0, KOTOpasi BO3HMKAET B XOfie OOCY>KIeHMs, I MMEHHO e€ 3aTeM OTpabaThlBaTh B OOLIEHUN C
IOCTIEAYOLINMY COOeCefHIKAMMA.

[TpoxokzieHre CyHepyHTEHCUBA ITI03BOINIO TAK)XXe BBLABUTDH HEKOTOpPbIE MOTEHIMATBHO MPO0IeM-
HbI€ MOMEHTBI 3TOV METOIMKI JIISI IT0/Ib3oBareseif. K TakOBbIM MOYKHO OTHECTI:

o HeobxomuMocTh 0cBayBaTh HOBblE TeXHUYECKIE CPEACTBA. [/ y)ke HEMOIOLOTO aBTOpa CTa-
TBY 3TO OBIIO:

- OCBO€HMEe BO3MOXKHOCTell MecceHmKepa Telegram 1O eXeIHEBHOI 3alMCU CBOMX TEKCTOBBIX
KOMMEHTApJeB ¥ ay[iY03aIMCU CBOEro OOLIeHNs C HOCUTENAMMY MCIIAHCKOTO sI3bIKA B IIPOLjecce YPOKa;

- OCBOEHMe IIpoljecca PerucTpaLuy Ha KomyMourickoit argopme Baselang u ocBoeHme eé pas-
HOOOPa3HBIX BO3SMOXKHOCTEN (HaIpuMep, 51, K COXaJIeHNIO, TONMbKO K KOHITY II0/Ib30BAHNA €10 MOH/A,
YTO OIUIaTa JAET BO3MOXXHOCTD HE TOJIbKO 3aHMMAThCSA C HEOTPAaHMYEHHBIM KOJIMYeCTBOM IIpeNofiaBare-
7Iell, HO ¥ CAMOCTOATE/IbHO BBIIIONHATD YPOKM U OH/IAVH-TECTHI [/ IPOBEPKU CBOETO IPOJBIDKEHNA U
niepexofia Ha 6ojiee BBICOKUIT YPOBEHB);

—  OCBO€HIE BO3MOYXHOCTel COOCTBEHHOI BU/IE03AMNCY MOVX 3aHATHUII C TPENoaBaTe/sMI, TI0-
CKOJIBKY I10 YMOTYaHUIO Ha IIAaT(GOpMe 9TO MOXKET Je/IaTh TONBKO IIPerofaBaTeb.

o HeobxomuMocTb OCTOSHHO 6paTh Ha ceOs MHMUIMATUBY B OpraHM3aly HaIpaBIeHys obie-
HUA, 9TO ABJIAETCSA HEOThEeM/IEMON COCTABIAIIeH 3Tol MeTofukM. Kak mpenogasarenio A3bIKa, Mpu-
BBIKILIEMY OPTaHM30BBIBATb YPOK, MHE 9TO JaBanoch erko. Ho Mory mpefcraButh cebe MHOI THUI YYeHN -
Ka, IPVBBIKIIIETO BCIO )XM3HDb OBITH BEJIOMBIM B ITpoIiecce 00yYeHNs MM IPOCTO CUIBHOTO MHTPOBEPTA.
Heo6x0mmMMoCTh ObITh MHUIIMATOPOM MOXKET BbI3BAaTh Y TAKOTO VHAMBI/A PEAKLMIO IepeHAPSDKeHNUS
U, KaK pe3y/lbTaT, OTTOPKEHNA METONVKIL.

o OmpenenéHHble TPYAHOCT OIUIATHI Ha CYET 3apYOEKHBIX SI3BIKOBBIX IIATGOPM C YIETOM HBI-
HeIlIHeJ BHEIIHEIIO/IUTUYEeCKO CUTYaL L.

3aknroueHnue

B 1e10M MO>XHO OTMETUTD, YTO B pe3y/IbTaTe NMPOBENEHHOIO HAllleil MCC/IEN0BaTeTbCKON IPYIIION
9KCIepyMeHTa OblIa CO37laHa U OIpOOOBaHA HOBATOPCKAs METOAMKA CTAPTOBOI AaKTVMBU3ALNIU Pasro-
BOPHOT'O HaBbIKa, IPMHIMINAIBHO OTINYHAA OT CYIIeCTBOBABUIMX PaHee METOMK UHTEHCUBHOTO 13-
ydeHMs A3bIKa, I7ie HAIlpaB/IAoIas Pojb B IIpoLiecce 00ydeHNs IpUHAJIeXXaa yIuTe/o (Kak IpaBuio,
He HOCHUTE/TIO A3BIKA), 4YTO CO37aBano 3 (eKT KBasyu-KoMMyHuKauuy. [IpoBeéHHbII 9KCIIEPUMEHT I10-
KasaJl, 4TO MCIIO/Ib30BAHME METOMKY CYIIEPMHTEHCYBA Ha CTAPTOBOM 3Talle M3y4YeHN HOBOTO A3bIKa
Ia€T BO3MOXKHOCTD BOWTH B Pa3rOBOPHYIO IPAKTUKY Y>Ke Ha CeIbMOJ-TeCATHIN [IeHb C Hadyaja 3y4eHns
A3bIKA.

© Huxynuuesa [1.b., 2022
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ACCELERATION IN GERMANIC LANGUAGES:
A RESEARCH PARADIGM PROPOSAL
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Abstract. The phenomenon of successive language learning acceleration, frequently experienced by poly-
glots, when in order to learn a new language from a familiar language group the polyglot requires less
time with each new language, is widely known, but, it seems, it has never been thoroughly examined. This
article presents a simple mathematical model based on the authors own data, which has been collected
over the course of three years” worth of independent language study and describes how much faster one
learns languages from the same group. The number of hours spent on a new language as a function of the
number of previously known languages is described by a simple exponential function with two parameters:
the “starting time” and the “half-life”. According to the author’s hypotheses, these parameters may provide
a numerical measure of certain aspects of language that are difficult to quantify otherwise. The “starting
time” could be a measure of propinquity between the learner and the language group, whereas the “half-
life” could be a measure of propinquity between the languages of a given group. Additionally, reviewed are
three different approaches to keeping track of time spent on language activity as used by different polyglots.
These approaches are of importance for collecting data to be used in studies of successive language learn-
ing acceleration. At the end of the article, an idealized algorithm for conducting such a study is presented,
and particular attention is drawn to the various parameters that must be controlled in order to carry out
this kind of research in an appropriate manner. This particular study did not manage to satisfy all of the
criteria mentioned, so the reliability of the claims made in this article is debatable, and additional vali-
dation is required. Furthermore, the validity of the model has to be confirmed by other researchers and

polyglots.

Keywords: polyglot, polyglottery, language acquisition, accelerated language learning, Germanic lan-
guages, time tracking
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OIOEHKA YCKOPEHUA YCBOEHUA A3bIKA
IIPU ITOCIEOJOBATE/IbHOM M3YYEHUU
ITEPMAHCKUX A3bIKOB: ITPE/IOKEHUE

ITAPAOVIIMbBI MCC/JIEJOBAHIA

S.B. Anemxesuy-Cycnos

MockoBCcKuMit TOCyapcTBeHHbIT yHUBepcuTeT MM. M. B. JlomonocoBa
119991, Poccusa, Mocksa, JleanHckne ropsl, 1, cTp.13

AnHoOTamys. QeHomeH YCKOPeHUs: 0871A0eHUS S3bIKAMU NPU NOCAe008AMENILHOM U3YUEHUU YACMO M-
Meuaemcst pasHoimu nonuenomamu. IIpu uzyueHu H08020 A3biKA U3 U3BECIHOLL UM 2PYNNbL A3bIKOB UM
mpebyemcst MmeHvule BPeMeHU ¢ KAHOLIM NOCIE0YIOUAUM SIZbIKOM. MO s6TIeHUe UUPOKO U3BECIHO, 00-
HAKO NONbIMKU €20 U3YHeHUS, N0 UMEIOULUMCS OAHHbIM, paHee He npeonpuHumanuce. B amoii cmamoe
HA 0CHOBE COOCMBEHHDIX OAHHBIX ABMOPd, COOPAHHBIX 3a NOCAeOHUe MPU 2004 U3YUEHUS UM A3bIKOG,
npedcmassneHa NPocMas Mamemamu1eckas MoOenb, KOMopas Onucoléaen, Kaxk yMeHouaemcs 6pems
U3yueHUs A3bIK06 U3 00HOTI 2eHemuyeckoti 2pynnvl. Konuuecmeo uacos, komopole Oviiu nompaveHsl Ha
docmuceriue 00TIHHOO0 YPOBHS 8 HOBOM A3biKe 8 3ABUCUMOCINU 0N YUCTA SI3bIKOS, 0TI KOMOPbIX IMOoMm
YposeHv yice Obi 00CMUZHY M, ONUCLIBAEMCS 00bIMHOL IKCHOHEHUUATILHOL PYHKYUeT] ¢ 08YMS HUCILO-
BLIMU NAPAMEMPAMU: «HAYATILHOE 8PEMS» U «Nepuod nomypacnada». [lanxvie napamempol, cO2nacHo
2UnoOme3am asmopa, Mo2ym CLyHUmv YUCTEHHbIMU MEPAMU HEKOMOPBIX XAPAKMEPUCMUK, KOmopbie
MPyOHO OUeHUms uHbIMU cnocobamu. «HauanvHoe spems» moxem evicmynamy mepoti cmeneHu 67u-
30cmu MexcOy NOIULTIOMOM U U3YHAeMbIMU S3bIKAMU, 8 MO BPeMs KAK «Nepuood nomypacnada» moxerm
paccmampusamocsi Kak mepa cmeneHu 6au3ocmu mexcdy A3vikamu 8 npedenax 00Hot epynnot. Takxce
paccmMampusarmest mpu pasHvlx cnocoba MOHUMOPUHea BpeMeHU U3YHeHUS SI3bIKOB, UCNONIb3YeMbLX
DA3HLIMU NOAULTIOMAMU. MU CHOCOObL BaXHBL 07151 CO0PA OAHHDIX 8 UETIX NPOBEOeHUS UCCTIe008aHUL
YCKOPeHUST NOCIe008amenvHO20 U3yHeHUs sI3bik08. B koHue cmamvu npusooumcst udeanu3uposantolil
aneopumm maxozo Uccnedo8amus, U 0cobeHHoe BHUMAHUe 00pauLaemcs Ha Pa3nudHvle NAPamempol,
Komopovle He0OX00UMO KOHMPONUPoBamy, umobvl obecneuums e2o 0onxHoe nposedeHue. B danHom
KOHKPEMHOM UCCIe008aHUU He YOanoch COOMOCINU 8CeX IMUX KPUMePUes, n03MOMY MOUHOCMY U Ha-
0EHHOCMY 8bI60008, NONYUEHHBIX HA OCHOBAHUU 00H020 HAOOPA OAHHYIX, NPedCMABNEHHLIX 8 IMOT
cmamuve, CNOPHbL U HYHOAIOMCS 8 OONONHUMENbHOM 00CYyHOeHUU 8 naame ux sanuoHocmu. ITomumo
3Mmoeo, HeobX00UMO nodmaeepicdeHue cHpasedUuBoCIU MO0 OPy2UMU UCCTIE008aAMENSIMU U NONIULTIO-
mamu.

KnroueBsnle cnoBa: nonuenom, noauziomus, yceoeHue A3blKd, YCKOPeHHOe U3yUueHue A3blKo8, cepma-
CKUe A3bIKU, MOHUMOPUHS 8peMEHU

Jna purupoBanua: Anemkesnd-Cycnos f.B. (2022). Onenka yckopeHMs yCBOEHMS A3bIKa IPU T10-
C/efloBaTeIbHOM U3Yy4YEHUNU TePMAHCKMX A3BIKOB: IIPEJIOKEHME NTapaiurMbl uccnenosanus. Qunono-
euveckue Hayku 6 MIVIMO. 8(3), C. 35-46. https://doi.org/10.24833/2410-2423-2022-3-32-35-46
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Yan VAleshkevich-Suslov

Introduction

olyglots frequently experience the phenomenon when they require progressively less time to

achieve proficiency in new languages from the same language family. The phenomenon is widely

known but, to the best of my ability, I have been unable to find studies that attempt to quantify it.
Moreover, this phenomenon lacks a name, so for the purposes of this article I shall refer to it as successive
language learning acceleration (SLLA).

When talking about the time that it took them to learn a given language, many polyglots use vague
terms such as “months” and “years”, which are not very informative because the intensity of study or
exposure is unknown. By contrast, Alexander Arguelles used to keep a detailed record of the time that
he spent on his language activity [1]. This prompted me to create my own record of my language activity
using MS Excel spreadsheets that would allow effortless summation of the data for further analysis, which
I present here.

In this article, I attempt to give a quantitative description of SLLA and build a simple two-parameter
model. My hypothesis is that comparing the parameters of this model obtained from different polyglots
can give insight into both the relationship between polyglots and the languages that they learn as well as
between the languages of a given language family. I also propose an algorithm for future research aiming
to aid those who may wish to continue this endeavour. This algorithm was devised by myself after moni-
toring my own language studies. Since the data from one individual is insufficient, many more studies are
required in order to check the validity of my model and confirm or falsify the hypotheses that I propose.

Methodology

From June 2019 up to the present day, I have been documenting the time I spent on learning and using
foreign languages daily, differentiated by language and type of activity. I made use of my own MS Excel
spreadsheets to keep this report, and I added up the data covering the last three years. In Table 1, I present
the data for Germanic languages. Upon examining this data, I realised that by changing the summation
limits I could quantify how much faster I learned new languages from the same language family. This,
however, requires a common competence threshold for all of my languages. Unfortunately, since I did
not make use of standardised testing for the vast majority of my languages, I do not have any objective
measure by which to compare my competence, so I resorted to a more subjective way of comparing my
language competence.

Time frame Reading Grammar Talking Revision | Listening Transl. Sum
Norse/Faroese 03.20-06.22 105 14 12 4 187 1 324
Danish 12.19-06.22 21 1 9 0 334 2 366
Nynorsk 06.19-06.22 103 1 241 4 172 46 566
German 06.19-06.22 156 11 40 2 349 51 609
Old English 09.21-06.22 31 14 0 0 56 1 102
Dutch 01.22-06.22 17 0 0 1 45 0 63
Frisian 01.21-08.21 17 10 0 0 42 0 69
Totals: 450 52 302 12 1185 100 2100

Table 1. The total time spent on Germanic languages by July 1, 2022!

In addition to the spreadsheet report, I kept a sporadic and admittedly less detailed record of my
impressions from learning and using languages. I made particular note of instances where I would expe-
rience great joy from being able to understand a previously unknown written text or an audio recording.

' Thad studied Nynorsk Norwegian and German prior to starting my record. The additional time spent on Nynorsk is estimated to be 200 hours,
and 100 hours on German.
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Henceforth I refer to this event as the “Eureka” moment. I believe that this experience roughly corre-
sponds to breaching the A2~B1 level of competence. Knowing the month when I first had a “Eureka”
moment with a new language, I would calculate the number of hours spent on this language by that point
and correlate that with the number of languages from the same family that I had already studied. In my
case, the language group that made the most sense for this investigation were the Germanic languages, as
they met the following criteria:

1. Thave studied a large enough number of them to make a decent approximation (more than five).

2. Ihave studied most of them to the point where I have sufficient competence in both speaking and
writing.

Data acquisition

There are several ways of keeping track of the data to be used in a study of SLLA. Different polyglots
have made use of various spreadsheet designs and time-tracking applications for their personal use. I have
learned of some of these approaches and below I shall briefly examine three particular approaches, my
own, that of Alexander Arguelles, and Alan Bigulov’s one, and discuss the strengths and weaknesses of
these three approaches.

I myself made use of my own Excel spreadsheets, which I created in 2019. The initial design was sub-
optimal in terms of ease of use for the sake of data analysis, so, for the purposes of this article, I will focus
on the improved design, which I have been using since April 2022. The current design has two sheets, the
“Report” sheet and the “Plans” sheet.

Latin

’ Reading Grammar Talking Listening  Translation  Total (h) ‘ Notes Reading Gramt
Date\Time 10.50 0.00 2.83 11.33 0.00 24.67 1325 0.01
04.05.2022 10 10
05.05.2022 10 10
06.05.2022 10 10
07.05.2022 10 10 15
08.05.2022 10 10
09.05.2022 10 10
10.05.2022 20 40 60 Latin discussion circle with Arguelles
11.05.2022 10 10
12.05.2022 10 10
13.05.2022 10 10 20 It's nice to be bac 15
14.05.2022 10 10
15.05.2022 5 S5
16.05.2022 10 10
17.05.2022 30 40 70 Latin discussion circle with Arguelles
18.05.2022 10 10 15
19.05.2022 10 10
20.05.2022 10 10
21.05.2022 10 10
22.05.2022 10 10
23.05.2022 10 10
24.05.2022 ) 20 40 60 Latin discussion circle with Arguelles

Figure 1. The “Report” sheet of my spreadsheet design?

? The “Latin” column represents the activity for that language, further subdivided into the following columns: Reading, Grammar, Talking,
Listening and Translation. The rows represent the days of a month, in this case, May 2022. The intersections of day and activity represent the
amount of time in minutes that I spent on a given activity in a given language on a given day. The spreadsheet formulae are set up to calculate
the sum total number of minutes spent on a given language on a given day in the “total” column. The topmost row of numbers is the sum total
number of hours spent on a given activity in a given language over the entire time that I have been keeping this record. It is also possible to adjust
the summation limits in order to obtain the sum total number of hours spent on a given activity in a given language over an arbitrary period of
time. The rightmost column contains the notes where I record any and all pertinent information about my language-learning process, such as
the resources that I make use of, and my impressions from using the language.
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The “Report” sheet (see Fig. 1) is comprised of large columns, which stand for the different languages
that I study. The large columns are further subdivided into smaller columns that represent the activities
in a given language. My list of activities usually includes the following:

1. Reading (both intensive and extensive).

2. Grammar study.

3. Talking (spoken and written communication).

4. Revision (any form of grammar-centric exercise).
5. Listening.

6. Translation.

The rows represent days. I write the number of minutes spent on a given activity in a given language
on a given day in the cell at the intersection of the respective language activity and day. Next, the formu-
lae in the top section of the column convert the total number of minutes spent on a given activity into
the number of hours, and the upper right-hand corner of the column displays the total number of hours
spent on that language. Additionally, there is a “Notes” column, which allows me to write any additional
information about my study of the language on that day. In particular, I tend to note down the following:

- impressions about my level of comprehension, how well I managed to understand a piece of text
that I read, how well I managed to understand a video, and so on;

- the names of books, movies, series, YouTube channels and other types of media that I am current-
ly using for my language studies, and that in turn also allows me to keep track of the resources that I have
made use of, so as to be able to recommend them in the future.

I use this sheet to keep a detailed record of my day-to-day activity, and I can adjust the summation
limits to get the total number of hours for an arbitrary time frame.

Month 1/1/22
ik Reading Grammar Talking pheicy Listening = Translation Time (app.)
Activity Drills i
0CSs 10 10
Polish 15 15
Slovene 15 15
Norse 10 10 ° 20
Danish 20 20
Norwegian 20 20
German 15 15 30
Old
English 13.33 3.33 13.33 30
Dutch 20 10 20 50
Scottish 20 20
Japanese 5 10 15 30
Latin 5 S 10 20
Catalan 15 15
French 20 20
Wildcard 15
Total: 08.33 20 28.33 10 158.33 0 55

Figure 2. The “Plans” sheet of my spreadsheet design’

The “Plans” sheet (see Fig. 2) is comprised of blocks that represent my plans for a given month of
study. The uppermost row lists all of the activities, just like in a column of the “Report” sheet, whereas the
leftmost column lists the languages, and in this sheet the cells at the intersections contain the intended
amount of time that I wish to spend on a given activity on a given language every day of a given month. I
use this sheet to make my monthly plans and to keep track of the time that I spent on my language activity

3 The activities are listed in the uppermost row, the languages in the leftmost column. The cells at the intersections contain the desired amount of
time that I wish to spend on a given activity on a given language every day of a given month. In addition to making plans, I also use this sheet to
keep track of the time that I spent on my language activity daily.
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daily, by writing in the number of minutes spent on a given activity in a given language, before transfer-
ring these figures into the “Report” sheet at the end of the day.

This spreadsheet design has the following advantages:

- itisvery easy to use and read off of;

- the data is easy to extract as it is presented in the upper section of the spreadsheet;

- it is possible to acquire data for an arbitrary time frame by adjusting the summation limits to
cover a desired range;

- it is easy to set up new languages by inserting a number of new columns and copy-pasting the
format and the formulae into the new columns;

- likewise it is easy to “quit” a language by simply ignoring the respective column or concealing it
using the MS Excel “Hide” functionality;

- itis possible to create graphs to show day-to-day progress, to be able to clearly observe high and
low points in terms of the amount of language study;

- it has a convenient place to write notes, which are of utmost importance for future data analysis,
as the researcher will be able to clearly observe an inflection point in the polyglot’s understanding of the
language and the steps that lead up to that event.

The drawbacks of my spreadsheet design are the following:

- itrequires detailed manual input;

- navigating multiple languages is inconvenient owing to the large size of the columns, both in
terms of length and breadth.

Overall, this design provides extremely detailed information at the cost of a small amount of time in
order to manually record and transfer data daily.

The second design that I wish to highlight is that of Alexander Arguelles himself, who used to keep
a spreadsheet for tracking his language progress for a certain period in his life. He graciously shared his
spreadsheet with me and gave me permission to showcase it during my talk on the use of spreadsheets for
keeping track of time spent on language activity at the Polyglot Gathering Online 2022.

Arguelles’s approach was quite different from mine: instead of keeping track of his daily activity, he
chose to track his cumulative hours spent on languages across a select few activities, which certainly
makes sense as he wanted to account for a very large number of languages, and having a daily report
detailing information on every single language would be too time-consuming. Thus, Arguelles made use
of a very simple but effective design: he would time his activity and then manually add that time to the
current time in the appropriate cell, which gives the total time that he had spent doing a given activity in
a given language. Next, the spreadsheet is set up to calculate the average number of minutes spent daily,
based on the number of days that the polyglot had been using the spreadsheet (which is calculated from
the starting date and the current date).

The advantages of Alexander Arguelles’s spreadsheet design are the following:

- the design is very simple, easy to use, and requires minimal effort on the part of the user;

- it does not present issues with navigation like my personal design.

Meanwhile, the disadvantages of his design are as follows:

—  this kind of report lacks the time dimension — once the data for the day has been entered, it is
impossible to tell how much time was spent on a given activity on a given day; instead, the spreadsheet
returns an average value for the time spent on a given language activity daily, but this is naturally not in-
dicative of the actual time that was spent on a particular day;

- likewise, it does not allow for the polyglot to keep a daily record of his impressions from learning
the language. While it is possible to write down notes in the cells to the right of a language, keeping a
detailed daily record is not quite straightforward or easy to implement.

In spite of the aforementioned drawbacks, this design is still viable for the sake of studying SLLA, aside
from being generally applicable for the personal use of any polyglot with a large number of languages. In
order to use it for the study of SLLA, the polyglot should either take screenshots or make another type
of record of his spreadsheets on a day when he felt a significant breakthrough or otherwise achieved a
particular goal. Next, this information is passed on to the researcher who will then be able to analyse the
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amount of hours spent on a given language by the time that a breakthrough occurred and make a plot
based on that information in order to analyse the data. This procedure should then be repeated for every
single language that the polyglot studies.

Finally, I would like to examine a method for tracking the time spent on language learning devised by
the Russian polyglot Alan Bigulov from Vladikavkaz. As part of his self-imposed challenge “10 languages
in 1,000 days” [2], [9] he made use of the online time tracking application toggl™. This application allows
the user to set up different languages and activities for each language. It then tracks time spent on a given
activity in a given language when the user presses the respective button. Detailed information on how to
set up this application is available in a video by Bigulov in Russian [3].

His approach has the following advantages:

- it allows one to easily keep track of a multitude of activities in a very ergonomic manner, without
taking up a lot of on-screen space;

- the application allows the user to view many different statistics and compare assorted data, per-
mitting for diverse kinds of data analysis.

However, Bigulov’s approach has several drawbacks:

- the application is online-only and thus it would be impossible to use it for keeping track of time
spent on language activity in locations far removed from Internet access;

- the application requires some knowledge of how to use it and how to adapt it for the use of track-
ing time spent on language-learning, as the application was initially designed for tracking time in corpo-
rate settings.

Alan Bigulov’s approach is very efficient and allows for incredible ease and variety in terms of data
analysis, but it has a steep learning curve and requires an online connection.

Results

In Table 2, I present the number of languages that I was already competent in prior to starting a new
language, the month when I felt like I had crossed the threshold (“Eureka” moment) and the number of
hours it took me to get to the tentative A2~B1 threshold in that new language. It must be noted that I
had studied both Norwegian Nynorsk and Standard German prior to starting my record, so, in order to
include them in the dataset, I attempted to estimate the number of hours that I had previously spent on
these two languages by assuming a uniform amount of time spent on those languages monthly and mul-
tiplying that number by the number of months that I had spent studying Nynorsk and German, respec-
tively. This does imply that the first two points on the graph (Fig. 3) are not as reliable as the later points,
which is something that one needs to keep in mind when analysing the data further.

Language # known languages | Month of “Eureka” moment Hours spent on language
Nynorsk 1 11.2019 372
German 2 12.2019 281
Danish 3 10.2020 184
Faroese 4 - *
Norse 5 11.2021 107
Frisian 6 - *
Old English 7 12.2021 66
Dutch 8 04.2022 46

Table 2. The time spent on languages up to A2~B1 level
(* see text for an explanation of the controversial status of Faroese and Frisian in my study)

A major complication arose out of the fact that I had studied Faroese in close proximity to Old Norse.
Two months after starting my studies of Old Norse, I took up Faroese, which makes it difficult to delin-
eate how much of the time spent on learning Old Norse affected my Faroese learning. I acquired spoken
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competence in Faroese rather rapidly, in a matter of about 40 hours, but that was preceded by substantial
study of Old Norse grammar and I was competent in both Nynorsk and Danish, and the combined effect
of these facts made it feel like I learned Faroese “for free”, with minimal effort. Since I had a “Eureka”
moment with Old Norse much later, I decided to count Faroese as my fifth language, but I did not include
it in the dataset, as I acquired it far too quickly due to a confluence of circumstances (akin to acquiring
competence in a language closely related to the one studied, as is often the case with Czech and Slovak,
Hindi and Urdu, or variants of Serbo-Croatian). In spite of that, I do believe that my learning Faroese
contributed to my further understanding of the Germanic languages, which is why I count it as my fifth
language instead of simply ignoring it.

A similar issue arose with Frisian: I failed to connect emotionally to the language and gave up on it
after eight months (69 hours) of study. I did not experience a “Eureka” moment in that time, so I do not
record Frisian as a point in the dataset. Yet, knowledge of Frisian grammar did play a role in my study of
Old English, so I still feel that it is necessary to count Frisian as language number seven. This decision,
along with the decision to count Faroese as a “known” language without recording it in the dataset, is
indeed a point of contention and it makes my data less reliable. However, the data is still worth investigat-
ing and discussing, as it may serve to inspire more thorough and rigorous research in a similar vein. The
improved algorithm for this research is proposed in one of the subsequent sections.

After compiling the data* for the six languages included in my analysis, I made a graph with the num-
ber of hours # needed to reach the A2~B1 threshold as a function of the number of known languages n.
The data is approximated fairly well by an exponential function. The plot and the graph are presented in
Fig. 3. The blue diamonds corresponding to the data in Table 2 seem to follow an exponential function,
so I used the built-in MS Excel tools to graph out an approximation of the data, represented by the black
exponential curve with the parameters fo = 481 h and n.2 = 2.4. The accuracy of the approximation is giv-
en by the square of the correlation coefficient, R? = 0.99544. A correlation coefficient equal to one corre-
sponds to a perfect mathematical relationship expressed by the function in question, whereas in practice
the correlation coefficient is always less than one. The closer it is to one, the better the approximation [6].
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Figure 3. The graph showing the number of hours spent on a new language vs. the number of languages that were al-
ready “known” prior to starting on the new language

¢ The author is prepared to share the original data used in this paper upon request.

The blue diamonds represent experimental data, whereas the black curve is the exponential approximation corresponding to the formula in the
upper right-hand corner. R? is a measure of the accuracy of the approximation, the closer it is to 1, the better the approximation. Values over 0.5
are considered to be sufficiently good.
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Analysis

As was mentioned in the preceding paragraph, the two parameters that characterise the exponential
function that approximates the experimental data are to = 481 h and n.2 = 2.4.

The first parameter is the “starting time”, the time that it would have hypothetically taken me to reach
the A2~B1 threshold in my first Germanic language (i.e. English), assuming I were to learn it under the
same conditions as all the other Germanic languages that I have since studied. The second parameter is
the “half-life”, the number of languages that I need to learn in order to halve the number of hours for my
next language. The number is not an integer because it simply describes the data given. In reality, one can
never halve the number of hours, as it will instead decrease by a different amount each time. Table 3 gives
a summary of the meaning of these parameters and their significance, which is expanded upon below.

Parameter to, “starting time” niz2, "half-life”
Meaning The time t.hat it would have taken to learn the first | The number of languages needed t.o cut the num-
language in a group ber of hours for the next language in half
Significance A measure of prop.inquity between the learner and A measure of propinquity between the languages
the language studied in a group

Large value: the learner’s native language is more | Large value: the languages in a group are very di-
distant from the language learned (native Japanese |verse and have a low degree of mutual intelligibility

speaker learning Belarussian). (Uralic languages).

Examples ; . . .
Small value: the learner’s native language is closer [ Small value: the languages in a group are very close
to the language learned (native Danish speaker and have a high degree of mutual intelligibility
learning English) (Slavic languages)

Table 3. A summary of the hypothesised properties of the two parameters for my exponential model

To test the accuracy of my model, I decided to compare the hypothetical “starting time” to known data
about the time needed to achieve Bl in English, which was the first Germanic language that I studied.
Sources vary as to the level cited and the number of hours required to achieve a given level, most sources
giving a range of values. Several online publications [4], [5], [7] cite the time needed to achieve B1 to be
somewhere between 480 and 520 hours, with my hypothetical value of 480 landing on the lower bound
of the range. An article from Pearson [10] gives the lower bound needed to achieve B1 in English as 380
hours, and the upper bound as 1,386 hours. The lower bound corresponds to ideal learning conditions,
viz. a highly motivated learner, whose first language is not too distant from English. The upper bound
corresponds to unfavourable learning conditions, most importantly, poor motivation. While the range is
quite large, my predicted value is on the same order of magnitude as the lower bound, which makes sense
considering the fact that my learning conditions leaned closer to the “ideal” end.

A paper by Ben Knight from Cambridge University Press [8] states that an adult in a positive learning
environment, i.e. with good motivation and with access to good resources and instructors, should get
to Bl in English in 420 + 70 hours. My predicted value of 480 hours falls well within the range, lending
credence to my model. In addition, the environment specified in the paper perfectly describes the envi-
ronment in which I learned all the Germanic languages after English: I was highly motivated, I had good
resources and I made use of effective techniques.

Based on these numbers, it seems that my model managed to give an adequate estimate of the time
that it would have taken me to achieve B1 in English had I been learning it under the same conditions as
the other Germanic languages. However, I believe that the numerical parameters of the model can also
provide insights into the relationships between languages of the same group as well as polyglots and their
languages.
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Proposal for future research

If the learner’s native language is genetically close or grammatically similar to the language that they
are studying, it will take them a relatively small amount of time to achieve a given competence threshold.
If the learner’s native language is more distant from the language that they are studying, it will take them
considerably longer to achieve the same competence threshold. Thus, the “starting time” is an indicator of
the level of propinquity that a learner has for the languages in a language family. For example, as a native
speaker of a Slavic language, I should have a relatively small “starting time” for Germanic and Romance
languages, whereas my “starting time” for Turkic, Uralic or Japonic languages is probably much higher.

If the languages in a group are similar from the viewpoint of structure and vocabulary, they will have
a high degree of mutual intelligibility and it stands to reason that learning a given number of languages in
a group will decrease the time needed to acquire a new language from the same group by a considerable
amount. Likewise, if the grammar and vocabulary of the different languages in a group are disparate, they
will have a low degree of mutual intelligibility and consequently, in order to decrease the number of hours
needed to acquire a new language by the same amount, the learner will have to learn a greater number of
languages. Thus, the “half-life” should display the level of propinquity and mutual intelligibility between
the languages of a given family. A diverse family like Uralic is likely to have a relatively large “half-life”,
whereas Slavic languages, renowned for their high degree of mutual intelligibility, probably have a very
small “half-life”.

These hypotheses should be tested further using data from other polyglots. If the data acquired from
other polyglots does correspond to an exponential function, we should compare variation in the two pa-
rameters to answer the following questions:

- whether the “starting time” is consistent across different learners with similar mother tongues;

- howmuch the “starting time” differs between native speakers of radically different mother tongues
(i.e. speakers of German vs. speakers of Arabic);

- how other aspects may influence the “starting time” for a particular learner (method, materials
used, bilingualism, linguistic environment, age when starting the language, etc.);

- if the “half-life” for a given language group is consistent across different learners;

- whether the “half-life” varies with any of the learners’ characteristics (mother tongue, method,
materials, knowledge of other language groups, etc.) or whether it really is a characteristic of a language
group, as I hypothesise;

- whether knowledge of ancient languages from the same group alters the “half-life” in any signif-
icant manner;

- whether knowledge of academic linguistics influences the “half-life”;

- how the parameters change based on the level that one is trying to achieve (A2 vs. B1 vs. B2; C1
and C2 are too impractical as these levels take far too long to attain).

If the other polyglots’ data is not approximated by an exponential function, the researcher should an-
swer the following questions:

- What function best approximates the new data?

-~ What are the parameters of this function?

- What is the significance of these parameters?

- Is this approximation consistent across different polyglots?

- Do the parameters vary with the polyglots’ characteristics (see the paragraph above)?

It would be impossible to check any of the abovementioned correlations accurately, since every in-
dividual learner is unique in his learning aptitude and can only learn a language once, meaning that it
is impossible to mitigate interference from undesired sources like personal issues, health problems and
other unexpected events. However, even such tentative correlations might provide insight into the process
of language acquisition and into the relationship between language families.

Having taken into account the problems that arose during my investigation, I formulated the following
algorithm for conducting a study of SLLA:
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1.  The study should be conducted by a tandem of a polyglot and a polyglottery researcher. With due
diligence, a polyglot may play the role of the researcher.

2. Decide on the language family (Slavic, Germanic, Romance, Uralic, Turkic, etc.) and the particu-
lar languages to be studied (around six to seven, they should be sufficiently distinct, so as to avoid issues
with delineating the languages, e.g. the similarities between Hindi and Urdu would make it difficult to
draw the line between “having learned Hindi” and “having learned Urdu”; likewise with Czech and Slo-
vak, ideally, only one of a pair of such closely related languages should be studied by a polyglot for the sake
of simplifying the division between languages).

3. Decide on the goals that are to be measured: A2, B1, B2 levels; scoring a certain number of points
on an oral proficiency test or a reading proficiency test; a certain number of minutes of uninterrupted
spontaneous conversation, etc.

4. The polyglot works through every language sequentially, recording the time that he spends on his
language activity daily (see Table 1 for an example of a daily report).

5. The polyglot records his experiences with the current language and his impressions of the learn-
ing process.

6. The researcher conducts periodic standardised tests of the polyglot's competence, preferably
around the time that the polyglot notices considerable breakthroughs.

7. 'The date when the polyglot either noticed a considerable breakthrough or when a test was taken
is recorded.

8.  The time needed to reach a considerable breakthrough or to get a successful test result is record-
ed.

9.  After repeating the procedure for each of the six to seven languages, the researcher makes a plot
of the number of hours necessary to achieve a given level vs. the number previously known languages.

10. The resulting data is approximated by a function and the results of this approximation are inter-
preted.

11. The researcher may conduct separate studies for different language competencies: understanding
written or spoken text, producing speech, creative writing. Different thresholds will have to be decided
upon for each of the competencies.

In conclusion, while my analysis is not devoid of subjectivity, I believe that the proposed research
paradigm could provide some useful insights and objective measures for several phenomena of interest.

© Y. Aleshkevich-Suslov, 2022
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Abstract. This paper presents a sociological study of the features that characterize students’ perception of
the phenomenon of polyglottery. The study aims to give a clearer description of the qualities, which are, ac-
cording to students, associated with polyglots. The researchers used the focus group method and projective
techniques (free and controlled associations, personalization, personification and object manipulation)
in a discussion with actual MGIMO students to provide ground for a sincere, but instrumental talk. As
a result, special characteristics were identified that are associated with polyglots in the minds of the stu-
dents. It was revealed that polyglots are perceived in an exclusively positive light as educated, competent
and tactful individuals who are an attractive role model. These associations are largely formed under the
influence of the phenomenon of “unconscious polyglottery” due to the fact that multilingual competence
is part of everyday life for this social group. MGIMO students have an unconscious habit of perceiving
foreign languages not only during the classes but also in a less formal way and, therefore, are uniquely
related to polyglottery. MGIMO was chosen as the object of study because of it being mentioned in the
Guinness Book of Records as an academic institution with the largest number of languages in the world
being taught (53). In addition, a review of existing literature aimed at the sociological study of polyglottery
is also presented in the article (in particular, the works by Laia Herlevi and Alexander Arguelles). Ana-
lyzed are their goals, results and limitations. These works use a quantitative methodology of sociological
research, while the present paper refers to a qualitative strategy, which seems to be particularly effective in
examining the phenomenon of polyglots and polyglottery. The immediate perspective of this study is con-
nected with describing sociological and psychological aspects of different foreign languages when selecting
one as a study subject.
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OBPA3 ITIO/INTJIOTA
ITTASAMU CTYAEHTOB MI'IMO

A.B. Buponaiinen, H.C. KoBanesnko, [I.C. Komapos

MOCKOBCKMIT FOCYapCTBEHHBIT MHCTUTYT MEX/YHAPORHBIX oTHOIeHN T (yHnBepcutet) MUJT Poccun
119454, Poccus, Mocksa, nip. Bepraackoro, 76

AHHOTaIMA. B Hacmosuweli cmamve npedcmasneHo COUUon02u1eckoe Uccnedosarue no 8oiA61eHUI0
ocobeHHOCmell, XapaKxmepusyuux 6ocnpusmue cmyoenmamu denomena nonuenomuu. Ienvio uccne-
dosanus 6vino 0amv bosee uémkoe onucanue mex Ka4ecms, KOmopvle ACCOUUUPYIOMCS Y CIMYOeHMo8
¢ nonuenomamu. Vccnedosamenu ucnonv3osany memoo Gokyc-spynnvt u npoekmrvie mexHuxu (ceo-
600HbIX U HANPABNIEHHVIX ACCOUUAUULL, NePCOHATUIAUUL, NePCOHUPUKAUUL U MAHUNYTIAUUU C Npeo-
memamu) 8 ouckyccuu ¢ yuacmuem cmyodenmos MITIMO 0ns nposederusi 6onee uckpermeii, Ho 00HO-
BpPEMEHHO U UHCMPYMEeHMANbHOLL Oecedbl. B pesynvmame Obinu 6viA671eHbl 0C00blE XAPAKMEPUCIUKU,
KOmopovle 6 CO3HAHUL CIYOeHM06 accouuupyromcs ¢ nonuenomamu. OOHAPYHeHO, UIMO NONULTOMbL
B0CHPUHUMAIOMCS 68 UCKTIOUUMENLHO NOTIONUMENIHOM C6erne KaK 00pa3osanHbie, KOMNemeHmHble U
makmuuHole 100U, npedcmasnsousue co00ll npusekamenviyo modens 05t noopaxcanus. Ilpu smom
daHHble ACCOUUAUUL 80 MHOZOM CHOPMUPOBAHBL MO0 BNIUAHUEM PEHOMEHA «HEOCOZHAHHOU NOAULNO-
MUU» — COCMOSHUS, C6A3AHHO20 C MeM, YO MHO20S3blMUe A6ITEMCS YACHbI0 N0BCEOHEBHOTE HUSHU
071 damHoil couuanvHoil epynnot. Cmyodenmuvr MITIMO o06nadarom Heoco3HAHHOU NPUBbIMKOTE 60CHPU-
HUMAMb UHOCMPAHHbLE A3bIKU He MOIbKO HA 3AHAMUSX, HO U 6 MeHee PopManvHOl 00CmaHosKe, no-
SMOMY YHUKATIbHbIM 00pA30M C63aHbL C s6eHUemM nonuenomuu. [JanHuiil yHueepcumern 6via 6bi6pan
6 kavecmee 00veKmMa UCCIe006aHuli U3-3a e2o ynomuHanus 6 «Knuee pexopoos IunHeca» Kax y4e6Hoz0
3aeedeHust, ede npenodaémcs HaUboIbuUlee KONU4ecmeo A3vikos 6 mupe (53). Kpome moeo, 6 cmamuve
npedcmasner 0030p UMepamypul, NOCEAULEHHOTE COUUOI02UMECKOMY U3YHeHUI0 NONUOMUU (6 HacH-
Hocmu pabomut JI. Xepnesu u A. Apeyanveca). AHATUSUPYIOMCS UX UeNU, Pe3yTbmamvl U 02PAHUYEHUSL.
JanHvie pabomvL UCNONL3YIOM KONUUECNBEHHYI0 MeMOOUKY COUUONIOZUHECKUX UCCIe008aHUL, 6 MO
8peMs KAK HACMOAW4AS CIAMbs OMHOCUMCS K KA4ecmBeHHOTi crpamezuu, KOMopas npeocmasnsem-
cs1 0c00eHHO 3pPeKmueHOl 01 U3yUeHUs eHoMeHa NONUNIOMO6 U noauenomuy. bauxatimas nep-
CNeKmu6a Uccie008aHUS C6A3AHA C ONUCAHUEM COUUONOZUMECKUX U NCUXO0UHECKUX 0COOeHHOCmell
BOCHPUSIMUS 020 UYL UHO20 UHOCMPAHHO20 A3bIKA NPU BbI00PeE €20 6 Kauecmee npeomema Usy1eHus.

KnroueBsble cmoBa: nonuenomus, KauecmaeHHoe uccneboem—tue, coyuonozuueckoe uccneaosanue, noau-
2710m, ncuxonuHesucmuKa, gioxyc—zpynnoeoe uccnedosarue

It mutnposanusa: Buponaitnen A.B., Kosanenko H.C., Komapos [I.C. (2022). O6pas mommrio-
Ta rnasamu crygentoB MIVIMO. Qunonoeuueckue nayku 6 MIVIMO. 8(3), C. 47-57. https://doi.
org/10.24833/2410-2423-2022-3-32-47-57

ntil today, the scientific study of polyglots has been carried out mainly within the framework of

psycholinguistics and methodology of teaching foreign languages [3], [10, p. 104-105]. However,

in recent years, as the modern polyglot movement develops as a social phenomenon, it becomes
necessary to use the methods of sociology and statistics as well.

This paper aims to be introductory as it is the first published qualitative study on polyglottery. This
research was presented at the 2™ International Seminar on Linguistics & Polyglot Studies on April 26,
2022, and at the round table Research on Polyglottery: Theoretical Analysis and Practice as part of the 20"
International Symposium on Psycholinguistics and Communication Theory on May 28, 2022. These two
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events were devoted to discussing a huge variety of topics about polyglottery: polyglots’ cognitive skills,
self-monitoring instruments and learning strategies, the hyperintensive method, cognitive metaphors
and social perception of polyglottery [4], [8]. The last subject was covered by the study presented in this

paper.
Empirical basis of the study

Turning to the present research, it bridges sociological knowledge and the information that is current-
ly known about polyglots. We have chosen qualitative methods, namely the focus group, as it provides
a more personal insight into the issue. The focus group was conducted in April 2022 and involved five
individuals, who are students of Moscow State Institute of International Relations (MGIMO).

As for our choice of the study object, we decided to analyze the perspective of MGIMO students. This
was due to the fact that MGIMO University is known for profound language teaching and is mentioned
in the Guinness Book of Records as the most multilingual educational institution in the world in terms of
the number of languages taught (53) [7]. All students study at least two foreign languages, one of which is
often English. Many students also have experience of learning other languages apart from their academic
studies. So, the probability of finding a polyglot among MGIMO students is higher than in the general
population.

Moreover, it is interesting to examine this particular group as polyglots are mixed with ordinary stu-
dents, thus forming a unique atmosphere of “unconscious polyglottery”. It means students and professors
of the university are used to the fact that they can run into a person who speaks several languages, which is
a common thing. Thus, polyglottery to some degree fits into their ordinary life and students face polyglots
on a daily basis. This way, they unconsciously create the image of a polyglot, without even noticing it. That
is what we are going to examine in this study: the image the students have while thinking of polyglots.

Review of existing studies

Before conducting our own survey, we reviewed existing sociological research literature. To date, only
few sociological studies are known in the sphere of polyglottery. The first of them is Laia Herlevi’s thesis
Polyglot Identities [2]. Here, identity is understood as the information we associate with ourselves, other
people, and things. Each person has his own set of identities (self-identities) that he shares with the world,
depending on the context. For example, we present one identity to our friends and family, and another
to our professional colleagues. At the root of it all, the cognitive process of identification assigns specific
properties, characteristics, and intentions to things and beings we know or come in contact with. Cogni-
tive identities are therefore the most basic cognitive constructs associated with all things that distinguish
us, and this is what Laia Herlevi focuses on.

The background of her work is the intensification of transnational interactions through the “accelerat-
ed diffusion of information enabled by advancements in communication technologies” [ibid., p. 1]. This
recent trend has given rise to various forms of digital media, thus bringing an abundance of languages
within our reach. The influence of social networks and other technologies on the personality of a polyglot
is ambiguous. While social media has undoubtedly helped raise awareness and recognition of linguistic
diversity, it has also had a negative impact on the concept of language purity. For example, social media
platforms such as Twitter or Instagram allow for quick and easy communication between native speakers
of different languages. This has led to the widespread use of hybrid forms and language mash-ups, which
some consider a violation of linguistic purity.

The aim of Herlevi’s work is to understand how polyglots - “a compelling socio-cultural phenomenon
in the midst of globalization” — “construct their sense of self through linguistic pursuits and practices”
[ibid.]. The data for her study consists of two surveys conducted in social media in early 2019. These ques-
tionnaires, which included such topics as language learning and usage, identity, belonging, self-image,
and values, were distributed through several polyglot groups on Facebook, and gathered input from 58
and 40 respondents respectively. Both questionnaires are treated by Laia Herlevi as a single entity.
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The corresponding diagrams are attached below (Fig. 1-3). They show the main socio-demographic
characteristics of the sample, as well as the direct attitude of respondents to languages.

nYes = No

Figure 1. Respondents who work or study in a language-related sphere, %

{

0-15 ®m]6-25 ®m26-35 m36-45 ®46-55 ®m56-05 mG6-75
Figure 2. Age group of the respondents, %
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Figure 3. Gender of the respondents, %
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Herlevi arrived at an interesting conclusion: the number of languages studied by a polyglot, as well
as the regions to which these languages belong, can really influence how polyglots perceive their own
“home”. It can be argued that the languages studied by polyglots form this very feeling of home. After all,
polyglots in the course of learning a language not only encounter new grammatical constructions and
unfamiliar words, but also are constantly forced to immerse themselves in a foreign culture. People inter-
nalize what used to be “alien” for them, so elements of a previously alien culture move from the zone of
the “unknown and incomprehensible” to the zone of the “native and understandable” Thus, the study of
foreign languages can be considered as a socio-cultural phenomenon that lays the basis for the formation
of a person’s identity. Even if it is not the foundation on which a person’s identity is built, at least it plays a
very significant role in this process, which simply cannot be underestimated.

As for potential limitations of Laia Herlevi’s survey, there might be some concerns regarding data
validity due to the author’s style of interpretation. This is basically one of the reasons why the qualitative
strategy is more appropriate in our own study. Herlevi’s quantitative research allowed a limited level of
validity because of the features used during the analysis. By contrast, in our study we had different re-
quirements in this respect. We needed higher validity as we were focusing on interpretation using quali-
tative methods. This is essential for the research strategy even in combination with quantitative methods.

Another example of a quantitative study is the paper “The character traits of polyglots” by Alexander
Arguelles, originally presented at the Polyglot Conference in Ljubljana in 2018 [1]. He conducted a sur-
vey aimed at describing the specific characteristics of polyglots. He used a computer programme popular
among sociologists, SPSS, which is an effective tool when it comes to quantitative research. The main
focus of such surveys is on the process of collecting and analyzing numerical data. So, it presents more
generalized information and basically dismisses the individual’s story. Briefly speaking, it is more about
rules rather than exceptions.

First of all, Arguelles crafted an online survey, which was completed by 640 respondents. As he says, it
took 36 minutes for the respondents to answer all the questions. However, he points out that his study is
just a starting point. Moreover, due to the peculiarities of the sample, he highlights that it is not a global
study, but rather one of the Western civilization.

Arguelles groups all the respondents into three groups, according to the number of languages a person
knows:

1) so-called beginning polyglots — ones who study three or fewer languages;

2) intermediate polyglots — who study from four to six languages;

3) advanced polyglots — speaking seven or more languages.

As for the motives for his study, Alexander Arguelles explains that it was the article published in The
New Yorker, “The mystery of people who speak dozens of languages”, that encouraged - or even triggered
him. The author of the article claimed that “an extreme language learner has a more-than-random chance
of being a gay, left-handed male on the autism spectrum, with an autoimmune disorder, such as asthma or
allergies” [12]. Yet, Arguelles points out that the article lacks evidence, so he decided to check whether the
statement could possibly be true. He also highlights that the said publication focuses only on provocative
possible traits of polyglots. Instead, it could be used for a better purpose - for example, to examine how
polyglots can teach ordinary people or what unique traits polyglots have in terms of their self-discipline
and learning schedule. However, the article does not take these beneficial traits into consideration.

In order to prove or disprove the above statement, Arguelles proposes to combine five factors men-
tioned and to see how many of his 640 respondents really have the following traits: gayness, left-handed-
ness, male gender, suffering from autistic disorder and suffering from autoimmune disorder. As a result,
none of the respondents had these characteristics all at once.

After that, Arguelles switches to examining the variables one by one. Thus, he finds out what features
correlate with polyglot status, that is, what traits can be related to knowledge of numerous foreign lan-
guages. It turns out that advanced polyglots (speaking at least seven foreign languages) indeed have some
of the traits mentioned, but not all of them. For example, he sees no correlation for left-handedness.

An interesting conclusion about male gender comes next. In North America and Europe, males make
up 49% of the population, whereas among the 640 respondents there are 69,4% males - thus, the percent-
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age is notably higher. It is also fair to say that the more languages a polyglot knows or studies, the higher
the chance of this person being male. Some 75% of the advanced polyglots examined by Arguelles are
male.

Below are other variables, both proven and unproven, examined by Alexander Arguelles (Table 1).

Proven hypotheses Unproven hypotheses
homosexuality left-handedness
male gender high-functioning autism
excellent academic record allergies
high language learning aspirations | asthma
polyglot genes/patterning negative language experience

Table 1. List of proven or unproven hypotheses

However, Alexander Arguelles is not a professional sociologist, so his study is not flawless, as he points
out himself. First of all, though the sample is numerous, its distribution is not ideally representative. It is
very hard to reach the perfect ratio between various groups of representatives: between men and women,
between different age categories, and between large cities and small towns, etc. Yet, a perfect survey meet-
ing all the scientific requirements should aspire to have a representative sample, which consumes signif-
icant amounts of effort, money and time. (Looking ahead, we would like to mention that our own study
does not possess such resources, and, thus, we were limited in this respect. On the other hand, our work is
an example of qualitative research, where the requirements are looser than they are for quantitative stud-
ies, such as those of Arguelles and Herlevi). Moreover, Arguelles admits he was not quite familiar with the
people who took part in the survey, so he could not control the dissemination of the online questionnaire.
What is more important, many polyglots live in remote areas without stable internet connection or just do
not use it, which means they were automatically dismissed by this type of the questionnaire.

Returning to the initial statement published in The New Yorker, Arguelles concludes that it would be
more accurate to put it as follows: “The more his polyglottery advances, the more an enthusiastic language
learner has a more-than-random chance of displaying each of the following three traits: male gender, ho-
mosexuality, Asperger’s Syndrome” [1, p. 300]. However, according to Arguelles, it would be even better
to focus on specific traits that ordinary people can implement in their routine - for example, polyglot’s
specific schedule or self-discipline - instead of focusing on the scandalous headline. Arguelles wanted to
show that society, including major media outlets, often view polyglots in a distorted manner, not taking
into consideration the qualities of these individuals that can be developed into a useful habit for the suc-
cessful study of foreign languages.

Sociological study of the perception of polyglots by MGIMO students

According to the definition used by modern researchers, a polyglot is a person who speaks at least
five foreign languages at the functional level as a result of studying them after puberty [11]. However, a
vague definition of a polyglot as a person who speaks several foreign languages is more common in the
mass consciousness. This factor should be taken into account in further studies of the image of a polyglot.
However, as mentioned above, in this particular study, the respondents were already familiar with the
language learning environment. This helped us to choose the direction of this study. If even the basic term
of polyglottery needs additional explanation, how then is the image of a polyglot formed in the public
consciousness? What features should a polyglot have?

In search of answers to these questions, we decided to turn to MGIMO students as representatives of
a “transitional” group between ordinary people and polyglots. On the one hand, these are young peo-
ple who are not directly related to linguistics issues, since MGIMO programs are primarily focused on
applied specialties of an international profile, for which foreign languages are a means of professional
activity, rather than an object of scientific study. On the other hand, as mentioned above, MGIMO is a
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multilingual environment with both Russian students, who are studying at least two foreign languages,
and foreign students who come to get an academic degree.

MGIMO is an academic institution which is well-known in terms of its language learning traditions.
As the university prepares the overwhelming majority of Russian diplomats, who work both within the
country and in embassies all over the world, it has the reputation of a fair leader in teaching foreign
languages. Students have four or five classes per week of their major foreign language, and two or three
classes per week of their second foreign language.

Moreover, starting from the second year, students can choose an additional foreign language for an
extra fee. Classes of a third foreign language take place two or three times a week. If a student chooses
an Asian language (which is quite common), he is expected to go to longer lengths due to the difficulty
of the language, so the university offers three classes per week instead of the ordinary two (for European
languages). Overall, students have from six to eleven classes of foreign languages every week.

Languages are, thus, an essential part of the curriculum. However, it is not only about the number of
hours spent on classes but also about students’ attitude and commitment to study. Almost everyone un-
derstands the importance of foreign languages and what benefits they have using them.

MGIMO also provides a choice of opportunities for students’ social life. Many students are active
participants in various language and discussion clubs. For example, there is a research circle under the
management of Grigory Kazakov, which focuses on the study of linguistics and polyglottery. Every for-
eign language department offers a variety of opportunities for students not only to deepen their learning
but also to get into the culture of the target country or region.

Moreover, many of the professors at the university are acting interpreters, translators and employees
of international companies. There are also people who used to work as diplomats in foreign embassies or
in the Russian Ministry of Foreign Affairs. They share their experience with students and encourage them
to study foreign languages.

Thus, MGIMO students are people who, in a way, feel the influence of foreign languages, which are
actively involved in their study, but do not study linguistics structurally and academically. This is also
characteristic of polyglots, for most of whom languages are not their profession. In this regard, we develop
a hypothesis that students of MGIMO tend to have an image of a polyglot, i.e. a combination of specific
traits, which are associated with polyglots. Our study aims to identify these features that characterize the
perception of the concept of “polyglot” by MGIMO students by conducting a focus group.

Focus group discussion is a method often used in various spheres of marketing (economic, political,
and social). The result of a focus group study should be a decision on how to improve a product or service
based on the existing image [9]. Generally, this is a semi-standardized group interview based on a specif-
ically designed scenario. Robert Merton, who is often called the father of focus groups, puts forward the
following important conditions for the use of this method:

1. Interviewees must be participants in a certain situation.

2. The situation must be analyzed in advance by a sociologist.

3. Based on this analysis, the researcher must craft an interview plan.

4. The interview focuses on the subjective experiences of individuals about the situation under
study [5].

During our survey, these principles were strictly followed. We selected five individuals from among
MGIMO students and asked them questions. While conducting a focus group, questions are addressed
to all the participants - thus, a group discussion is launched and group dynamics is achieved [6]. It is of
utmost importance to prepare the questions in advance. We chose projective techniques: both verbal and
nonverbal. Below we list the techniques we used, and then summarize the results.

The first technique is free and controlled associations when participants are asked to say the first
thing that comes to their mind when they hear the name of an object or a person. Thus, we asked our
respondents: “What do you recall when you hear the word ‘polyglot’?” This technique is connected with
the psychological basis, which can be interpreted with the help of the verstehen approach, i.e. by looking
at the phenomenon in question through the eyes of the individual.

LINGUISTICS & POLYGLOT STUDIES + Volume8 -« No.3 53



RESEARCH ON POLYGLOTTERY

The next technique is personalization: the participant is asked to imagine that he or she is the object
being discussed - in our case, a polyglot. So, we asked the following questions: “If you were a polyglot,
what would you think of yourself? What languages would you be proficient in? What would your job be?
What would you do in life?” This is the logical continuation of the usage of the verstehen in the first tech-
nique. These techniques and concepts cannot be isolated from each other.

Another technique is anthropomorphism or personification: the participants are to “revive” the object
in question, to give it a human name and a physical description, to tell about its character, its positive and
negative qualities, or, as in our case, vice versa — to compare a real person (for example, a politician) with
something “inhuman” We asked the questions: “What colour do you associate a polyglot with? What time
of the year? Time of the day? What kind of animal?” This technique allows us to understand respondents
in a deeper way. Moreover, it eliminates answers intentionally made up in a socially approved manner,
because there are no specific expectations regarding this type of questions. Nevertheless, this technique
may yield tangible results and provide the researchers with a different point of view on a particular issue.

We also turned to nonverbal projective techniques, such as interacting with different objects. The
respondents were shown photos of different people, both polyglots and people unrelated to polyglottery,
and were asked to select photos of people who are more likely to be polyglots, from their point of view.
This provided us with a more profound interpretational basis.

Before sharing the results, let us note once again how this study fundamentally differs from the pre-
viously known works. The studies mentioned above (the ones by Alexander Arguelles and Laia Herlevi)
are examples of quantitative sociological research. These studies are aimed at strict standardization and
formalization of the process of collecting and processing information, which makes it possible to obtain
accurate data about the target audience, expressed in absolute or relative values. We took a different, less
firm path, to organize a qualitative study. This is an informal collection of data using field methods and
a non-standardized form of analysis, which allows one to get detailed information about human psy-
chology, values, stance, deep motives of behaviour, as well as details that respondents consciously or un-
consciously cannot or do not want to share with the researcher. Consequently, the sample for qualitative
studies, due to their high costs (in terms of time, energy and finance), can be smaller than for quantitative
ones.

As we have mentioned, five students took part in our focus group. We gathered the interviewees in one
of the university classrooms and placed them in a circle. That was not accidental: the entire organization
of the discussion should ensure equality of participants, so that everyone has the opportunity and desire
to speak out. This is the main principle of conducting a focus group, and the moderator should make sure
that all interviewees take equal part in the discussion.

Finally, let us proceed to the results of the focus group. In the course of answering the first question
about associations with the word “polyglot’, all participants showed unanimity saying that polyglots are
intelligent, educated, polite and tactful people. This may be due to the fact that polyglots are constantly
associated with images from films and books, where knowledge of several foreign languages at a decent
level is constantly attributed to educated and intelligent people, and sometimes even geniuses. The re-
spondents said that polyglots can look at things from another person’s perspective thanks to their ability
to understand the thoughts and feelings of others. This allows polyglots to easily communicate with oth-
ers on a personal and professional level.

As for the second question of hypothetical nature (“If you were a polyglot, what would you think of
yourself?”), the answers were also identical. Three of the respondents noted that they would travel more,
not only to popular tourist places, but also to little-known towns and areas, and would also communicate
with the locals using their native language. The other two participants expressed a desire to bond their
careers with languages, saying that they would choose the job of an interpreter or a teacher. In addition,
all five participants highlighted that knowledge of several languages “broadens the horizons” During the
discussion, everyone agreed that knowledge of many foreign languages is freedom: freedom of thought,
freedom of speech, and freedom of ideas.

Then, the discussion began to develop in the light of the specific languages that the focus group par-
ticipants would like to know at the functional level. Despite the fact that everyone expressed a desire to
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“to know as many languages as possible”, some were still more specific and clarified that they wanted to
study European languages or Asian ones. Thus, the respondents were divided into two groups: the ones
who are more attracted to the European languages, and the ones who feel more enthusiastic about the
languages of Asia.

The final set of questions was of particular interest for us. These are questions about the colour, animal,
time of the year and time of the day that are associated with the image of a polyglot. As for the colours,
all the participants in the focus group gave different answers: dark blue, light blue, green, light grey and
yellow. However, almost all (four out of five) agreed that the most associable animal for a polyglot is an
owl. Such an opinion can be explained by the fact that, in many cultures, a calm and reasonable owl is
considered a symbol of wisdom. Therefore, a polyglot is also subconsciously endowed with this quality.
Autumn also seems calm - a time of regularity and balance - and all respondents chose autumn out of
other seasons when thinking about polyglots. Despite that, the interviewees named different times of the
day when sharing their associations. Some said it was the middle of the day, some said it was the deep
night - no unanimous answer was revealed.

Conclusions

The focus group we analyzed showed that MGIMO students have a particular idea of what polyglots
are. This idea is basically positive. The students think of polyglots as very intelligent and decent people.
Everyone noted their diligence, perseverance and the ability to achieve their goals. Becoming a polyglot
is a complex and responsible process. It takes a lot of dedication and hard work to be fluent in several
languages. However, the advantages of being a polyglot outweigh the difficulties. The influence of social
networks and other technologies on the personality of a polyglot is ambiguous.

We can state with a high degree of confidence that MGIMO students perceive polyglots as a social
group of educated and highly smart people. Many respondents even said that they would not mind if they
were polyglots themselves. Moreover, all the respondents expressed their interest in learning foreign lan-
guages as they see many advantages in this. The dissimilarity of opinions within the focus group is clearly
manifested in the participants’ preferences regarding the languages being studied.

These conclusions are not a surprise given the profile of the university itself. MGIMO, as an institution
preparing qualified international specialists, is renowned for its language learning standards. Students not
only focus on their majors (such as sociology, international relations, international law, economics, and
many others) but also prioritize developing their language capacities. They study two or more foreign lan-
guages and are thus integrated into a multilingual atmosphere, which further increases their motivation.

In the future, it might be worth analyzing why a person values a particular language or even a set of
languages more and why he or she is less interested in others. Why did he choose these particular lan-
guages? What is the reason for this choice? How does a person’s identity change while learning different
languages? How are intersubjective cognitive perspectives connected with language choice? And what are
the factors, which affect the dynamics of language prescription?

It seems that this is a productive way to continue the study of polyglots, which requires the qualitative
approach. It is also important to mention the potential power of quantitative methods that can clarify the
whole picture in this field. This is especially true if we speak about practical aspects of language knowl-
edge. All this can hopefully be achieved in further research on polyglot perception.

© A. Virolainen, N. Kovalenko, D. Komarov, 2022
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Abstract. In the research done for this article, the matter of multilingualism and polyglottery in modern
Japan was addressed and the relationship between these phenomena and how they affect one another is
discussed. Before discussing the matter of polyglots in Japan, it was felt to be useful to first examine what or
what not a polyglot might be and how that term might differ from the word “multilingual” in the context of
Japan, as we can assume that, even if the two terms cover much of the same semantic territory for a Japa-
nese, they are not, as now generally understood, completely alike nor should the terms be considered inter-
changeable with one another. This matter is addressed in the section on vocabulary definitions. The second
section, on factors of language relation, typology and culture, in which Japanese views on language and
polyglottery are addressed, deals with the obstacles to becoming a polyglot that Japanese are often facing.
It is proposed that the most important obstacle to achieving polyglottery by Japanese is imposed by time;
and, for this reason, an overview of the approximate necessary timeframe to learn different languages for
an elite cohort of American State Department educated individuals is provided. From this, guesstimates of
what would be expected of a similar Japanese cohort in a Japanese context are given. The language policy
and language education of Japan are also addressed. In connection with this, a short discussion is made
as to why this might also contribute to the scarcity of polyglots in Japan, though it is also maintained that
a scarcity of polyglots among people of Japanese ethnicity living in Japan does not necessarily mean that
there is an equal level of scarcity of multilinguals, who, if they had learned their languages in different
circumstances with more self-awareness, would be considered as polyglots.
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O COCTOAHUN MYJIbTUTINHIBU3MA
N ITO/INTTTIOTUN B AIIOHUN

1.0. TapakaHoB

Yuusepcurer [laiito-bynka
175-8571, fInouwns, Tokno, Vitabacu-xy, Takacumapgaiipa, 1-9-1

AnHoTamyA. B uccnedosanuu, nposedéHHoM 0715 0aHHOU CTampu, PACCMAMPUBAencs npoorema myo-
MUIUH2BUIMA U NOTIUSIIOMUL 8 COBPeMeHHO Snonuu, a makie 06cyHdaemcsi 83aUMOCESI3b MEHOY
IMUMU SBNIEHUSMU U 110, KAK OHU é7ussIom 0pye Ha Opyea. IIpescde uem paccmompems 60Mpoc 0 HOMU-
enomax 6 Anonuu, npedcmasunocy UenecooopasHvIM CHAUANA NPOAHATTUIUPOBAIMD, KeM MOxem Oblimb
NONUTIOM, A KeM Hem, U YeM MO MePMUH MONem OMAUUAMbCS O CI08A «MYIbMUNIUHEE» 8 KOH-
mexcme SANOHUL, NOCKONLKY MONHO NPeONooN UMy, 4mo, dasxce ecai 07151 TNOHUA 084 IMUX MePMUHA
0X8AMbIBAION 80 MHOZOM O0HY U MY Jie CEMAHMUUECKYI0 001aCHb, OHU He S8ISIIOMCS, Kak cetivac
NPUHSAIMO NOHUMAMD, NOTTHOCIbIO PAGHOSHAUHBIMU U UX He Cedyem cuumamy 63aumo3ameHsIeMbiMu.
dmom 60npoc paccmampueaemcs 6 paszoene, NOCEIUEHHOM C/I08APHbIM onpedeneHusim. Bo emopom
pasdene, NOCBTULEHHOM PAKMOPAM S3bIKOB020 POOCMEA, MUNONOZUU U KYTbMYPbL U PACCMAMPUBAIO-
WUM 8327151001 ANOHUEE HA A3bIK U MHO20A3bIMUE, AHATIUSUPYIOMCS NPENSMCMBUS HA NYMU K NOTUTIO-
MU, ¢ KOMoPpvIMU 4acmo cmankusaromcst sxumenu Anonuu. IIpednonazaemcs, umo Haubornee 8ai-
HblmM npensimcmeuem 0 O0CHUNCEHUS TNOHUAMU NONIUTIOMUY S67Aemcs épems. Ilo amoil npuuue
npueooUMCcs 0630p NPUOTUSUMENBHBIX CPOKOS, HEOOX0OUMDBLX O7IS U3YHEHUS PASTUMHbIX A3bIK08 NIUNI-
HOUL 2pynnoil Uy, noryuusuux obpaszosanue 8 Mncmumyme 3apybexcroti cnym6v Iocydapcmeentozo
denapmamenma CIIIA. Vcxo0s u3 3moeo, 66108u2aiomcsi npeOnonoHeHuss 0 mom, 4ezo MONIHO 6viio
Ol 03CUOAMY O AHATI02UMHOLL TNOHCKOTE 2PYNNbL 6 ANOHCKOM KOoHmekcme. Takice paccmampuearomest
SI3bIK0BAST NOUMUKA U A3bIK060€e 00pasosarue Anonuu. B c8s3u ¢ smum npeonpuHumMaemcst Kpamxuil
AHANU3 11020, noYemy OaHHvle PaKmopol Mmakie Mozym Ovimv NPUHUHOL MATOUUCTIEHHOCINU NOTIULTIO-
Mog 6 SnoHuu, Xoms ymeepicoaemcst maxie, 4mo Mazoe KOLUUecmao Noaueaomos cpedu iy, inoH-
CKOTI HAUUOHATLHOCMU, NPOHCUBAIOUUX 8 ANoHuu, He 063amenvHO 03HAYAEM, YIMO CHNOMb Je PeOKO
BCMPEUAOMCST MYTLIMUIUH2BDL, KOMODble CHUMATUCL Obl NONUAOMAMY, eCiu Obl U3YHAIU 3HAKOMbLE
UM S3bIKU 8 OpYeux 00CIOAMENbCmMBax U ¢ OONbUUM CAMOCO3HAHUEM.

KiroueBsle cmoBa: nosnuenom, nonuenomus, MYZTbMUIUHZ8, MYZIbMUTITUHZBU3M, A3blIKOBOE 06p61306611—lu€,
A3blK08as nonumuka, AnoHus

s muruposanusa: Tapakanos J1.0. (2022). O cocTOSAHUY MYIBTYIMHIBU3MA U IIOIUTTIOTUM B SI110-
. Punonoeuneckue Hayxu 6 MIVIMO. 8(3), C. 58-69. https://doi.org/10.24833/2410-2423-2022-3-
32-58-69

Introduction

apan existed in a state of self-imposed isolation from 1639 to 1854, a time in which physical isolation
meant internal and external peace, the longest possibly to that time in human history, combined
with vibrant cultural development, and did not mean intellectual isolation. Through the maintenance
of limited trade relations with the outside world through a Dutch trading post in Kyushu and through
its dominance of the kingdom of the Ryukyu Islands, Japanese intellectuals and Japanese government
officials kept up with events in the outside world and with important scientific and technological devel-
opments. Nevertheless, Japan entered the community of nations in 1854 without having had a need for
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any significant number of its citizens to have even bilingual ability and, though such individuals were
not completely absent, Japan was woefully lacking in human resources of this nature when it found itself
suddenly faced with a host of aggressive Western powers. Over the 168 years since Japan’s opening up to
the West, the number of Japanese who have become bilingual for professional purposes and, to a lesser
extent, for the more general purpose of pure intellectual pleasure, has massively increased. However, the
number of polyglots has not seen an equal rise, even though claims have been made that polyglottery and
polyglot studies have the potential for producing many practical benefits to both academia and to society
in general [16, p. 87-88].

Vocabulary definitions

The first term whose definition is to be considered here is multilingual. Although the word has a par-
ticular set of connotations among polyglots [6, p. 135], it would seem more appropriate for this paper to
review the term in a more basic manner as it would be understood by Japanese. One way to define the
term could be by the number of languages a language speaker is fluent in, and whether that person is us-
ing or not using them in daily life. Conceivably, because multilingual consists of two roots with one being
multi- and the other -lingual, this might be understood as causing the resulting word to have the meaning
of multiple languages and it could be argued among Japanese that this term could indicate familiarity with
as few as two languages. This is reinforced by the fact that the Merriam-Webster Online Dictionary gives
two or more as a second meaning of the word root multi-. Nevertheless, the first meaning is, three or more
and, as the word bilingual is in common use as a loan word in Japan, familiarity with just two languages
would hardly come to mind in a discussion where the term multilingual might be used. Thus, a person
would be safe in assuming that, with regard to multilingual, familiarity with three or more languages is
the default definition. This is further reinforced by the definition of multilingual being given in the Cam-
bridge Online Dictionary [13] as able to use more than two languages for communication, or (of a thing)
written or spoken in more than two different languages. What is, however, of greater significance when this
term is used as a descriptive term in linguistics is that neither the age nor the manner of language acqui-
sition is touched upon when it is used as a loan word in Japanese. Thus, it lends itself for use as a general
term that can be applied to anyone who can communicate in more than two languages, no matter how
young or how lacking in language learning intent the person is.

On the other hand, polyglot does not normally appear as a loan word in Japanese. So, doing what an
educated Japanese would probably do if he or she encountered the word for the first time, we would go
online and look at the English definition for the word root poly- of polyglot that is given in the Merri-
am-Webster Online Dictionary [15]. Then we will see the terms many, several, much or, somewhat in-
terestingly, multi- being used to define the term, thus implying that the word roots multi- and poly- are
potentially synonymous and, with regard to certain scientific vocabulary, this would sometimes appear
to be the case where poly- takes on the meaning of two or more. Confused, an enterprising Japanese stu-
dent of language might seek out academic literature about polyglottery and would soon enough come to
know that polyglots are people who are supposed to know many languages but, depending on the Japa-
nese student making the inquiry, even familiarity with only three languages could be felt as being many
languages and qualifying one as a polyglot. And, full fluency in four languages would probably suffice
for most Japanese to consider themselves as being “real” polyglots, as one would be hard-pressed to find
many individuals possess fluency in even three foreign languages, let alone four or more. And, even if we
accept (and there is no reason not to) what seems to be the general consensus of polyglots that polyglot
refers to mature learners of many foreign languages who are doing so because they want to rather than
because they necessarily have to, we would nevertheless still see that the overall semantic borders of the
lexical items multilingual and polyglot are perhaps somewhat fuzzier for Japanese than they would be for
native speakers of European languages.

Moreover, we also face a potential problem in how to classify individuals who, out of socio-economic
necessity, have made a decision to become fluent in four or more languages as young adults but who have
never identified themselves in terms of being a polyglot. Particularly, in parts of Africa and South Asia,
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such individuals are far from rare and often not particularly well educated in terms of schooling, though
many would have learned their foreign languages of their own will as adults. Should such individuals,
who might not even be aware of the term polyglot, be considered as such, if they know a certain prede-
termined number of languages that they made a conscious decision to learn? If self-identification is an
important factor in deciding whether one can be considered a polyglot or not, then the answer would
obviously be “no”. However, can we always be that categorical? At the micro-level, the situation varies ac-
cording to the person and rather than assigning hard and fast, black and white, clear cut categories at this
level, we can, with not much effort, imagine individuals existing that one would have difficulty putting
into one category or another.

We can also imagine the intrusion of differing political and cultural perspectives into discussions of
this nature. We can see that in history oftentimes ethnic groups who get colonized or otherwise absorbed
into a larger metropolitan sphere of economic influence end up not only adopting the colonizing econo-
my’s language but also the languages of competitively powerful economic regions. Moreover, this is often
a conscious choice made by adults for themselves as well as for their children, while the metropolitan
economic and/or political power remains almost completely monolingual as has been the case of the
United States and its linguistic relationship with its many client states throughout the world since the end
of the 19 century. It would not be unreasonable to assume that the range of meaning associated with the
term polyglot might thus be seen and felt differently according to where one might have had the accident
of being raised in and to which cultural group one belongs to. In the end, though, this would seem to be
a matter to settle on the basis of further discussion, namely in and between polyglot communities, where
sources of data about polyglottery are most abundantly produced [7, p. 8290-8291].

Factors of language relation, typology and culture

Another way of looking at who might or who might not be a polyglot could be according to the num-
ber of language families that are represented by the languages one has fluency in. In such a case, a speaker
of Arabic, Chinese, English and Japanese (languages each of which belongs to a separate language family)
might be considered as being more of a “true” polyglot in terms of time and diligence expended in acquir-
ing language fluency than a speaker of Portuguese, Galician, Spanish, Catalonian, Provencal, French, Ro-
mansch, Italian, and Romanian, where all nine languages belong to the same Romance language branch
of the Indo-European language family and are, accordingly, very closely related to one another. Both
would probably be recognized as a polyglot, but depending on interpretation there is space for arguing
which is the truer polyglot.

Yet another concept that especially needs to be considered when discussing how Japanese tend to view
language (and, thus, polyglottery) is that of homogeneity, since according to common knowledge and
empiric experience, Japanese widely describe themselves as being a homogenous nation, both in terms
of population and in terms of language. And, on the surface, this appears to be largely true. It can be
said with assurance that a majority of Japanese do not feel comfortable or capable of speaking any other
language than Japanese [2], though almost every Japanese person one will come across has been exposed
to English as a part of the compulsory education system of Japan, and as a part of the Japanese language
itself, which has both adopted and adapted many loan words from Chinese and English and, to a lesser
extent, from other languages. But, in fact, those Japanese a person does come across who are willing to
speak, or at least try to speak a foreign language, ordinarily speak only English. This brings us to the
problem this paper wishes to examine and, begging the question of why, demands an examination of the
possible factors involved in this commonly appearing linguistic phenomenon.

One important reason would most certainly be linguistic “distance” due to the greatness of the de-
gree to which linguistic differences separate Japanese and English. Firstly, it is of enormous importance
that every phoneme differs in production to a greater or lesser degree in the two languages, even among
those phonemes that are perceived as being similar to each other when listened to by an untrained ear.
Moreover, modes of articulation are radically different, with pitch being characteristic of Japanese and
rhythm being of particular importance to English, though neither is pitch completely foreign to English
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nor rhythm unheard of to Japanese. Nevertheless, the sound processing by Japanese, due to the phonolog-
ical characteristics of their language, is always more polysyllabic than is the case of English speakers who
tend to process language across the board in more monosyllabic terms than Japanese do. This leads words
in both Japanese and English to being perceived by a Japanese as significantly more polysyllabic than they
are when listened to by a native speaker of English [10].

Furthermore, even in the simplest of sentences, word order is almost always different, usually greatly
so. Likewise, grammar does not function in even a remotely similar way. This, in turn, has led to the de-
velopment of a disjunction in the cross-lingual explication of the Japanese grammar. The Japanese explain
English grammar in rather much the same way as it would be explained in an English language class de-
signed for native speakers of English. Moreover, in teaching Japanese to non-native speakers, the Japanese
tend to make considerable use of this essentially foreign system of explication. However, for the Japanese
themselves, when they study the grammar of their own language in the context of their own language,
they often make use of concepts they have come up with themselves over the centuries to better describe
how they feel their language functions. Thus, not only are there two very different grammatical systems to
cope with when a Japanese learns English in Japan, but care needs to be taken to avoid cross-interference
between two very different systems of grammar description used to explain language processes. This can
only add to the intellectual effort the average Japanese needs when trying to learn English and, it may be
presumed, other foreign languages as well. Despite this difficulty, oftentimes, Japanese who study abroad
acquire language ability more quickly and effectively than those studying in Japan, thus indicating that
cross-interference of differing descriptive systems of grammar tends to be more of a problem for the Jap-
anese learners of foreign languages inside of Japan than for those who are outside the country.

Then there is an obstacle to becoming a polyglot that is non-linguistic in nature. There is an engrained
element of Japanese culture in the attitude people take to the mastery of a skill. To be recognized as having
mastered a skill of whatever nature, a person is expected to show an extreme attention to detail in addition
to execution. If either is missing, a person will not be considered as having mastered the said skill. Un-
like other skills such as poetry, flower arranging, painting, cooking, judo, however, the number of details
faced in learning English (or any other foreign language) can easily become overwhelming to a conscien-
tiously detail-oriented Japanese with little or no exposure to any other culture than his or her own. The
thought of trying to master an equal number of detailed rules and exceptions to the rules with regard to
yet another language than English is usually more than enough to stop an ordinary Japanese from even
taking the first steps in attempting to learn a second foreign language. And, for such individuals, a third
or fourth foreign language would, from the beginning, be seen as inconceivable. In Japanese culture it is
more desirable and brings one more respect to be an acknowledged master of a single skill, than seen as

a jack of all skills.
Time factor

In addition to the preceding obstacles, for Japanese there is also an important obstacle imposed by
time. If we were to measure the achievement of fluency in terms of time, then there are many estimates
available, including one by the Cambridge University Press which gives the impression of underestimat-
ing the hours of study that would be needed for those making use of a good textbook and, so, seems to
have been written with an eye to encouraging those responsible for choosing classroom textbooks to take
a look at the textbooks published by this particular publisher [11]. At any rate, all that is available to us is
merely a best guess, and that is to extrapolate to Japanese conditions from research done by the Foreign
Service Institute (FSI) of the Department of State of the United States about the amount of time needed to
learn a target foreign language at the FSI for the elite, highly educated, cohort of individuals employed by
the American State Department and other associated agencies of government who, by definition, possess
a pressing need for reaching a certain level of mastery, though not necessarily full fluency, in the language
they are being paid to study. As the FSI puts it on its official website, its “..language learning timelines re-
flect 70 years of experience in teaching languages to U.S. diplomats, and illustrate the time usually required
for a student to reach ‘Professional Working Proficiency’ in the language, or a score of ‘Speaking-3/Reading-3’
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on the Interagency Language Roundtable scale. These timelines are based on what FSI has observed as the
average length of time for a student to achieve proficiency, though the actual time can vary based on a num-
ber of factors, including the language learner’s natural ability, prior linguistic experience, and time spent in
the classroom” [1].

Languages are divided by the FSI into four categories with those languages taking the least time being
Category I and those which take the most time being Category IV. These categories of language will be
shown in tables below under the names of Category I, Category II, Category III and Category IV languag-
es. The differences are calculated in terms of weeks of classroom time needed, with each week, regardless
of the category, consisting of 25 hours of classroom time [1]. As study time outside of the classroom was
not included in FSI figure, when calculating the actual amount of language learning time needed, it was
assumed that for every hour of classroom time, one and half hours of study outside of the classroom
would be necessary to achieve FSI objectives. Thus, Category I languages were estimated as taking either
24 or 30 weeks of classroom time, so the actual amount of time needed to achieve functional mastery of
this category of languages was estimated as either 24 weeks x 25 hours + 24 weeks x 37.5 hours = 1,500
hours of language learning time or as 30 weeks x 25 hours + 30 weeks x 37.5 hours = 1,850 hours. Cate-
gory II languages took 36 weeks x 25 hours + 25 weeks x 37.5 hours = 2,250 hours of language learning
time. Category III languages took 44 weeks x 25 hours + 44 weeks x 37.5 hours = 2,750 hours of language
learning time. Category IV languages took twice as much time as Category III languages, thus requiring
a total of 5,500 hours of language learning to acquire professional proficiency in them.

It should be reiterated that the above-mentioned figures are just estimates although there is anecdotal
evidence that the hours listed below are not necessarily wide off the mark for a speaker of a European
language [12]. Working backward from these estimates to guesstimate Japanese performance time must
necessarily add an extra layer of uncertainty to the conclusions given. Nevertheless, the resulting guess-
timates for student cohorts in Japan similar to FSI students are at this time the best that can be offered
and are unlikely to be far off from what a better designed study would be expected to produce in terms
of properly validated estimates. With these caveats in mind, let us look at the FSI tables for this elite
group of native English speakers who study their target language through the various FSI language pro-
grams they participate in as adjusted to reflect total estimated study time, both inside and outside of class
(Tables 1-4).

Danish (1,500 hours)

Dutch (1,500 hours)

French (1,875 hours)

Italian (1,500 hours)

Norwegian (1,500 hours)

Portuguese (1,500 hours)

Romanian (1,500 hours)

Spanish (1,500 hours)

Swedish (1,500 hours)

Table 1. Category I languages

German (2,250 hours)

Haitian Creole (2,250 hours)

Indonesian (2,250 hours)

Malay (2,250 hours)

Swahili (2,250 hours)

Table 2. Category II languages

Albanian (2,750 hours)

Ambharic (2,750 hours)

Armenian (2,750 hours)

Azerbaijani (2,750 hours)

Bengali (2,750 hours)

Bulgarian (2,750 hours)

Burmese (2,750 hours)

Czech (2,750 hours)

Dari (2,750 hours)

Estonian (2,750 hours)

Farsi (2,750 hours)

Finnish (2,750 hours)

Georgian (2,750 hours)

Greek (2,750 hours)

Hebrew (2,750 hours)

Hindi (2,750 hours)

Hungarian (2,750 hours)

Icelandic (2,750 hours)

Kazakh (2,750 hours)

Khmer (2,750 hours)

Kurdish (2,750 hours)

Kyrgyz (2,750 hours)

Lao (2,750 hours)

Latvian (2,750 hours)

Lithuanian (2,750 hours)

Macedonian (2,750 hours)

Mongolian (2,750 hours)

Nepali (2,750 hours)

Polish (2,750 hours)

Russian (2,750 hours)

Serbo-Croatian (2,750 hours)

Sinhala (2,750 hours)

Slovak (2,750 hours)
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Slovenian (2,750 hours)

Somali (2,750 hours)

Tagalog (2,750 hours)

Tajik (2,750 hours)

Tamil (2,750 hours)

Telugu (2,750 hours)

Thai (2,750 hours)

Tibetan (2,750 hours)

Turkish (2,750 hours)

Turkmen (2,750 hours)

Ukrainian (2,750 hours)

Urdu (2,750 hours)

Uzbek (2,750 hours) Vietnamese (2,750 hours)
Table 3. Category III languages
Arabic (5,500 hours) Cantonese (5,500 hours) Mandarin (5,500 hours)

Japanese (5,500 hours)

Korean (5,500 hours)

Table 4. Category IV languages

The conclusions from the above tables coincide with commonsense. Standard English as it developed
in the Oxford-Cambridge-London triangle, originally was, in essence, a West Frisian/Norman French
creole with fewer grammatical endings in use than either of its parent languages [9]. Thus, native speakers
of English have trouble with processing properly the grammatical endings, word orders and pronunci-
ation systems of even historically closely related languages such as French and, more so, German as op-
posed to languages such as Spanish, Italian or Dutch which more closely structurally resemble English.
We can also see that, no matter whether the language family is Indo-European or not, languages making
use of different alphabets pose even more processing problems, while the most difficult are those whose
writing systems do not correspond with alphabetic writing as understood by native English speakers, as
in the case of Arabic, which though alphabetic, in principle, dispenses with the writing of vowels. Korean,
on the other hand, uses what is essentially a native Korean alphabet to create syllables that mimic Chi-
nese characters in the way in which the letters of this alphabet are combined to give off an appearance of
resembling the Chinese writing system. Then there is Chinese, whose writing system is ideographic with
around 5,000 characters in common use. And, finally, we have Japanese where the writing system is a mix
of two native syllabaries and approximately 2,000 Chinese ideographs which are often subject to being
read with multiple readings and which, to a large degree, are no longer written in the same way as Chi-
nese was or is. And, in addition to all this we have many built in hindrances to the acquisition of Japanese
among, not only speakers of English, but among speakers of other European languages, as well [4, p. 123].

However, looking at language learning from a Japanese perspective, the above tables must be inter-
preted in a very different manner, especially as for purposes of trade and politics, Mandarin Chinese and
American English are the two most important languages to learn. Both of these languages, if we use FSI
categories, would be Category IV languages for Japanese, whereas Korean, due to many underlying sim-
ilarities in word order, grammar and vocabulary, would probably be a Category III for a Japanese. How-
ever, for political and economic reasons, Korean as a language is of far less importance to Japan. Chinese,
for economic reasons, should rank first, but politics trumps economics, and the fact that, in addition to
America being a large trade partner, it is also an occupying force with many troops stationed at military
bases in Japan, makes Japan its most important client state. As long as this situation continues, Japan will
have no choice but to put American interests and English language learning first. But Category IV applies
to not only English and Chinese: it would also apply to every other language in the above list, with the
possible exception of Korean.

Of course, if one has already learned a foreign language, then learning a second related foreign lan-
guage is much easier and this has been confirmed by many polyglots [8]. However, a Japanese having
learned English well would still have to expect that learning French as a second foreign language, for
instance, would still take at least as much time as it would for a native speaker of English learning French
as a first foreign language. It would only be after having learned French language, if a Japanese person
chose to learn a third foreign language that was yet another Romance language, that significantly shorter
learning time could be expected.
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Thus, if one can assume that the time it would take a native speaker of Japanese 5,500 hours to learn
English to a point where professional proficiency would be expected, then we could still expect that it
would take another 1,875 hours for a Japanese to learn French. If Spanish were the third language, the
time needed for learning it by a Japanese would surely be significantly lower but, due to a greater lack of
cultural familiarity, perhaps not to the extent it would be for a native English speaker or, for that matter, a
native Russian speaker, who has the advantage of being able to learn two languages belonging to the same
Indo-European language family and having a relatively larger store of common vocabulary to draw upon.
Thus, if a polyglot is defined as someone who speaks four or more languages, then becoming a polyglot
for a native speaker of Japanese learning any combination of FSI languages listed above could quite pos-
sibly be a greater effort than it would be for a native speaker of English to become proficient in all of the
above listed FSI Category I languages.

Moreover, though admittedly merely a best guess, becoming fluent in this one language, English, could
be expected for a native speaker of Japanese to require roughly the same time and effort a native speaker
of English would require to become fluent in French, Spanish, Italian and Portuguese. If we accepted a
fluent speaker who made a conscious decision as an adult to learn the before-mentioned Indo-European
languages (English, French, German and Spanish) as possessing the bare minimum linguistic competence
to be considered a polyglot, might we not then consider a Japanese with full competence in English as also
being at least an entry-level polyglot, due to the fact that roughly the same amount of linguistic training in
terms of time would have been expended in each case? Falling back on the normal understanding of what
polyglot should mean as a word, there would probably also be a reluctance not only by a speaker of four
or more Indo-European languages to recognize a fluent speaker of two foreign languages as a polyglot,
but also by the bilingual speaker of Japanese, himself or herself, to do so. Likewise, there might even be a
reluctance to recognize as true polyglots those who are proficient in the bare minimum of four languages
with each belonging to a separate language family and possessing uniquely conceived writing systems
(with English, Japanese, Chinese, the Mongolian of Inner Mongolia, and Arabic coming to mind) as being
a polyglot, though the time spent in achieving a trilingual proficiency in any combination of the just men-
tioned languages might very well be more than that of many polyglots speaking the right combination of
as many as 10 or more closely related languages. So, if time were considered as a factor in determining
who should be considered as a polyglot, then we potentially bring back into the open the discussion of
what polyglot should mean as a term. At the very least, understanding that the amount of time needed to
learn a target foreign language can play an important role in deciding whether or not to make the effort to
become a polyglot, will go far toward understanding why so few Japanese make the effort.

In any case, Japanese who are bilingual in English would never consider themselves as being poly-
glots, no matter how much time they may have spent learning English; but remembering the difficulty
with which they became bilingual, they would generally not want to make the effort to become trilingual
unless it were a matter of business necessity as is the case with the occasional businessman, who, in addi-
tion to English, becomes proficient in Chinese. And, in fact, there is much anecdotal evidence that, even
those who claim to like learning languages, only intend to make the minimal effort to skim the surface
of language learning and do not usually expect to become fully fluent in even a third language, much less
a fourth, probably because so many approach foreign languages with the idea that it will never get easier
and so a self-concocted prophecy becomes self-fulfilling. Thus, they tend to assume that learning a sec-
ond and third foreign language would represent just as much difficulty as learning a first foreign language
and this might very well be right, depending on the language chosen. A superficial examination of Japan
might, accordingly, bring one to the conclusion that the self-perception necessary for producing polyglots
seems to be lacking in this country.

Language policy and language education
If we look beneath the surface, however, the number of individuals in Japan who are more than merely

bilingual is rather more than what might first seem to be the case when viewing the situation superficial-
ly. This, however, would partly depend on one’s political linguistic stance. If one can accept the various
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indigenous language variants found on the Ryukyu Islands as being separate languages rather than mere-
ly dialects of Japanese, then, perhaps, we might consider almost all of the speakers of these Ryukyuan
languages as being bilingual in their mother tongues and Japanese due to the fact that standard Japanese
has long been used in the educational system. Furthermore, due to the large concentration of American
military installations in Okinawa, which is the main island of the Ryukyu Archipelago, and because these
installations take up the largest percentage of land area of any Japanese prefecture, a respectable percent-
age of indigenous Okinawans, as compared with Japanese who have their origin in other parts of Japan,
could, through work at and trade with these installations, be expected to be trilingual in Okinawan,
Japanese, and English. However, even trilinguals would not normally be considered polyglots, whether
by people who self-identify as polyglots or by these individuals themselves, as formal study would have
played only a small role, if any, in the linguistic development of most of them. Rather, extensive use of
code-switching and other techniques characteristic of receptive multilingualism will have played a far
larger role in their progress [10, p. 63]. And, more importantly, for socio-political reasons, most Japanese
would not categorize such individuals as even being trilingual, since Japanese having their origin in the
four main islands have been unconsciously influenced by socio-political factors in such a way that they
would consider a Ryukyuan language as being no more than a dialect of standard Japanese. Whether or
not Ryukyuan languages are dialects of Japanese is still being debated, even though classifying them as
languages has become prevalent in western academic writing. According to ordinary Japanese thinking,
the individuals mentioned before would, thus, be considered as being merely bilingual - an opinion given
here which is based on conversation with many Japanese, but, not being collected as a survey and broken
down statistically, is anecdotal in nature.

From an educational viewpoint, in Japan opportunities for multilingual education are few and far
between at any level, being close to non-existent. The Japanese education law covering the compulsory
education level, though establishing bilingual proficiency as a desired goal, does not establish the require-
ment of educational practice that would make success a likely matter. Interestingly, the second language
in which bilingual proficiency through education is legally required is not named though it is universally
understood to be English. That could be explained by, among other reasons, the long occupation by
American forces of Okinawa, the further location of American military bases in many other prefectures
of Japan, and the strong trade ties between the two countries. Nevertheless, legal opaqueness, while not
encouraging bilingual education in languages other than English or multilingual education in languages
that may or may not include English, does not go so far as to prohibit the provision of non-English-lan-
guage foreign language programs or even of multilingual education programs at the compulsory educa-
tion level. However, where it exists at the compulsory education level, bilingual and multilingual educa-
tion tends to exist for the purpose of meeting the needs of the expatriate community, for whom there are
a small number of schools catering in a large part to the needs of the various nationalities found in that
community and for those Japanese parents who see a potential benefit for their children in acquiring full
fluency in such languages. Ordinarily, these schools cater to the needs of the managerial class, and this
would seem to be the pattern of the schools where the medium of instruction is a European language.

However, there are exceptions. Schools using Korean and Chinese languages tend to cater to the needs
of individuals from families domiciled in Japan sometimes for several generations, but who wish to pre-
serve a sense of unique ethnic identity. Education for Nepalese children, on the other hand, tends to focus
on a somewhat lower income market and tends to have three goals, namely: teaching Nepali in order to
maintain a connection with the home country to which many parents hope one day to be able to retire;
teaching Japanese in order to make it possible, if the family decides to stay in Japan, for children to have
more opportunities locally than their parents did; and learning English to provide for the possibility of fu-
ture careers in countries other than Nepal or Japan. There is, however, no provision for Nepalese children
learning the original language of their parents should their parents come from a minority language ethnic
group, though minority ethnic language groups, when taken together, still make up a majority of the pop-
ulation of Nepal [14]. The example of Nepalese is given for the sake of comparison, because this example
shows how the part of the population of the countries that are looking for better economic opportunities
abroad tend to be multilingual, even if they are not from the former colonial countries.
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Going back to the native Japanese students, at the tertiary education level and in an environment
where even bilingual educational programs (almost always English and Japanese) are rarely successful in
achieving stated goals, multilingual educational programs are very few, indeed. In fact, there is only one
program that comes to mind and that is at Daito Bunka University, where a Dual European Language
Program exists at the English Language Department of the Faculty of Foreign Languages of that universi-
ty with the aim of making students trilingual. In this program, in addition to the mother language, Japa-
nese, students are expected to become comfortable using English plus either German or French. Though
the numbers are not great, there are a small number each year who do achieve a reasonable fluency in
English as well as in German or French. However, not being a goal of the program and with no curricu-
lum designed to promote such an education, no Japanese student entering the dual language European
language program has yet graduated from this program with fluency in both French and German in ad-
dition to English. While this program is an important step in the direction of achieving more widespread
multilingualism in Japan, it still leaves much to be desired and improved upon.

Even in the case of the teaching staff at Japanese universities, the number of staft who are trilingual
is few and far between; and, though statistics on this matter would be desirable to have, it would require
a major effort to collect the data, making it inconceivable to think of it as happening. In actual fact, the
numbers are perceived of as being so few, that one is forced to rely on evidence that is necessarily anec-
dotal in nature. Thus, as anecdotal evidence of what one might expect with regard to the teaching staff of
Japanese universities, the case of the faculties of literature and languages of the before-mentioned Daito
Bunka University, a medium sized and medium ranking private university of approximately 10,000 stu-
dents in Tokyo, will be considered. The reason for this is because this is the Japanese university of which
the writer of this paper is the most familiar, having been a doctor’s program student there for the last
six years. At the two just mentioned faculties, there is at present only one member of the teaching staft
of Japanese ethnicity who, in the whole history of these two faculties, has exhibited full fluency in four
languages, being Japanese, Chinese, English and French, though there have been others with what would
be best described as reading knowledge. Among the graduate students of this university, however, one
could find in pre-pandemic times a somewhat larger number of students who could, depending on the
definition, be considered as polyglots.

If one is prepared to accept a polyglot in Japan as being someone proficient at a professional level
in four or more languages, then there have been various students who would meet this definition. For
instance, the doctor’s program of the English Division of the Graduate School of Foreign Languages of
Daito Bunka University had two students who were Chinese citizens of Mongolian ethnicity who were
fully fluent in Mongolian, Chinese, Japanese and English. Likewise, the doctor’s and master’s programs in
pre-pandemic times traditionally took numerous students from Nepal, a country with many ethno-lin-
guistic minorities. Ethnic minority Nepali students in the English Division of the Graduate School of
Foreign Languages of Daito Bunka University who had not lost the ability to speak the mother tongue of
their ethnic minority group, also universally spoke the national language, Nepali (a language learned at
school), as well as Hindi (a language usually learned by watching Hindi language movies and television
programs), Japanese, and English. The appearance of such students, however, has become progressively
scarcer due to the unintended side effects of many government and university policies put in place dur-
ing the pandemic that have had a negative effect on the number of foreign students. For what it is worth,
although there have been many bilingual students of Japanese nationality at the above-mentioned univer-
sity and a certain small number of trilingual students of Japanese nationality, there seems to have so far
been no student of Japanese nationality conversant in four or more languages since the establishment of
the university as an educational institution 100 years ago, as far as available institutional memory would
suggest.

Conclusion

All this information and analysis does not go so far as to allow one to be fully conclusive in what one
writes, but rather begs for a more thorough investigation as to why there has been a scarcity of polyglots
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among people living in Japan of Japanese ethnicity and why this continues to be the case, since, especially
in the developing world, individuals making a conscious decision as adults to learn the speaking of four
or more languages seem to be not unknown, especially in the countries that were former colonies of Euro-
pean powers. However, not being conclusive does not mean that one cannot make educated guesses that
can be used in shaping further investigations. As has already been alluded to, aspects of Japanese culture
might be expected to be at least partially responsible, at least as much as the linguistic issues which in
and of themselves are inherently strong inhibitors of multilingual fluency. Additionally, one might expect
that the educational system might also be at fault, partly because government policy expects big results
from small expenditures of time and effort. Also, language education was traditionally teaching oriented
rather than learning oriented and has, therefore, largely ignored the importance of self-motivation and
self-study in the acquisition of foreign languages. However, this is precisely where the study of polyglots
and polyglottery would seem to have the greatest potential benefit [5, p. 141]. Furthermore, we can also
see from the history of Japan, that the promoting of multilingualism among its population has never tra-
ditionally been a strong priority of its government.

Taken together, what all this would seem to indicate is that, before polyglots become more common in
Japan, extra funding, as well as fundamental changes in attitude will perhaps be necessary. This leads us
to the rather dreary conclusion, that, though necessary change is not impossible, it does not seem prob-
able and a hundred years from now Japanese multilingual individuals, including polyglots, will probably
remain as rare as they are today, provided, of course, that nothing changes with regard to the education
system. However, there is a strong perceived connection with language education, polyglottery and geo-
linguistics [3, p. 12]. This, in turn, provides one with hope that some degree of change is inevitable, and
that, with the advancement of technology and the arising of new methods in the study of languages, there
might be an unexpected shift in the paradigm of foreign language learning in such a way that the numbers
of people who are multilingual might rise to a rather higher percentage of the total than now.

© I. Tarakanov, 2022
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Abstract. This research paper is set in the context of growing interest towards globalization and its effects
on contemporary English-language discourse. The focus on the United Nations’ discourse can be explained
by the pivotal role of this organization in identifying, shaping and spreading global trends. The underlying
assumption is that conceptual, cognitive and semantic analyses of the English-language UN discourse en-
able deeper understanding of the western worldview, which expands into other types of discourse with a
broad audience (media, educational, etc). The application of the conceptual metaphor theory has allowed
to discover a conceptual-definitional level as well as image and value levels of the employed concepts in
order to find out cognitive linguistic tools which construct the world order model and the view of today’s
reality. The study has shown that the language behaviour can be described with the dichotomy “uniting
- separating”. On the one hand, reality is represented as a “family” field of life (based on the conceptual
metaphor THE WORLD IS A FAMILY) with inherent family values and obligations. On the other hand,
the world is subject to explicit categorization through the conceptual opposition of FRIEND vs. FOE and
the conceptual and metaphorical model of “The fairy tale of the just war”. Mechanisms of linguistic hierar-
chization of participants’ relations were also revealed with the help of conceptual metaphors RELATIONS
AMONG STATES ARE PARENT-CHILD RELATIONS and LEADER STATE IS A NURTURANT PAR-
ENT. The results of the study may be useful for further research on contemporary English-language dis-
course in a cognitive-pragmatic way, with the possibility of using the identified conceptual metaphors to
detect speech tactics and strategies, as well as for comparative analysis of the constructed English-language
world view with language models represented by other official UN languages: Russian, French, Spanish,
Chinese and Arabic.
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tions, political discourse, cognitive linguistics, discourse analysis, semantic analysis, metaphoric concept,
concept
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AHITIOA3BIYHBIN JUICKYPC OOH:
OCOBEHHOCTU U IMPAKTUYECKOE
I[IPMUMEHEHIE B OIIMCAHUU
COBPEMEHHOTO MMPOIIOPSIIKA

H.M. bpunpina

MoOCKOBCKMII TOCYAapCTBEHHBIN MHCTUTYT MEX/yHApORHBIX oTHOIeHu 1 (yansepcuter) MUJI Poccun
119454, Poccus, Mocksa, nip. BepHajackoro, 76

AnHoramua. Hacmosujee uccnedosanie 6niucvi6aemcst 6 KOHMeKcm 603pocuiezo uHmepeca k 2no6au-
3AUUU U e€ NPOTEIIEHUI0 6 COBPEMEHHOM AHZI0A3bIMHOM OucKypce. VI36panue ouckypca OOH ob6wexmom
UCCT1e008aHUS 00YCTI0BIEHO BANCHVIM CIAMYCOM 0AHHOTI OP2AHU3AUUL 6 BbIA6IEHUU, POPMUPOBAHUU
U pacnpocmpaneHuy. MUposvix meHOeHyuUil. A6Mop UCXOOUM U3 M020, 4MO C NOMOULLIO KOHUenmy-
AnbHO20 U KOZHUMUBHO-CeMAHMUYECK020 AHANU3A aHen0A3biuH020 Juckypca OOH cmarnosumcs 603-
MONCHBIM YeryOump NOHUMAHUE COBPEMEHHOL 3aNnaoHOLl KAPMUHbL MUPA, KOMOPASL U3 AHATUSUPYEMO-
20 OUCKypca pacnpocmpansemcs u 6 opyeue munvt OUCKYPCa ¢ MACCOBLIM Peuunuenmom (MmeouiiHuli,
obpasosamenvuviii u 0p.). IIpumenenue meopuu KOHUeNnmyanvHoi memagpopvl no360nUI0 ABMOpPY
NOMUMO NOHAMULIHOZ0 YPOBHS AKMYANbHbIX KOHUENos 607ee KOMNIEKCHO UCCIed08amy makxie 00-
PA3HBLTL U UEHHOCMHDBLIL YPOBHU 07151 6bIA6/IEHUS PASTIUMHBLX TUH2B0KOZHUMUBHBIX A3bIKOGbIX CPEOCINS,
npu NOMOUsU KOMOPLLX KOHCPYUPYEMC MOOeNb MUPONOPAOKA U 0AEMCS OueHKa OelicmeumenvHo-
cmu. Vlccnedosarue nokasano, 4mo A3vikoeoe nosedeHue yHacmHukos OUCKypca MOXNHO ONUCamo Ou-
xomomueii «o6veourerue — ceemeHmavus». C 00HOT COPOHbI, KOMMYHUKAHINMbL penpe3eHmupyom
OeticmeumenvHOCMy Kax nosie Hu3Hu «cemvu» (Ha ocHose KoHuenmyanvroi memagpopor THE WORLD
IS A FAMILY («Mup ecmv cemvs»)) ¢ NPUCYULUMU CeMbe UeHHOCMAMU U 005A3amenbcmeamus; ¢ 0pyeoil —
n006ep2arm Mup IpKo 6biPaNeHHOT Kamezopu3ayuu nocpeocrnsom KOHUeNnmyanvHozo npomusono-
cmasnenuss CBOM vs. YY)KOJ u xonuyenmyanvro-memagopuuecxoti modenu “The fairy tale of the just
war”(«/lezenoa o eoline 3a npasoe 0eno»). BviaeneHvl makie TUH26UCINUYECKIE MEXAHUIMbL Uepap-
XU3AUUU OMHOWEHUTI YHACMHUKOS NpU nomouiu koHyenmyanvruix memagop RELATIONS AMONG
STATES ARE PARENT-CHILD RELATIONS («OmmouieHust mexoy 2ocyoapcmeamu — 31mo OmHoule-
Hust pooumens u pebénka») u LEADER STATE IS A NURTURANT PARENT («Iocydapcmso-nudep
ecmp 3a6omausvii pooumenv»). Pesynvmamot pabomvt mozym 6vimv none3Hvl 07151 0aIbHeUmux uc-
C71e006aHUTL COBPEMEHH020 AHZIOSA3bIMHO20 OUCKYPCA 8 KOZHUMUBHO-NPAZMAIUYECKOM KIIoUe, ¢ 603-
MONHOCHBIO UCNONb308AHUS BbLABTIEHHBIX KOHUENIMYAIbHOIX Memagdop 07 0OHAPYHEHUS pPeuesbix
mMakmux u cmpamezuti, a makce 07151 CPABHUMENLHO20 AHANUZA KOHCPYUPYEMOLL AH2TIOA3bIYHOLL Kap-
MUHbL MUPA C A3bIKOBLIMU MOOETIAMU, KOMOpble penpeseHmupytom opyeue opuyuanvroie asviku OOH:
pycckudi, ppanyy3ckuti, UCNAHCKUL, Kumatickuil, apadcxui.

KmroueBsie cnoBa: anenutickuii A3vik, koHuenmyanvnas memagopa, ouckypc OOH, ouckypc mexoyHa-
POOHYIX OpeaHU3auull, 00uLect6eHHO-NOTUMUYeCKUTI OUCKYPC, KOZHUMUBHAST IUH2BUCTNUKA, OUCKYPC-
AHANU3, CEMAHMUYECKUTI AHANU3, MemAapOpU1ecKUil KOHYenm, KOHYyenm

Jna purupoBanmsa: bpuipina H.M. (2022). Aurnosseransiii guckypc OOH: oco6eHHOCTM 1 IIpaKTH-
YyecKoe IIpMMeHeHle B OIlCaHNY COBPeMEHHOro Muponopsaka. Qunonoeuueckue Hayku 6 MITVIMO.
8(3), C. 70-81. https://doi.org/10.24833/2410-2423-2022-3-32-70-81
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COUMNONUHIBUCTUKA U TEOJIMHIBUCTUKA

BBenenue

BUJIy 0cO0OOTO0 CTaTyca aHITIMIICKOTO s3bIKa B Mupe B 1ieioM U B Opranusanyy O6befHEHHBIX

Haumit B yacTHOCTM (B MUpe aHIIMIICKUI A3BIK SBISIETCS KOHTAKTHBIM, @ B OOH - 310 s3BIK

OO/BLIMHCTBA BHYTPEHHNUX IOKYMEHTOB Y 3aCefJaHMil OPraHOB), IOBBILIAETCS MHTEPEC IPeCTa-
BUTeJIell pas3nnyuHbIX chep 3HAHMA K 0COOEHHOCTAM (QYHKIVIOHMPOBAHVS aHITIMIICKOTO SI3BIKA B COBpe-
MEHHOM IH(OPMAILVIOHHOM IIPOCTPAHCTBE. YTO KacaeTcsl HEeOCPeACTBEHHO aHITIOA3BIYHOTO ANCKYpCa
OOH, Henb3sl He OTMETHUTD, YTO OH COCPENOTAYNBAET B CeOe MarucCTpasbHble HAIIPaB/IeHNsI MbIC/IV Be-
AYLIVX TOMUTUYECKUX Y 00LIeCTBEHHBIX JiesTeneil. B cBoto ouepenpb To, Kakye GparMeHTHI OKPYIKalo-
11[e1 1e/ICTBUTEIBHOCTY BepOann3yoTcss KOMMYHMKAHTAMM, HAIIPSIMYIO BIIVsieT Ha IOCTPOeHNME APYTUX
TUIIOB JVICKYpPCa C MacCOBBIM PeLVIIVEHTOM (MeIMilHbIN, 00IeCTBeHHO-IOMUTUYECKIIT, Y4eOHbI 1
T.J.), IOCKO/IbKY B paMKaX MeX/[YHApOLHBIX OpPTaHM3ALNI (PUKCUPYIOTCS, NOOLIPSAIOTCA «KelaTelb-
Hble» U IMPeJOTBPALAIOTCA «HeXeTaTe/IbHble» MUPOBbIe IIPOLECChl — KaK Ha PEKOMEHJAaTe/IbHOM, TaK
U Ha JMPEKTUBHOM ypoBHe. [1o 3Toll mpuynHe M3ydeHue aHIIOA3BIYHOTO JUCKYpCa MEXIYHAPOJHBIX
OpraHM3anyii IPefoCTaBUT BO3SMOXKHOCTI CO37iaTh Ooree YETKMIT IIOPTPET AHIVIOA3BIYHON S3BIKOBOI
JIMYHOCTY, COCTABUTD O0jIee MOMHYI0 KapTUHY IPOUCXOAAIIET0 B COBpeMEHHOM 00IjeCTBe U IIOCTPO-
UTb IIPOTHO3BI OTHOCUTE/IBHO MOTEHIIMAIbHBIX IEPCIIeKTUB pasBUTHA obuecTBa B 6ynymem. Ocoboro
BHVIMAaHMA 3aCTy>KUBaeT TOT (aKT, YTO aHA/IN3 aHITIOA3bIYHOro fuckypca OOH Takxe maét BO3MOX-
HOCTb IOTTY4YNUTD IIPEeJCTABIeH) e O TOM, KaKasl KapTHHA MUPOIIOPA/IKA KOHCTPYUPYETCA COBPEMEHHBIM
AHIVINIICKUM A3BIKOM: KTO ABJ/IAETCA YYaCTHUKAMM 9TOTO MUPOIIOPANIKA, B KAKUX YC/IOBMAX OHM COCYIIle-
CTBYIOT U B KAKVMX OTHOIIEHNAX HAXONATCA.

Panee mpoBopuBIIMecs MCCIENOBAaHMA IUCKYPCa MEXIYHapOAHBIX OPraHM3aluil BBIABUIN DAL,
MeTadop, KOTOpbIe CIIOCOOCTBYIOT CO3[aHNIO OojIee MIM MeHee OfHO3HAUHO KapTUHbI e[THCTBEHHO
IpaBIWIbHOTO popmara OymyiIero, Ipy 3TOM BO3MOYKHbIE a/IbTePHATVBBI OTPULIAIOTCA ¥ IPU3HAIOTCA
HecocTosATenbHbIMY [4]. Tak, siBleHne rnobanusanym, HapuMep, ¢ IOMOLIbI0 MeTadopsl Ioes/ja penpe-
3€HTUPYETCs B KayeCTBe 00BEKTVBHOTO MICTOPMYECKOTO IPOL[ecca, KOTOPOro HEBO3MOXKHO M30€XaThb 1
KOTOPBI/I HEBO3MO>KHO OCTAHOBUTD, & «OIIO3/]JaHNe» Ha HETO aCCOLMMPYETCs He TONbKO C HeXKeJlaTeNb-
HBIM, HO U PYICKOBAHHBIM, OIIACHBIM CIieHapyeM [9]. B To ske BpeMs mpefcTaBiAeTcs 1enecoobpasHbIM
IPUHMMATh BO BHUMaHNe CyO'beKTMBHOCTD KaTerOpU3alii sIB/IEHNI ¥ 00bEKTOB B pas/INYHBIX IMHIBO-
KOTHUTUBHBIX KapTuHax Mupa. Tak, V1. K. Apxunos nopguépkusaet: «OnHM 1 Te e IPU3HAKY IIpefiMeTa
TPYNIVPYIOTCS B Pas/IMYHBIX KOJUIEKTVBAX 110 COOCTBEHHBIM 3aKOHAM KOTHUTMBHON KaTeropusanun B
pasmyHble KOHQUTYPALVIM B CUJIY Pas3lIM4IHOrO MHTepeca (BHUMAHIA) K HUM, a IIOTOMY U PasINdHOI
OLIeHKM CYIIeCTBEHHOCTY TOII VIV MIHOI IPYIIIMPOBKY IPU3HAKOB» [1, ¢. 159]. Ommpasch Ha BbIIecKa-
3aHHO€, aBTOP HACTOsLIEH pabOThI MICXOANUT U3 TUIIOTE3bI O TOM, YTO YYaCTHUKI COBPEMEHHOTO aHITIOS -
3b19HOrO AncKypca OOH pasnuuHbIMM TMHIBOKOTHUTUBHBIMY A3bIKOBBIMY CPEICTBAMIU CO3[AI0T OCO-
0y10 MOJie/Ib MUPOIIOPAZKA C ONIPeeNIEHHOI OLIeHKOI TeICTBUTEIbHOCTY, B CBA3Y C YeM CTaBUTCH Iie/b
0OHAPY>KUTD ¥ OINCATh KOHL[ENTyaNbHO-MeTadopudeckyie OCHOBBI 3TOJ IMHIBUCTIYECKOI MOJIENN.

MaTCpI/IaJI N METOHO/IOTNA UCCIIEMOBAHMA

IlaHHOe HcCIeoBaHMe ObIIO IPOBEIEHO Ha OCHOBE KOHIIENTYalTbHOTO ¥ KOTHUTUBHO-CEMaHTIYe-
CKOTO aHaJI/3a COBPEMEHHOT0 aHIIOsI3bI9HOro fuckypca OOH ¢ nmpuMeHeHneM Teopuy KOHIENTYalb-
Holt MeTadopsl k. Jlakodda [10].

Jl/1s1 TOATBEP)KAEHS TUIIOTe3bI ObIIN BbIE/ICeHbI KOHIIENITya/IbHbIe COCTAB/IAOLIYE B BBICKA3bIBAH-
s1x wieHoB OOH 1 UX JIeKCUKO-CeMaHTI9eCKyie BAPUAHTDI, ¥ IIPOAHA/IN3UPOBAHBI TeKCUKO-CeMaHTUe-
CKIIe TOJISL, JIeKalliie B OCHOBe X BepOam3anuu. C ebl0 MOJEMPOBAHNs CTEPEOTHUITHBIX CUT YL
B MI3y4aeMOM AUCKypce ObIIM 0OHaPY>KeHbI HECKOIBKO C/IOTOB. [I/I1 KOMIIIEKCHOTO MCCTIeOBAHNA KOH-
LIeTITONIOTMYeCKIIT aHa/IN3 IIPEIIoIarasl Bblie/IeH e TOHATIITHOTO KOMIIOHEHTa, 00pPasHOr0 KOMIIOHEH-
Ta, IIOCTPOEHHOTO Ha MeTadopusaLyM, a TAKKe LIeHHOCTHOTO KOMIIOHEHTA C LIe/IbI0 BBISB/ICHUS OT-
HOILIEHVS1 KOMMYHJKAHTOB K KOHCTPYMPYEMOIt VIMIL TMHTBUCTIYECKOI peanbHOCTH [5]. B xoze ananusa
MeTadpopusanuy ObUIM UAEHTUOULUPOBAHBI OCHOBHBIE C(EPbI-MCTOYHUKN (CeMbsI, MEX/INIHOCTHBIE
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OTHOILIEHV, BOJHA, MeAVILIMHA 1 Jp.) KOHL[eNTyaNIbHbIX MeTadop A chep-MulleHein (MexyHapoy-
Hble OTHOLIEHNS, MEXX/[YHAPOJHO-IIPAaBOBOE YPETYIMPOBaHNE CIIOPOB, IIPOOIEeMbI MEXAYHAPORHOI T10-
BeCTKM JJHA U TIP.).

MarepuanoM MCCIefOBaHVs IOCTY>KIIN BBICTYIUICHUA [ie/IeraToB B Pas/IMYHbIX OpraHaX CYCTEMBI
OOH (Tenepanbras Accam6res;, CoBet besomacnocty 1 aip.). B 0611eit cio>xHOCTI aBTOPOM OBLIO TIPO-
aHA/IM3MPOBAHO 55 BBICTYIUICHNUI, CPeTHAA MIPOJO/DKUTETBHOCTh KOTOPBIX cocTaBmaa 15 myunyT. Ilo-
MUMO peyell IUiepOB roCyAapcTB Ha 3acefanmsax opraHoB OOH 6bumn Taxke M3y4eHbl OCHOBOIO/A-
raolye JOKYMeHTBbl OPIaHU3aIVM, B KOTOPBIX M3/TaraloTCs [IABHbIe IPUHIINIIBI, MEXaHV3MBbI U cepbl
nesitenpHOCT OOH, a TakKe cTaThyt, ONyO/MMKOBaHHbIe Ha opuimanbHoM caiite OOH u nocBsméHHbIe
aKTya/lIbHBIM ITPO6/IeMaM COBPEeMEHHOTO M1pa (BOCeMb CTaTeit).

PesynbTaThl

Ha ocHoBe IIpoBeEHHOTO MCCIeTOBaHNs MOXKHO BBIBECTH 0a30Bble KOHIIEIITYabHO-MeTadopuye-
CKMe CXeMBl, BepOa3yomyecs MOCPeACTBOM COBPEMEHHOTO aHIIMIICKOTO sA3bIKa B ayckypce OOH:

1.  YcTpoiicTBO MMPOIIOPSIZIKA, €ro OO/MK U JIEKAlllie B eT0 OCHOBE MPYHIUIIBI Y MEXaHM3MBI pe-
IPe3eHTUPYIOTCA B paMKax KoHIenTyanbHoil MeTadopsl THE WORLD IS A FAMILY («Mup ecTb ce-
Mbs1»). B uacTHOCTH, ¢ MOMOIIIbI0 YacTOTHBIX ppaseonorndeckux epunut The UN Family (cuctema OOH
VIMEHYeTCs «CeMbETI» Ha YPOBHE YCTOYMBOTO CIOBOCOYETAHNA; 9TO CTépTad MeTadopa). International
Community, Global Community — MeXIyHapOIHBIi IOPALOK KOHIIENTYaIN3MpPyeTCA B TEPMIHAX, 000-
3HAYAIOIIX OTHOLIEHNA «POAUTENb — PeOEHOK» B paMKaX MeTadOpUIECKOI CXeMBI CeMbM «3a00T/IVBbIX
poxuTeneit» (nurturant parents) [12] KOTHUTMBHO-IMHIBUCTIIECKON MOJIe/M, KOTOPYIO aMepPUKAHCKIIT
mmHrBuCT JIx. Jlakopd oTHEC K APKOMY IPOABIEHUIO MMbepanusMa B aHIIMIICKOM f3bIKe. B ocHOBe
TaKOJl perpe3eHTALVN AefICTBUTEIBHOCTI JIKUT CTPEMIICHNIE POIUTEIA 00eCIeYnTh CYacThe KaXI0-
ro pe6€HKa (B CBA3Y C 9TUM YMECTHO BCIIOMHUTD Takue Kmmie auckypca OOH, kax for the common
good, for the good/benefit of all, etc.), okaspIBas M IOCTOSHHYIO TIOMOLIb 1 TIOAIEPXKKY ¥ 3alMIAs OT
MHOTOYMC/IEHHBIX onacHocTeit (evils, B Tepmunonoruu JIx. Jlakodda). IIpumedarenpHo, 4To, KaK B «3a-
60T/INBOI» CeMbe, IJie CTapliye U CUIbHENIIIe TIOMOTA0T MIA/IIM U 6o7iee CTabbIM, TaK 1 B AUCKYpCe
OOH koHcTpyupyercsa KapTiHa, rjie 6osee 3peble U CUIbHbIE TOCYAApCTBa (C MOMUTUYECKON U COLY-
aJIbBHO-9KOHOMMYECKOJI TOUKM 3PEeHsI) OCYLIECTBIIAIOT 3aIUTY U MIOAEP>KKY TeX TOCYAapCTB, KOTOpbIe
HaXOJIATCA Ha HM3LIEH CTYIIEHU CBOETO pa3BUTHA. boree mogpoOHas XxapaKTepUCTIKA OIIACHOCTeIA, OT
KOTOPBIX HEOOXOMMO «3aIMIIATh» HeTell, ¥ KaK KOHLENT «/IeTH» aKTYalIu3upyeTcss B KOHTEKCTe JIC-
kypca OOH, 6ynet mpefcTaBeHo B IyHKTe 2.

CremyeT Taxxe OTMETHUTD, YTO NOf00HAA cucTeMa KoHLenTtyamusanyy cucteMbl OOH kak ceMbn
IOApa3yMeBaeT B BBICIIIEl CTEIIEH) TeCHOE eIMHEHIe YICHOB MeXX/YHAPOJZHOTO COOOIeCTBa MOf| PyKO-
BOZICTBOM OOIIMX TIPAaBU U YCTOEB (KaK U B ceMbe). ITO IMO3BOJIAET JIy4llle IOHATh Y MHTEPIPETUPO-
BaTh HOIY/ISIPHbIE IEKCUYIECKIE CPECTBA, CTABIINE «CTPOUTENTBHBIM 37IEMEHTOM» [JAHHOTO AUCKypCa:
leave no one behind (o6eujanne, faHHOE MEXIYHAPOZHOMY COOOIECTBY B OCHOBOIIO/IATAIOIIEM JIOKY-
meHTte OOH «IloBectka 2030» [18]); make a difference together; empowering women at all levels; well-
being for all at all ages; quality education for all / all women and girls. B faHHYI0 aHITIOA3BIYHYIO CUCTEMY
Mertadopusanuy OOH B TepMIHAX CeMeIHBIX IIEHHOCTEl TakoKe BIMCHIBACTCS 1M Ha3BaHNE OJHOTO 13
IIOCTIeHUX KPYIHBIX JOKYMEHTOB OPTaHM3aILNY T10 CETOIHAIIHEN I/TaBHOI moBecTKe fHs: Our Common
Agenda [19], «Hama o6urast moBecTKa».

KoncTpynpoBanue «00111ero», «CeMeifHOro» MpOCTPAHCTBA PeanbHOCTH, Iie CYOBEKTH COBMECTHO
CTaJIKMBAIOTCA € Ipo6IeMaMI I COBMECTHO UX PEIIAIoT, IPY OFHO3HAYHOM YCTIOBUY HOJEPXKKY Oortee
CUIBHBIMU 6071ee CTabbIX, MOXKET OBITh IIPOAEMOHCTPUPOBAHO B CIEAYIOIIVX BbICKAa3bIBAHMAX Jle/iera-
TOB B X0fie 3acenanuii [enepanbHoit Accambren OOH (B mpuBORMMBIX B MCC/IETOBAHMY BBICKa3bIBAH-
X KYPCMBOM BbIJIe/IeHbI aBTOPOM aKTyaJ/IbHbIE JIs aHa/IM3a KOMIIOHeHTHI — H.B.):

“But our shared grief is a poignant reminder that our collective future will hinge on our ability to
recognize our common humanity and to act together” (remarks by President Biden Before the 76" Session
of the United Nations General Assembly).
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“As a global community, were challenged by urgent and looming crises wherein lie enormous
opportunities... Will we work together to save lives, defeat COVID-19 everywhere...?” (the 76™ Session of
the UN General Assembly, Joe Biden).

“And in that chorus of voices across languages and continents, we hear a common cry: a cry for dignity -
simple dignity” (the 76™ Session of the UN General Assembly, Joe Biden).

MupoBoit TOPSIIOK IIPeCTaBIsAETCs, TAKUM 00pa3oM, KaK IPORYKT AesTeIbHOCTI BCEX CTPaH, 00b-
eMHEHHBIX OOLIMMM L[EHHOCTAMM, HOpMaMyl 1 npaBwIamMu. [1ogo6HbIe HeHHOCTY 3aUKCHPOBAHbI B
OCHOBOIIO/IATAIONIVIX IPellefleHTHBIX /I JaHHOTO AMCcKypca Tekcrax: YcraB OOH, Beeobmas gexmapa-
1M1 TIPaB 4Ye/IoBeKa, oumanbHble JOKYMEHTBHI IOBECTOK, B yacTHOCTH «IToBecTka 2030», Ha KOTOpbIe
Y4aCTHMKM MEXIYHAPORHON OpraHM3aIy 9acTO CCHUIAIOTCS KaK Ha «MCTOYHVK aBTOPUTETa» JUIA 3a-
Tl COOCTBEHHOI o3 [5]:

“Will we apply and strengthen the core tenets of the international system, including the U.N. Charter
and the Universal Declaration of Human Rights, as we seek to shape the emergence of new technologies
and deter new threats? Or will we allow these universal principles to be trampled and twisted in the pursuit
of naked political power?” (the 76" Session of the UN General Assembly, Joe Biden).

VI3 npyBe€HHOTO BhIIIIE OTPbIBKA MOXKHO 3aK/IIOYNTD, YTO KOMMYHUKAHT M3HAYA/IbHO IIPEIIOaraeT
3HaHIe STUX TEKCTOB BCEMM WIEHAMJ MMPOBOTO COOOIIECTBA, YWICHAMIU «CEMbI», U LIEHHOCTEl, KOTO-
pble OHU NPOBOAAT (Bceoblilee efMHeHNe, PABEHCTBO, CTPEM/IEHE K YIYUIIeHNI0 Ka4ecTBa XXIM3HYU Ha-
CeJIeHMA, 3allITa IIPaB Yel0BeKa, IpefoCTaB/IeHe TIOMOIY Hy>KAAloIyMcA 1 T.11.). Henb3s He moguep-
KHYTb U 0COOEHHOCTH UCIIONb30BaHMA 6azoBoro Metadopudeckoro konuenta OGbEKTMBALNA [6],
TI0CPeACTBOM KoToporo eHHocty 1 mpuHiynsl OOH (camu 1o cebe HeMaTepyaibHble SIB/ICHIS) TIPef-
CTaB/AIOTCA 00BEKTaMM, C KOTOPBIMY MOYXHO COBEPIINTD OINpefe/IéHHble MAaHUMY/IALUN (<MCKAa3UTDb»,
«monparb» — principles to be trampled and twisted). IIpu 3ToM OIHO3HAYHO HETaTUMBHAA AKCUOIOTY3ALINA
JIAaHHBIX JIEKCeM TIpefIIo/IaraeT MPeCyIIo3MUINIo TOTO, YTO TaKye MAaHUIY/ISIINY BPENHBI U OT HUX 9TOT
00BEeKT HeOOXOMMO 3aLNIIATH, YTO BBIPAKEHO B PUTOPUYIECKOM Borpoce aBropa: “Will we allow these
universal principles to be trampled and twisted?”. Tlogo6Hast KOHIIENTyaMU3anys OOIVX IIEHHOCTEN «ce-
mbu» OOH c aneryisinuest K mpeljeleHTHBIM TeKCTaM MPOCIeKMBAECTCA U B CIEAYIOLINX IPUMepax:

“Our approach is firmly grounded and fully consistent with the United Nations’ mission and the values
we've agreed to when we drafted this Charter. These are commitments we all made and that were all bound
to uphold” (the 76" Session of the UN General Assembly, Joe Biden).

“Finally, Building Back Better demands strengthening democratic governance, human rights protection
and the rule of law, in line with the 2030 Agenda for Sustainable Development” [15].

Kpome Toro, mogo6Has cxema KOHI[EIITYa/IN3aL1) B3aVMOOTHOIIEHNIT MeXY aKTOPaMM KakK MeX-
Ly YWIeHaMU OJHO CeMbl IPEIOCTAB/IsIET BO3SMOXKHOCTH /I @HA/IN3a aKTYa/IbHBIX TUIIOB MepapXui 1
YHOPSIJOUNBAHMS UX B3aMMOMEIICTBIIA. JJaHHBII IIYHKT HAIIPSAMYIO CBSI3aH C IYHKTOM 2, IPeICTaB/IeH-
HBIM HIDKE.

“<...> the commitment of my new administration to help lead the world toward a more peaceful,
prosperous future for all people” (the 76™ Session of the UN General Assembly, Joe Biden).

“The United States will compete, and will compete vigorously, and lead with our values and our strength”
(the 76™ Session of the UN General Assembly, Joe Biden).

“<...> using the power of our development aid to invest in new ways of lifting people up around the
world; of renewing and defending democracy” (the 76th Session of the UN General Assembly, Joe Biden).

“And as the United States seeks to rally the world to action, we will lead not just with the example of
our power but, God willing, with the power of our example” (the 76" Session of the UN General Assembly,
Joe Biden).

B mpuBenéHHBIX BBICKA3bIBaHMAX 0CO00€ BHMMaHNe obpaljaeT Ha cebs perpe3eHTalus nepapxmde-
CKOJI CHICTeMBI B3a¥MOOTHOLIEHNIT MeXXAYHAPOSHBIX aKTOPOB: KTO B KadecTBe /ujepa OyfeT BeCcTu 3a
co6oii (to help lead the world toward...), kTo 6yzeT ocyiecTBIATH 6/1arue, ¢ TOYKM 3peHNsT KOMMYHIU-
kaHTa, 3apgaun (lifting people up around the world, renewing and defending democracy), u 0T Koro oxu-
JaeTcs mpucoenuHeHue K nepsbuIM (seeks to rally the world to action).
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2. Ilo pesymbraTtaM MCCIeIOBaHNUA /I M3ydeHNA KOHIIENTYa/TN3aluyl B3aMOOTHOIIEHUT MeXY
rOCYapCTBEHHBIMY U HETOCYJApPCTBEHHBIMM CyO'beKTaMy Ha MEXKIYHAPOLHOI apeHe B aHITIOA3bIYHOM
nuckypce OOH MOXXHO BBI/TUTD YeThIpe OCHOBHBIX C/IOTa, 00'beAVHEHHBIX B PAMKAX «0COOBIX CBA3aH-
HBIX 00/1acTelt 3HaHMs, IOTMYECKY CBS3HBIX CXeMaTy3aLii ONbITa» [8]: KOHL[eNTyaIM3MPYIOMINX YIacT-
HJKOB OIIBITA J VX OTHOLIEHMSA, @ TAKXXe CPefy, B KOTOPOIl UX OTHOLIEHNA pasBopaumBaiorcs [2], [3]
(ORMH CTIOT — YC/IOBYSL PeaIbHOCTI Vi TPU C/IOTA — TUIIBI Y4aCTHIMKOB):

o  IlepBblit cIOT — 3TO YCTIOBMA PeaTbHOCTU B3aMMOJEICTBUIL TOCYAAPCTBEHHBIX M HETOCYAap-
CTBEHHBIX 00'beIVIHEH NI, TO €CTh MPOO/IEMbI, BBI3OBBI ¥ YTPO3BI, 110 IPUYMHE KOTOPBIX CO3/jaHa U IIPO-
nomwkaet pabory mo 6opnbe ¢ Humu OOH (Main Challenges and Threats). Konnenryanmsanus ocy-
IECTB/IAETCS 3 CYET JIEKCeM C SIPKO BBIPQKEHHBIM HETaTMBHBIM aKCHOJIOTMYECKMM KOMIIOHEHTOM, B
JIEKCMYeCKMIT COCTaB KOTOPBIX BXOAT CEMBI TPEBOTM, CTPaxa, BPaXX/IeOHOCTH, HEIPUMUPUMOCTH (B
60pb6e ¢ HuMu). K OCHOBHBIM M3 HUX OTHOCATCS M3BMEHEHVSI KTMMAaTa, KOTOPbIe B aHITIOS3BIYHOM [IVC-
Kypce OOH y>ke 4allje Ha3bIBAIOTCA HE IPOCTO «M3MeHeHuAMMN» (climate change), a «<kpusncom» (climate
crisis), «Ipe3BbIYaiiHON cuTyauuei» (the climate emergency) wmu faxxe «xaocom» (climate chaos); manpe-
M1M (B COBpeMEHHOM aHITIOA3BIYHOM IUCKYPCe 3TO, INIaBHBIM 06pa3oM, Bupyc COVID-19, mpencraps-
eMBbIi1 B aHTPOIIOMOP(HOIT perrpe3eHTalny «Bpara», KOTOPOro HeoO6XOAMMO Ofl0NIeTh: to defeat); 3arpss-
HeHVIe Y YHUYTOXEHJe OKPY>Kalollell Cpefibl; BOOPY>KEHHBbIe KOH(MIMKTHI; YileM/IeH)e TIPaB YsA3BUMBIX
CTI0€B HACeNIeHNs]; COLMANTbHO-9KOHOMIYECKOe HePaBEeHCTBO.

Hwke mpepncraBieHbl BbiCKasbiBaHuA leHepanbHoro cekperaps OOH m mpencraButeneit rocy-
[ApCTB, Ile KOMMYHMKAaHTaMy IIPOQUINPYIOTCS OCHOBHbIE BBI3OBBI COBPEMEHHOTO MMPOIOPS/KA 1
KOHCTPYUPYETCA CeMaHTUYECKOe TI07Ie C APKO BBIPAXEHHBIM HETaTVBHBIM OLICHOYHBIM KOMIIOHEHTOM.
Ecnu pasBuBarh fjanee KOHIeNTyanbHyo MeTadopy [Ix. Jlakodda o «3a60TIMBBIX pOANUTENAX», TO IIPHK-
MEHUTENIbHO K TaHHOMY JUCKYpCy eé cnenyeT o6o3Haunth kak RELATIONS AMONG STATES ARE
PARENT-CHILD RELATIONS («OTHomIeHNM MeX[y rOCYAapCTBaMM — 3TO OTHOIIEHUA POJUTEN U
pe6énka»); LEADER STATE IS A NURTURANT PARENT («JocymapcTBo-nuzep ecTb 3a60TIMBBII PO-
AUTeb»). B IpUBOAVIMBIX BBICKAa3bIBAHNAX BepOanuayeTcs peabHOCTb «ONACHOCTEN», TPOO/IeM I BbI-
30BOB, (evils [12]), OT KOTOPBIX «POANTENAM» HEOOXOAMMO 3AINILATH CBOUX «JETEN»:

“The meeting is taking place at an extremely challenging moment for multilateralism and global
governance, with the international order at risk of coming apart at the seams, with challenges that include
the climate emergency, the COVID-19 pandemic...” [17].

“Bombs and bullets cannot defend against COVID-19 or its future variants. To fight this pandemic,
we need a collective act of science and political will” (the 76™ Session of the UN General Assembly, Joe
Biden).

CToNT TakXe 3aMeTNTh, YTO, B COBPEMEHHOM aHII0A3bIYHOM fuckypce OOH He TonmpKo 61aro pas-
JIeTIsAeTCA BCel «CeMbell» OpraHmsanuy (4To O6bUI0 MPOAEMOHCTPUPOBAHO B BHICKA3bIBAHNAX B IIPE/bI-
RyLIeM ITyHKTe), HO ¥ TParnm4ecKuil, HeTaTUBHBIN U Pa3pYLINTEIbHBIN OIIBIT, KOTOPBI Bepbamisyercs
KOMMYHVKAHTaMI € TIOMOIIBIO ITpuéMa runep6ommsanny (B JaHHOM CTy4ae — TUIepOOIM3aly yHN-
BepCa/IbHOCTY HETaTMBHOTO SIB/ICHI):

“We've lost so much to this devastating pandemic that continues to claim lives around the world and
impact so much on our existence. We're mourning more than 4.5 million people — people of every nation
from every background” (the 76" Session of the UN General Assembly, Joe Biden).

“<...> the challenging climate we’re all feeling already ravaging every part of our world with extreme
weather <...>” (the 76" Session of the UN General Assembly, Joe Biden).

“It is the only way to avoid widespread food shortages, deepening climate chaos, and a wave of poverty
and destitution that will leave no country untouched” [17].

“The extreme weather events that we have seen in every part of the world — and you all know it and feel
it — represent what the Secretary-General has rightly called “code red for humanity” (the 76" Session of the
UN General Assembly, Joe Biden).

“Describing this as “collective suicide”, the UN chief called for a “renewable energy revolution,” with
ending the global addiction to fossil fuels as the top priority” [17].
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[Tomnmo myratomiero obpasa «MaccoBoro camoyouiictBa» (collective suicide), B mocnenHeM BbICKa-
3bIBAaHMM MHTepeca 3acIyXuBaeT u codetanue global addiction to fossil fuels, Tne [ KOHIeNITyanu3a-
MM HETATMBHOTO C TOYKY 3PEeHNs] KOMMYHMKAHTA SIBJIEHNS, TO €CTh IIMPOKOTO MCIOIb30BAHUS MC-
KOITaeMBIX BUJIOB TOIUIVBA, OH IpuberaeT K cepe OomesHelt/MeAUIMHbBI KaK UCTOYHUKY MeTadOphl 1
YCTaHaB/IMBAET CBSI3b MEXY 9TUM sIBTIeHMeM Y 60/Ie3HEHHOI! 3aBYICUMOCTBIO OT HEro, CO3/iaBasi TaKUM
obpasoM ompefieIéHHOe ceMaHTM4eckoe roye KoHuenTyanbHoit Metadopsr USING FOSSIL FUELS IS
A COMPULSIVE BEHAVIOUR («Vcrionb3oBaHye MCKOIIAaeMOTr0O TOIUIMBA eCTh GpopMa ICUXIYECKOTO
paccrpoiictBar): 1) fossil fuels are harmful («ckomaemoe TormmBo ecTb Bpen»), 2) relying on fossil fuels
is a compulsive behaviour (addiction) («ucronb3oBaHMe UCKOIaeMBIX BIJOB TOIUIMBA — GOpMa IICUXM-
4eCKOTO PacCTPONICTBA, 3aBUCUMOCTI»), 3) (almost) everyone suffers from the behaviour («(mmourn) Bce
CTPafIalOT OT 3TOTO PACCTPOIICTBAY).

Takum 06pa3oM, MOYXHO KOHCTAaTHPOBATh, YTO MEPBBI C/IOT 3a/jaéT KpaifHe HETraTMBHYI0 POHOBYIO
CUTYALMIO B3aMMOJIEVICTBUII CYO'beKTOB, IIOJIHYI0 YIPO3 ¥ ONMACHOCTEl, YTO YKpeIUIAeT TMHIBUCTIYE-
CKYIO MOJIeTIb «CeMbJ 3a00T/IMBBIX POANTENEi» B CBETe pelpe3eHTalyl OCTPOIl HeOOXOAMMOCTH IO -
Iep>XKy ¥ oMoy 6osee cmabomy (0T 6oree pa3BUTOrO — MeHee Pa3BUTOMY).

Crenyromye coTsl (BTOPOIL, TPETWIT, YeTBEPTHIN) MPECTABIAIT CO00i HEIIOCPEACTBEHHO y4acT-
HIKOB, CYOBEKTOB KOMMYHUKAL, KOTOPbIE pasfe/eHbl HEOTHOPOJHO, HO B paMKaX TPEX OCHOBHBIX
KaTeropmii.

o IlepBas xaTeropmus - rocyapcTBa, pelpeseHTHpyeMble KaK CIIOCOOHbIE BBICTYIIATD JIMJePaMu
B IPOTUBOJEIICTBUM C YTPO3aMu (TO eCTb «POANUTENN» B COOTBETCTBUYU C PACCMOTPEHHOIT BbIIIe KOH-
IIeNTYa/IbHOI MOJeNbI0 bepanbHol ceMby 3a00TMMBOro poputens). OCHOBHBIMM KPUTEPUAMU /L
BK/IIOYEHMSI B 9TY TPYIIIY BBICTYIIAIOT, KaK IIPaBU/IO, MaTepyaibHble IPU3HAKU: COCTOSHIE S9KOHOMI-
KU U YPOBEHb 0/1ar0COCTOSHIISL, KAYECTBO JKM3HI, YPOBEHb PA3BUTHS TEXHOMOTHUIT 1 MHOPACTPYKTYPBHI,
HO He TO/IbKO — eIlé IeMOKPaTIYeCKUII MONMUTIYEeCKIUI CTPOit TocyapcTBa: 910 developed countries/the
developed world, major democracies, major economies, advanced nations, rich countries. VIMeHHO Ha 3Ty
KAaTETOPUIO TOCYAAPCTB BO3/IATAETCS «POJUTENBCKOE» OpeMsi OTBETCTBEHHOCTH 3a IIPEOfO/IeH e TIPO-
671eM B MVIpe U MOPAJIbHOTO JIONITa, — BbIIeJIeH)e HeOOXOAMMBIX CPECTB B COOTBETCTBYIOIIVIE CEKTOpa
9KOHOMUKM U Ile/ieBble (POHMbI, MHBECTMPOBAHNE B CTPaHaX, 0OPAIAIOMNXCA K HUM 3a IIOMOIIBIO, U
IpeNOCTaB/IeHNe IPYTUX BUIOB MOAEP>KKU (KOTOpbIe B pAMKax BBICTYIUIEHNII /{e/IeTaTOB MOTYT U He
KOHKPEeTU3UPOBATbCH):

“And we in the developed world must recognise our obligation to help” (the 76th Session of the UN
General Assembly, Boris Johnson).

“I committed that the UK would provide £11.6 billion to help the rest of the world to tackle climate
change” (the 76™ Session of the UN General Assembly, Boris Johnson).

“President Biden and G7 partners agreed to launch the bold new global infrastructure initiative Build
Back Better World (B3W), a values-driven, high-standard, and transparent infrastructure partnership
led by major democracies to help narrow the $40+ trillion infrastructure need in the developing world” [7].

[IpuMedaTesIbHO, YTO MOAEPXKKA MAJIBIX TOCYAAPCTB CBA3BIBAETCSI KOMMYHVKAHTaMI He TOJIBKO C
HpPaBCTBEHHBIM 00513aTe/IbCTBOM IIepefl YWIeHaMI OfHOU OOJIbIION CeMbM, HO ¥ TTOJIOKUTETbHBIMMI I10-
CTIefCTBMSAMY IUIaHETAPHOTO MacuITaba:

“And these investments will not only help the countries of the world to tackle climate change: they
will produce millions and millions of high wage, high skill jobs, and today’s workforce and the next
generation will have the extra satisfaction of knowing that they are not only doing something useful - such
as providing clean energy - but helping fo save the planet at the same time” (the 76" Session of the UN
General Assembly, Boris Johnson).

o Bropas xareropms sB/IseTCSA CaMOJi MHOTOYNMC/IEHHOI — 9TO TOCYAApPCTBa MU TPYIIBL TOCY-
IApCTB, penpe3eHTpyeMble B Ka4eCTBe «KePTB» Pa3HOOOPA3HBIX COBPEMEHHBIX YIPO3 U BBI3OBOB [4].
JlaHHYIO TPYIITY MOXKHO TaK)Ke OTHECTH K KATETOPUM «/IeTeil» (COIIACHO BbIIIeHa3BaHHOI KOHI[EIITya/Ib-
HOJ1 MOJIE/IV CEMbH), TO €CThb TeX TOCYAAPCTB WM OOIIHOCTEN, KOTOpbIe CTPAAIT OT psAAa MpobieM, Ho
He B COCTOSIHUY VX PELINTb CAMOCTOATENbHO. B coBpeMenHOM aHrnoAssryHoM auckypce OOH pna pan-
HOJ1 KaTeropui CYILIeCTBYeT MHOXXECTBO BapPMAHTOB HOMMHAL[MM, B 3aBUCUMOCTY OT KOHTEKCTA U YI/Ia
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3peHns Ha npobnemy. Tak, HabmomaeTcs AeleHNe 110 IPU3HAKY UX HETOCTATOYHOTO SKOHOMIYECKOTO,
TEXHOJIOTMYECKOTO, IOIUTIYECKOTO (OTCYTCTBIE JeMOKPATIN) PasBUTHSA, @ TAKXKe OTCYTCTBYS Y HUX JI0-
CTaTOYHOTO MOTEHIIMAIA /ISl TPOTUBOEICTBIS CTUXUITHBIM O€CTBISM, B CBSI3M C YeM OHU HAXOMIATCS
B «ysi3BUMOM» (vulnerable) mnu cmabom nonoxxenun. B anrnosseranom ayckypce OOH arta MbIc/ib BbI-
paxkaeTcs, HanpuMep, crenyrouyM obpasom: [those who] face unique social, economic and environmental
vulnerabilities [16]. PaccmaTpuBaemas Kareropus BepOanusyeTcss TAKMMM TeKceMaMi U ppaseosioriye-
CKMMU eVIHULIaMI, Kak developing countries/the developing world, the least developed countries, emerging
economies, SIDS (Small Island Developing States), landlocked states, low lying islands/countries, low/middle-
income countries. Kpome TOro, criefiyet BbIIENIUTD U MHO KPUTEPUIT PETPE3EHTALINY «KEPTB» — 3TO YsI3-
BYIMOCTB, C/TA00CTb KOHKPETHOI COLMaIbHON OOIHOCTH, €€ «COLMaNbHasA OTYY>KAEHHOCTD», OTCYTCTBUE
HeOOXO/IIMBIX CPE/ICTB K CYIIeCTBOBAHUIO WM ZOCTYIIA K HEOOXOVIMBIM IPOAYKTAM U YCITyTaM, YILeM-
neHne eé€ mpas. JJaHHaA KaTeropys: IpejcTaBeHa ekceMamu vulnerable, marginalized, underprivileged,
poor(er), disadvantaged, those in need etc. Hepenko cropja ompeensitoTcsi 1 Iie/ible IOV HaCeleHNs: JKeH-
LVHBL, JIeTV (B HEKOTOPBIX CITy4asixX A€BOYKYU BBIHOCATCA B OT/ENBHYIO KaTeTOPIIO), OeXKEeHIIbI, MHBAIN-
JBI, TIOXKIIBIE JTFOJIV, CEKCYa/IbHbIe, HALMOHA/IbHBIE, SI3bIKOBbIE MEHBIINHCTBA I T.[I.:

“<...> the most vulnerable populations and individuals are once again being hit the hardest” [15].

“Women, who make up the majority of the workforce in economic sectors being most affected, now
must also bear the brunt of additional caregiving” [Ibid.].

“Older persons and persons with disabilities are at much higher risk of death from the virus. Indigenous
peoples and people of African descent, as well as migrants and refugees, are also suffering disproportionately,
as vulnerability multiplies” [Ibid.].

o  Tperbs KaTeropus — Kareropusi roCyapCTBEHHBIX 1 HETOCYAAPCTBEHHBIX 00pa3oBaHMIii, KOTO-
pble He MOMIAA0T HIf B OJIHY 13 BbILIETIePeUYC/IEHHbIX TPYIII, HOCKOIbKY C TOUKM 3PEHsI KOHCTPYMpYe-
MOJ1 B aHITI053bIYHOM JiicKypce OOH KapTHHBI MUpa OHY BBIXOJAT 32 TPAHMIIBI «CEMbI», HE Pasfie/soT
eé «obLMX» IIeHHOCTe U 00513aTenbCTB. Kak mpaBnio, HOMMHALNS IPOU3BOANUTCS MO0 HAIPAMYIO (B
IOCTIEeAYIOLINX IIPUMepaxX MOXKHO YBUJIETh, KaKye IMEHHO TOCYAAapCTBa Ha3bIBAIOTCS KOMMYHMKAaHTaMM
B IAaHHOM KOHTeKCTe), 1160 C ITOMOIIbI0 HEKOHKPETHBIX OMVcaTeIbHBIX 060opoTos “they”, “those who.. .,
0e3 OTCBUIKY K OIpefieNIEHHBIM KIaccaM CyObeKTOB (B OT/IM4Me OT HPEeAbIAYIINX IBYX KaTeTOPMUIL, Ubs
HOMIHAIVIA IIpefiCTaB/IeHa MIMeHHO Knaccamn). CliefflyeT OTMETUTD, YTO B TaHHYIO KaTeTOPUIO A3bIKOBOII
MOJIe/I MMpa TONAJAI0T He TOBbKO Te, KTO Pelpe3eHTUPYeTCs KaK HEMOCPENCTBEHHO COBEpIINBIINE
KOHKpPeTHOe IpecTyIUIeHNe (HalpyMep, B CUTy HapyLICHNA ONPee/IEHHOTO ITYHKTa MEX/[yHapOJHO-
IIPaBOBOTO JOKYMEHTA), HO 1 Te, KTO He CTIefyeT PeKOMeHJATe/IbHbIM IIpaBiIaM M HOPMaM, KOTOpbIe
MBIC/IATCA KaK «00Iiue» 1 efUHbIe I BCeX, — HAIPUMep, Te aKTOPBI, KOTOpPble BBICTYIAIOT IIPOTHB
nmbepanbHBIX MOMUTUIECKUX U COLMATbHO-9KOHOMIYECKNX 1{eHHOCTeIt:

“Only global cooperation <...> can ensure competition is fair and does not succumb to protectionism,
with its certain path to lost jobs and international confrontation” (73™ Session of the UN General Assembly,
Theresa May).

B BbIcKa3bIiBaHMu ObIBIIEro mpeMbep-MuHUCTPa Bemukobpuranun T. Mait ocoboro mHTepeca 3a-
CITyXXUBaeT BBIpaKeHUe succumb to protectionism. IlonmuTika NpoTeKIOHN3Ma BepbOamn3yeTcs 3aech
KaK paspylnTeNbHas, MaryoHas c1jIa, KOTOPOil MOAAI0TCA, KaK UCKYIIeHuIo (Pppaseonornsm succumb
to temptations [14]), nn6o oT KOTOPOIT OrKOAT, KaK OT 60Ne3H! (CM. YCTOYMBOE CIOBOCOYETAHME
succumb to a disease [13]). Hemanoe 3Ha4ueHMe MeeT TaK)Xe YCTAaHOBJIEHNE JIOTMYECKON CBA3Y MEXIY
IPOTEKIVIOHM3MOM U «HeM30eXHOIT moTepert pabounx mect» (with its certain path to lost jobs).

“Externally, malign actors seek to weaponize instability against other states. Iran, for example,
undermines the stability of its neighbors by using fragile states or non-state actors as proxies, contributing
to protracted conflicts and complex humanitarian crises” (remarks at a UN Security Council Open Debate
on Fragile States, January 6, 2021).

[TpuBenéHHOE BhICKa3bIBaHNE JEMOHCTPUPYET, YTO B aHITI0A3BIYHOM AucKypce OOH paccmarpuBsae-
Mas KaTeropusA CyO'beKTOB MOXKET IOf{BEPraTbCsl HOMMHALIUM M C TOYKY 3PEHMA ONpeieIéHHOTO Kracca
CyOBEKTOB, B JAHHOM C/Ty4ae KOMMYHMKAHT MIMEHYeT TOCYAapCTBO VIpaH «3/0yMBIIUIEHHUKOM» WM
«IIpecTyIHUKOM» (malign actor).
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“We must stick by our principles and act quickly when states fail to comply with their obligations <...>
We urge Syria to meet its obligations <...>” (UK statement: General Debate of the UN General Assembly
First Committee).

“Wehave deep concernsabout Iran’s destabilising activity and its ballistic missile activities are inconsistent
with UNSCR 2231 <...>; Iran’s escalatory nuclear activity undermines the counter-proliferation value of
the JCPoA and threatens its preservation” (UK statement: General Debate of the UN General Assembly
First Committee).

B mpuBeeHHOM npyMepe CiefyeT BHOBb 00paTUTh BHMMAaHNeE Ha OTCBUIKY aBTOpa K IpelieleHTHbIM
TEKCTaM — MeX/IyHapOIHO-IIPaBOBbIM fokyMeHTaM, Pesomonym Cosbesa OOH 2231 u CoBmecTHOMY
BceoObeMIIIONIeMY IUIAHY AelicTBuII o sAzepHOI nporpamme Vpana (UNSCR 2231 u JCPoA cootsert-
CTBEHHO), KOTOPbIE TAK)Xe, HAPSZY € Y)Ke PACCMOTPEHHBIMY B IIPEBIAYIIEeM ITYHKTE JPYTUMU JOKYMeH-
tamyt OOH, BBICTYIIAIOT B Ka4eCTBe rapaHTa 00IIMX IIeHHOCTel opranusanuu. VIMeHHO OTCTyIUIeHNE OT
3TUX LIEHHOCTE U pelpe3eHTNPYeTCs KaK OllaCHOe, YpeBaToe IMaryOHbIMIU MOCIeCTBIAMY HapyLIeHNe
o6umx ycroes. C 3apeiicTBoBanueM 6asosoro Metapopnyeckoro konenta OB bEKTVBALIVIA nenHo-
CTU ¥ MEXaHVU3MbI, 3aKPEeIIEHHbIE B JOKYMEHTAX, MOJIe/IUPYIOTCA B KaueCTBe MaTepUaIbHBIX 00BEKTOB,
KOTOpBbIe HY>KHO 3aIMINATh OT BPEJOHOCHBIX JEMCTBMIIA, [IeIOCTHOCTb KOTOPBIX MOYKET HApYLIUTHCS
(undermines the counter-proliferation value of the JCPoA and threatens its preservation).

3. Ilo pesynbraTam aHa/M3a NPUBEAEHHDIX BBILIE CIOTOB IIPECTABIACTCS LjeleCO0OPa3HBIM OTHe-
CTY TAKOJ TUII IMHTBUCTUYECKO Perpe3eHTalM PeaIbHOCTU K M3BECTHON KOHILENTYaTbHO-MeTado-
pUYecKOl MO/ B3a¥MOOTHOIIEeHN T «BoiiHa 3a IpaBoe e/10», B aHITIOSI3BIYHOM BapuaHTe aMepyKaH-
ckoro ymHrBucTa JIx. Jlakodda — The fairy tale of the just war («Jlerenza o BoiiHe 3a paBoe geno») [11].
Cor/1acHO 3TOJt MOJIe/I, KOMMYHMKAHTBI KOHI[EIITYa/IbHO Je/IAT OKPY>KAIOLIYIO UX JIefICTBUTEIBHOCTD Ha
KaTeropuu 3nogees, >kepTB u repoes (“The fairy tale of the just war has a cast of characters: a villain, a
victim, and a hero” [11]), ¢ npucymieit acumMeTpueit BHYTPY TaKUX OTHOLIEHMIL: 37100eu TIPOTUBOZEIL-
CTBYeT 2epOSIM VI aBTOMATUYECKV BCTAIOT B MO3UIINMIO aMOPAIbBHOCTU U HEOOOCHOBAHHOCTH. B paccma-
TPUBAEMOM 3[eCh TUIIE AUCKYPCa «3TI0AesIMU» PelPe3eHTUPYIOTCA CTPAHbl WIN JPyTye CyObeKThl, Ha-
pylIaolIye IPUHINIIBI MeX/YHAPOIHOTO MpaBa, /WM TOCYAAPCTBA, MPU/ePXKIMBAIOIIIECs OMTUTUKN
VI3OJIALIVIOHVI3MA, aBTAPKUM U JIP. QHTUITIO0AMCTCKUX CTPATEINIL; «’KePTBAMI» — PACCMOTpPEHHbIE BBIIIIe
MHOTOYVICTIEHHBIE KaTeTOPUI Pa3BUBAIOLINXCA CTPAH, @ TAKKE PAJ| «YA3BUMBIX» CTIOEB HACE/ICHNS; «CTIa-
CUTEJISIMI/TepOsIMI» — Pa3BUTbIE CTPAHbI, CTPAHBI C BLICOKVM YPOBHEM JIOXOJia, CTPAHbI-IeMOKPATH.

ITpu sTOM, Kak mopuépkusaet k. Jlakod ¢, Hepenko y repoes HeT IPUUNH JIA AUCKYCCUIL CO 371071e-
SIMH C LIe/IbI0 OTIPENeNTD, KTO IMEHHO IIPaB B CIIOpe, OCKOJIbKY 3710fiell caM II0 cebe IpefcTaB/seTcs
HEJIOTMYHBIM 1 He BIIOJIHE PallMOHA/JIbHBIM — C HUM HY>KHO TO/IBKO aKTMBHO 6opotbca: “The hero is
rational, but though the villain may be cunning and calculating, he cannot be reasoned with. Heroes thus
cannot negotiate with villains; they must defeat them” [11].

[Togo6Has KOHIENTYanm3anys IPaBUIbHOI M PeLINTENTbHOI 60PbOBI CO «37T0M» SIPKO IPOCTIEKMBA-
eTCsA B 4aCTHOCTY B putopuke npesupenta CIIA JIx. baiinena, HanpuMep, B X0fe €ro BBICTYIUICHNS Ha
76-11 ceccun Tenepanproit Accambren OOH:

“Those who commit acts of terrorism against us will continue to find a determined enemy in the United
States” (the 76™ Session of the UN General Assembly, Joe Biden).

B cnepyromeM BBICKa3bIBAaHUM CTOUT OOpaTUTh BHUMAaHME Ha YETKYI0 KaTeropu3aluio, KOTOPYIO
KOHCTPYUPYeT aBTOP C IIOMOIIbI0 MpUéMa IPOTUBOIIOCTAB/ICHN, IPOBOJA Y€PTY MEXAY TeMU, KOMY
OTKPBITBI IIePCIIEeKTHBHI OyAyIero B pamkax obigero omsita cemby OOH, u Temn, komy — HeT (1 KTO,
TaKUM 00pa3oM, OKa3bIBAETCsI BHE 9TOTO «BCEOOIIIEro» OIIbITA).

“The future will belong to those who embrace human dignity, not trample it. The future will belong
to those who unleash the potential of their people, not those who stifle it. The future will belong to those
who give their people the ability to breathe free, not those who seek to suffocate their people with an iron
hand” (the 76™ Session of the UN General Assembly, Joe Biden).

B maHHOM IIpuMepe Taxoke IIpUMedaTe/bHO 00uIe abCTPAaKTHBIX ABJICHNUIT — YeIoBeYecKoe OCTO-
VIHCTBO, TIOTEHIIVa/l, BO3SMOXXHOCTI. XOTS 9TU SBIEHUA Y «MaTepUaNn3yITCsI» TOCPEICTBOM KOTHU-
TMBHO-/IHTBUCTUYECKMX CPeACTB (CM. ymoMAHYThI Bbille 6a3oBbiii KoHuent OB bEKTVBAIVIA, B
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JIAHHOM C/Ty4ae MaHUITY/IALUY, IPOU3BOAUMbBIE C KOHIICITya/N3NpyeMbIMu ob0bekTamu trample, stifle,
suffocate with an iron hand), penunmenTy IpUXOANTCA CAaMOMY MHTEPIPETHPOBATh KOMMYHMKATVBHOE
coo01ieHNe 113-32 OTCYTCTBYSI KOHKPETHBIX JINII, OTBETCTBEHHBIX 3a «IIONJPaHUe YeJIOBEYeCKOro Ji0-
CTOMHCTBa», «yTHeTeHMe TIOTEHIVaa HaCeJIeHVs» WU «YAYILIEeHe JKeTIe3HO XBaTKO».

Crnepyrolee BbICKa3bIBaHIe SPKO BINMCHIBAETCA B KOHTEKCT «BOIHBI 3a IIPABOE A€/

“The authoritarianism of the world may seek to proclaim the end of the age of democracy, but theyre
wrong. The truth is: the democratic world is everywhere. It lives in the anti-corruption activists, the human
rights defenders, the journalists, the peace protestors on the frontlines of this struggle in Belarus, Burma,
Syria, Cuba, Venezuela, and everywhere in between” (the 76" Session of the UN General Assembly, Joe
Biden).

JlexceMma struggle, 00beVIHEHHAA B CEMaHTIYECKOM I107Ie BBICKA3bIBaHMA C JIeKceMoit truth, hopmu-
pyeT OfHO3HAYHYI0 CETMEHTALMIO CYOBEKTOB [IeVICTBUTENIBHOCTY B COOTBETCTBUY C MOJIE/IbIO KOHIIEII-
TyanbHOro npotusonoctasnenns CBOW vs. YYXKOU [6]: ¢ nepsoit kateropueii (koppenupyromeii ¢
TI0JIOKMTETBHO OLIeHKOI) aCCOLVMPYIOTCA 3[eCh TPYIIIBI IeMOKPATIYeCKIX CIUJI, CO BTOPOIL — MOCTIe-
JI0BATe/IV aBTOPUTAPU3MA, Ubsl «OTUY>KIAEHHOCTb» KOHCTPYUPYETCS B YACTHOCTH C TIOMOIIBI0 MECTON-
MmeHus they.

BriBojgb1

Takum o6pasoM, B pe3ynbTaTe aHamu3a 06pasiioB COBPEMEHHOTO aHIMOA3bIYHOrO AucKypca OOH
MOXXHO TIPOC/IEAUTD KOHIIENTOJIOTMYECKe OCHOBBI KOHCTPYMPOBAHNUS COBPEMEHHOTO MMPOIIOPSKA.
Crnepyet 06paTuTh BHYMaHME Ha JUXOTOMIIO KOMMYHMKATUBHbIX IPUEMOB «0ObeIMHEHNE — CETMEHTa-
s>, C OTHOI CTOPOHBI, Hab/moaeTcsA NpoUINPOBaHe IPU3HAKA BCEOOUTHOCTI, YHUBEPCATbHOCTI
LIEHHOCTEI B CU/TY alle/ULILNN K chepe-MCTOUHIKY «CeMbsi», yHUBEPCANTBHOCTH KaK IIO3UTVBHbIX, TaK U
HeTaTUBHBIX SIBJIEHWIT, IPOVCXOMAIINX B MUPe U PAaCIPOCTPAHSIONINXCS Ha BCEX «4ICHOB CEMbI» U BBI-
3BIBAIOLINX HEOOXOMMMOCTD TIOMOLIY «ySI3BUMBIM», @ ISl Pa3BUTBIX CTPAH — BBIIIOIHEHVIE CBOETO MO-
pajbHOTO o/Ta NoAAep>xkiu. C APYroi CTOPOHBI, UMeeT MeCTO pasfe/eHyie MIUPOBOTO IPOCTPAHCTBA Ha
pasMYHbIe KaTETOPIH, OHO3HAUYHOE TIPOBefieHNe TPAaHNI] MeX/Y HUMY C 0603HaUeHeM VepapXuM UX
OTHOLIeHNII U poselt B obuecTse. [TocneqHee peanusyercs ¢ MOMOIIbIO KOHIIENTYa/IbHOTO IPOTUBOIIO-
crasnerns CBOV vs. YY)KOM u oco6oii konuentyanbao-mMeTadopudeckoit mopenu The fairy tale of the
just war, a Takxe KoHIenTyanpHbIx MeTadop: 1) THE WORLD IS A FAMILY (cy6bekTsl, He IpMHUMA-
I0IIVe IIEHHOCTY «CeMbI», MICK/TIOYAIoTCs 13 Heé Kak «ayxue»), 2) RELATIONS AMONG STATES ARE
PARENT-CHILD RELATIONS, LEADER STATE IS A NURTURANT PARENT («cBou» — 3T0 rpymnma
TOCYapPCTB-«POANUTENEI», pEIPe3eHTHPYEMBIX B aHIJINIICKOM SI3bIKe KaK Pa3BUTBIE IEMOKPATUY U 9KO-
HOMUKU Mupa: developed countries, major democracies/economies, advanced nations, 1 MHOTOUVC/IEHHAA
TPYIIIa «/jeTeil», MOMyJaIoIX HeOOXOAUMYI0 I/Isl HUX IOAJEP)KKY, C pa3HOOOpasHBIMY BapyaHTaMMu
HOMMHAIMN: countries with special needs, the developing world, landlocked states, vulnerable, marginalized
etc.).

3HaHUe KOHIIENTYa/IbHOI U MeTadOpUIeCKOIl OCHOB COBPEMEHHOTO aHIIOA3bIYHOTO Anckypca OOH
II03BOJIsIeT BBIABUTH OCHOBOIIO/IATAOIYe IPYHIUIIBI TMHIBUCTUYECKOTO KOHCTPYMPOBAHUS JIEVICTBY-
TENbHOCTM, KOTOPbIe MOYKHO JCIIO/Ib30BATh KaK B 00YUeHMY aHIIMIICKOMY S3bIKY M IIepeBOJJOBEeHIN
(6marofapst YCBOGHMIO YaCTOTHBIX KOHILIENITOB M OHNOPHBIX KOTHUTMBHO-TMHIBUCTUYECKUX CPEJICTB),
TaK ¥ B JAJIbHEIIINX VCCIIEOBAHNAX, TOCBAIEHHBIX COBPEMEHHOMY OO0IeCTBEHHO-IIOUTUIECKOMY
IVICKYPCY aHITIMIICKOTO $I3bIKA C BO3MOXKHOCTBIO BBIXOZIa B PYC/IO IParMaTiyecKoro MOfXofa K ompe-
IeJIeHVI0 KOHKPETHBIX PeYeBBIX CTPATErMil ¥ TaKTUK. [IpefcTaBisiercs 1jeecoo0pasHbIM JCIIOIb30-
BaTh Pe3y/IbTAThl MCCIIEOBAHNA B CPABHUTETIBHOM aHA/IM3€ C IIe/IbI0 BBIABICHVSI CXOJICTB ¥ pas/idmit
B KOHI[ETITYa/IM3aLM/ COBPEMEHHOTO MMUPOIIOPSI/IKA B AHI/IOSA3BIYHOM AMCKYPCe 1 B AUCKYPCaX APYTUX
o¢unmanbHbixX A1361K0B OOH, CONPSDKEHHDBIX ¢ YHUKAIBHBIMY JJIs1 HUX SI3BIKOBBIMY KapTHMHAMU MMpa
(bpaHKOSA3BIYHBI, pyccKOA3bIUHBI fuckypc OOH u ap.).

© Bpunpiaa HM., 2022
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A3BIKOBAA IIO/JIMTUKA B MHAYCTPUUN
TOCTEIITPUMMCTBA B POCCHUNAN
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Annoramua. [Jannas nyonukauyus uccaedyem A3bikosyr NONUMUKY U A3b1K080€ NAAHUPOBAHUE 6 UH-
dycmpuu eocmenpuumcmea u mypusma e Poccutickoii Pedepavuu. Tocmenpuumcmeo s6a1emcs 3Ha-
YUMOT OMPACTIBIO IKOHOMUKY U NOZyHaem noddepuky zocydapcmea. B 2021 u 2022 ez. 6vinu 8HeceHbl
usmenenus 6 Pedepanviuiii 3akon «O6 0cHOBAX MYPUCHICKOTL OessmMeNbHOCHU» U 3aNYUseH HAUUOHATb-
Hotil npoexm «Typusm u uHOycmpusi ocmenpuumcmear. Llenvio danHvix UHUUUAMUS ABTIAEMCS NPO-
dsusceHUe U passumue Mypucmxoli aKMueHOCMU 6 CIpPaHe U YIy4uleHue Kauecmea mypucmudecKux
npooykmos. 3HaHue UHOCPAHHbIX A3bIKOB HEPA3PBLBHO C6A3AHO C yPOBHEM KAUeCmea 00C/LyHUBAHUS
eocmeti, U paboOmMHUKU 3Moii chepul 0653aHbL C11e0068AMb AZLIKOELIM HOPMAM U HPOMOKOTY, MO, MeM
He MeHee, 6Hedpsemcs He noscemecmuo. Vccnedosanue paccmampueaem cmeneHb 00CmMarmo4HOCHU
A3bIK0B0LL NOUMUKY 6 YKA3anHoU unoycmpuu. ITonamue «I3vik060e ynpasneHue» s677emcs npeono-
UMUMeNbHbIM N0 OMHOUEHUID K MEPMUHY «A3bIK0B80E NAAHUPOBAHUE», MAK KAK Jiyuule ompajxaem
YCUNUS, HANPABTIEHHbIE HA 8HECEeHUe USMEHEHUL 6 S3biK08ble NPAKMUKY 6 COUUATIbHOLL 2pynne pabom-
HUKO0B cpepol eocmenpuumcmea. [JaHHble USMEHEHUS 6bI36aHbL NOIUMUYECKUMU U IKOHOMUHECKUMU
MeHOeHUUAMU U OMPAN AN HblHeuiHee COUUAIbHO-IKOHOMUYECKOe nonoxeHue. B cmamve ananusu-
Pyromcs mekyuue 20cy0apcmeeHHvle 00KYMeHMbl, OMHOCTULUECS K memMe UCCIe008AHUS, 8 CPABHEHUU
¢ mueruamu 130 cmaxcépos, nPoxoOAULUX NPAKIMUKY 8 YUPeIOeHUAX 20Cmenpuumcmed. Imo no3eo-
7ISem BbLABUMb NYMU YTy HUIEHUS A3bIKOBbLX NPAKMUK U A3bIK0BOU NONTUMUKY 6 OAHHOL UHOYCMPUL.
Hccnedosanue makxice NOCBAULEHO AHANUSY YPOBHS SI3bIKOBOLL N0020MOBKU 6 Chepe 20CnenpuuMcmea.
Ocsewsaromes mexyujue MoOenu 00yHeHUS AHUICKOMY A3bIKY 07151 NPOPecCUOHANbHBIX Uenell Kak Ha
yposHe 6vicuiez0 00pa306anHus, max u 6 pabouem konmexcme. O6CYHOAeMCs 63AUMOCEA3b MEHOY A3bi-
K0801i NOUMUKOUL U 00yUeHUeM UHOCPAHHOMY A3bIKY 075 CHEUUANbHBIX Yeriet.

KiroueBble cmoBa: s3vik08as NOIUMUKA, S3blKOB0E ynpasnerue, A3vlK068aAs1 np06ﬂema, 06)/1161-1146 A3bl-
Kam, A3blK0sble HOPpMbl, cmaﬂaapmuwuw{, A3bIKOBblEe NPAKMUKU

Ina purupoBanma: Caran A.B. (2022). SI3bikoBas HOMUTHKA B MHYCTPUM FOCTENpUUMCTBa B Poc-
cun. Qunonoeuueckue nayxu 6 MIVIMO. 8(3), C. 82-95. https://doi.org/10.24833/2410-2423-2022-3-
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he hospitality sector is recognized as crucial for inbound and domestic tourism development. The

English language is universally accepted as the lingua franca - a global language used in cross-cul-

tural communication. Globally, in the hospitality industry, knowledge of at least one foreign lan-
guage is vital and pre-requisite [22]. The tourism and hospitality industry offer excellent advancement
opportunities worldwide, with Russia being no exception.

Language in hospitality is of paramount importance and is a highly regulated medium. At each step of
the guest cycle, the hotel or restaurant employee is expected to utilize a set of standard formulas and ex-
pressions. These are explicit language norms meant to guarantee guest satisfaction, to streamline service
and avoid mishaps. In multinational hotel chains, employees will follow ready scripts, both for instances
of oral and written communication with the guest. These scripts will differ slightly from chain to chain,
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however, retaining their essence — serving the guest in the most prompt, courteous, accurate and hospi-
table way.

Language is therefore seen as a conductor of hospitality values and service spirit [28] and is inextrica-
bly linked with the social circle in which it is used. Moments of truth [28], a term used in the hospitality
industry for guest encounters, can only occur through language. Service, language and the social domain
of hospitality are inseparable. Bianco [3, p. 144] argues that language cannot be separated from social
context.

There is not one definition of language policy (LP) and language policy planning (LPP). McGroaty,
cited in Bianco [ibid., p. 145] defines language policy as the combination of official decisions and prevailing
public practices related to language education and use. It is carried out by government and corporate bod-
ies and promotes a standard language for a group, in our case, hospitality professionals [24]. This defini-
tion is useful to us as it highlights the implications of LP for foreign language teachers [3, p. 143] and the
effect that LP has on education and curriculum planning. Another definition of language policy can be
laws and regulations, which state when, where and by whom each language is to be spoken. As for language
policy planning, the term is defined by Cooper [6, p. 45]: language policy planning refers to deliberate ef-
forts to influence the behavior of others with respect to the acquisition, structure or functional allocation of
their language codes. LPP also refers to how policies are applied to treat linguistic “lacks” in social groups.
Spolsky [26, p. 80], however, prefers the term “language management” to “language policy planning” as it
better reflects the fact that the language situation is manipulated as a result of direct efforts.

The main components of LP, as identified by Spolsky [ibid.], are language beliefs, language practices,
and attempts at managing these practices. This study aims to identify language practices and beliefs in
hospitality and to shed light on current language management initiatives in Russia.

Foreign language policy varies from country to country and depends heavily on local practices and
regulations. Language policy in the hospitality industry in Russia has not yet received sufficient attention.
The present paper is therefore also aimed at researching foreign language policy in the hospitality field in
the Russian Federation.

The hospitality industry is a multifaceted field comprising Lodging, Restaurants, Events and Tourism.
Each of these sectors provides a variety of job prospects. This study focuses on language policy applied
across the fields of hotel and restaurant management. It does not concern itself with language policy in
the area of event management. The author recommends further research regarding language policy in
this field.

This paper argues that while language policy for L1 (hereinafter first language / native tongue) is suf-
ficiently developed and universally applied, foreign language communication norms are inadequate. This
study will focus on analyzing relevant documentation and practices in the field of language policy and
identifying “lacks” or “language problems” [ibid., p. 6] in hospitality workplaces in Russia.

The author aims to answer the following research questions:

1. What are the key directions of language policy in the hospitality Industry?

2. What are the specific language problems in foreign language policy in hospitality establishments
in Russia?

3. What are the means of implementing language policy in the hospitality industry?

4. What are the implications of language policy for ESP practitioners in tertiary education establish-
ments?

Methodology

This research paper is a qualitative descriptive study. A survey was undertaken to obtain and analyze
the perceptions of 130 tertiary level hospitality students and interns regarding foreign language policy
and language training in the hospitality and tourism sector. Questionnaires were anonymous for higher
reliability of data and guarantee of anonymity. All respondents possess relevant work experience of at
least three months in the industry and were chosen on a voluntary basis. Questions were directly related
to language policy and practices in the workplace. Interviews with three industry experts were conducted
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to collect valid data on the subject. This revealed an inadequacy of foreign language training and stand-
ards in the field. Document analysis was used to support the evidence and the findings. Consequently,
this paper presents a descriptive overview of the current initiatives to enhance language policy in the hos-
pitality field, such as the introduction of a national industry language exam, language instruction at the
tertiary level and introduction of educational social programmes. All these initiatives are geared towards
defining and standardizing language policy across the industry and streamlining hospitality language
assessment procedures in the territory of the Russian Federation.

Research design

The study was conducted in the following manner:

1. Document analysis was undertaken.

2. A questionnaire was devised and administered among 130 hospitality interns.

3. Data obtained from the document analysis and the survey results were compared and conclusions
were made.

4. As aresponse to these findings, possible directions for language policy and management were
outlined.

Document analysis and language practices

Language policy should not be seen only from a linguistic perspective but should be placed in a broad-
er social and economic context. In 2021, the Russian legislature adopted amendments to the Federal Law
on the Foundations of Tourist Activity in the Russian Federation [7], initiated the National Project “Tourism
and the Hospitality Industry” [15] and launched the State Programme of Tourism Development [9]. The
key objectives of the project are the development of tourist infrastructure, improving the accessibility of
tourism services and enhancement of management and administration in the tourism and hospitality
industry. It is geared towards boosting tourist flows in the territory of the Russian Federation, which
should result in the decrease of unemployment and increase of economic growth across all regions of the
country. The necessity to maintain a high image of tourism in Russia in the light of current events has led
to an interest towards foreign language policy in the field of hospitality.

Requirements regarding language mastery of hotel personnel are stipulated in two government doc-
uments: the National Professional Standards [20], [21] and the State Regulations on Hotel Classification
amended on April 7, 2022 [19].

The National Professional Standards in the hospitality industry in Russia comprise the two occupation-
al profiles, namely “Manager of a Hotel Chain” [20] and “Manager of a Food and Beverage Establishment”
[21]. The pre-requisite capability for both occupational profiles is a mastery of English or another foreign
language in relation to the characteristics of constant customer base of the hotel/restaurant establishment at
a level sufficient for effective professional communication.

It is noteworthy that the terms above lack adequate definition. It is not specified what level of English
or other foreign language mastery is pre-requisite. The characteristics of constant customer base are also
vague and unspecified. The scarcity of this description can serve as an indicator of inadequate attention
towards foreign language policy and practices in the field.

Another government document concerning language policy in the industry is the State Regulations
on Hotel Classification [19]. Here, language skills do not represent a standalone category, but are part of
a broader set of criteria for human resources assessment. Each foreign language skill receives a corre-
sponding number of points that, together with other grading criteria, adds up to the final score. This score
determines whether the hotel complies with the desired star rating or not.

Language proficiency is a criterion applied across all levels of staff in lodging establishments from
managerial positions to line personnel. For all staff positions, assessment criteria include language skills
adequate for the fulfillment of professional duties. Requirements for senior management positions are
presented in Table 1.
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Language requirements Points in the point-grade rating system
Knowledge of one foreign language, (English or another
language of international communication’) at a conversa- 1

tional level

Knowledge of a minimum of two foreign languages (Eng-
lish and other languages of international communication)

Table 1. Hotel language requirements for senior positions

Slightly different criteria apply to personnel who maintain direct interaction with the guest, such as
front-office positions (see Table 2). These positions are specified as: administrators and porters, reserva-
tions managers, guest communications managers, sales division managers, dining room managers, bar-
tenders and waiting staff. This list is subject to modifications (restriction or expansion) in accordance
with the organizational chart of the hotel in view.

Language requirements Points in the point-grade rating system
The ability to establish communication with guests in at least
one foreign language (English or another foreign language
of international communication). A “conversational” level of
English is required.
Knowledge of two foreign languages (English and other
languages of international communication), at a conversa- 3
tional level

Knowledge of two foreign languages (English and other
languages of international communication), where one
language is used at a conversational level and the other is
spoken fluently

Complete fluency in a minimum of two foreign languages
(English and other languages of international communica- 5
tion)

Table 2. Hotel language requirements for front office positions

Analysis of the above criteria leads to the following conclusions:

requirements regarding language mastery vary with regard to hotel category;

the language requirements are not stated as prerequisite or mandatory;

knowledge of foreign languages is only one of broader criteria for hotel assessment;

- fluency in a minimum of two foreign languages is given a high weighting (of five points).

Language mastery is therefore perceived more as an asset rather than a prerequisite. On condition that
the hotel meets the highest requirements in other aspects of assessment, the hotel may still rank high on
the classification scale with or without the hotel staff meeting language requirements.

It should also be noted that the provision does not specify any language testing procedures. There is
also an evident absence of definitions for “conversational” and “fluent” level of command of language.
Interviews with industry experts corroborate that language assessment procedures are not in place.

Another set of documents are internal industry documentation and training materials for employees,
such as the Marriott training manual. These are set to promote instances of proper foreign language use
for hospitality while discouraging inappropriate use. The phrases are carefully scripted and take into ac-
count guest psychology and service standards. An example is using “How can I assist you?” as opposed to
“How can I help you?”, as the latter may evoke a hint at a weakness in the guest. The word “help” is there-
fore considered illegitimate. Other world like this include problem, can’t, won’t and others. It is notewor-

! Languages of international communication in this case are specified as languages, except English and Russian, that are the official languages of
the United Nations Organization: Arabic, Spanish, Chinese and French.
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thy, however, that while these foreign language norms appear in company literature, they are not always
enforced or monitored, in contrast to native language use, which is more strictly regulated.

The document analysis is corroborated by results obtained from 130 respondents from a leading hos-
pitality school in Russia at the tertiary level, the Faculty of Hospitality at the Institute of Industry Man-
agement at RANEPA. All respondents have undergone official work placement in prominent hotels such
as Lotte, Marriott, Mercure, Metropol, Lotte, Ritz-Carlton, and large national restaurant chains, such as
Meat & Fish and Cofteemania, with a duration from three months minimum.

As seen from Table 3, the number of respondents who claim that no knowledge of foreign languages
was requisite in the workplace as opposed to those stating that the knowledge of English was a prerequi-
site, is equal. Entry level interviews in English were held in approximately 30% of the cases, with over 65%
of respondents claiming that no such interviews were held.

Yes No Other

Knowledge of English or another foreign language is prerequisite 48,1 48,9 3
Interviews in English or other language testing procedures were in 321 65,6 23
place
An international language proficiency certificate, such as the IELTS of

- 0 100
TOEFFL, was required
On-the-job language trainings were held 9,9 88,5 1,8
On-the-job language trainings are necessary and should be imple- 916 g4
mented ' '

Table 3. Survey results: language prerequisites and on-the-job training

Further data from Table 3 is based on a set of questions concerning on-the-job trainings. Within the
9,9% of cases where language trainings were held, in approximately 11% they focus on studying profes-
sional industry language, 3% focused on both general English and professional English, and 2,3% on gen-
eral English solely. These trainings were held from once a week (seven respondents) to once a month (four
respondents). In the remainder of the cases, respondents claim to either not remember how often the
trainings were held, or that these trainings were a one-oft event. In the vast majority of cases, the trainings
concerned only front-line personnel such as the front desk and uniformed services. The conclusion can
therefore be drawn that while in approximately half of hospitality establishments in view knowledge of
English is prerequisite, on-the-job language trainings in the same establishments are practically non-ex-
istent. It is important to note that the cases in which trainings were held concerned only international
hotel chains and were non-existent in national restaurant establishments. Three experts from the field
corroborate this, stating budget constraints and high staff turnover as the principal reasons. Survey results
also demonstrate that standardized requirements towards foreign language command are lacking and
that language assessment procedures are inadequate.

Respondents were subsequently asked about foreign language command of hotel and restaurant em-
ployees as perceived by them. Results are demonstrated in Table 4 below.

Frequency of contact with guests in a foreign language (English or
other)

Never 27,5
Once or twice in the whole time of the work-placement (no less than
three months)

Number of respondents (in %)

Fewer than 3

Once a month 21,4
Once every two or three weeks 9,2
Every week 84
Every few days 9,2
Every day 20,6

Table 4. Survey results: frequency of guest contact in English

LINGUISTICS & POLYGLOT STUDIES + Volume8 -« No.3 87



SOCIOLINGUISTICS AND GEOLINGUISTICS

The results reveal that the number of frequent guest contacts in English amount to around 30% of the
cases. It is also noteworthy that such cases are largely predominant in hotel establishments and are mar-
ginal in restaurants.

Table 5 presents data on the number of hotel employees who possess a conversational level of com-
mand of English, as perceived by the respondents:

% of employees, as perceived by respondents | % of respondents
100% of employees 7,6
70-80% 25,2
50-60% 27,5
Fewer than 50% 10,7
25% 8,4
Fewer than 25% 11,5
Almost no one 9,2

Table 5. Survey results: number of employees with a conversational level of English

The perceptions of over half of the respondents reveal that 50% and higher of employees have a con-
versational level of English, meaning they can maintain basic conversation with the guest. Based on the
information described earlier, this leads to believe that hospitality students enter the workplace with a
given level of language proficiency, which is not enhanced later in the workplace (80% of respondents
claim that this proficiency is due to university language studies).

Over 90% of respondents claim that on-the-job language trainings are necessary and only 17% believe
that their level of English is sufficient for working in the industry. This reveals a gap between the initial
English level of interns and the required level to successfully perform work functions. The current situa-
tion is different for second foreign language command, with over 60% or respondents claiming that no or
almost no members of staff speak two or more foreign languages.

Results obtained from the survey therefore reveal the following:

- there is no general shortage of English-speaking staff in hospitality establishments, however, their
current level of language proficiency was achieved prior to the work placement;

- guest contact in English is comparatively low at international hotels and large hotel chains, which
can be explained by the current political and economic climate.

Therefore, information obtained from the survey and the expert interviews have revealed a number of
language problems:

- overall, interns do not feel that their level of English is sufficient for successful performance of
work duties;

- on-the-job language trainings are implemented in a small minority of cases and in large interna-
tional hotel chains;

- interns feel that on-the-job language trainings are lacking and necessary;

- in large hospitality establishments, high language proficiency is pre-requisite; however, many in-
terns do not feel their language level is sufficient;

- foreign language usage is neither standardized nor regulated;

- the lack of standardization can lead to situations of confusion or mishaps reflecting badly on the
quality of service.

Based on this analysis, it can be concluded that language policy in the hospitality industry in Russia
is neither explicit, nor regulated by any particular body. Language practices vary from establishment
to establishment and rely mostly on internal rules. The discrepancy between the importance of foreign
language communication in the industry and the lack of consistent policy has led to efforts in better lan-
guage management. These efforts aim fo constrain what is considered bad language and encourage what is
considered good language [26, p. 8].
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Language management in this case is seen as a “problem-solving” activity [ibid.] aimed to bridge the
gap between the group’s needs and the existing situation. These can be normative needs, such as linguists’
expertise, the groupss felt needs or expressed needs, according to Dua, cited in Bianco [3, p. 151].

Language management in hospitality

Language policy planning can take many forms. For the purposes of this paper, we will consider corpus
planning, usage planning and acquisition language planning as highlighted by Cooper (cited in Wingard)
[29]. Corpus planning involves linguists working on language norms for a social group. Usage planning
focuses on defining and expanding the domains in which language is used. Acquisition planning de-
scribes how norms of language usage are to be acquired.

National standardized English for hospitality exam

Language management is universally agreed to involve four stages. These include identifying the prob-
lem, formulating ways of resolving the problem, deciding on the norms to be enforced and implementing
it through the system of education [3, p. 144].

As was concluded from the document analysis and survey results, a key problem regarding language
policy is the lack of standardization of language practices and norms. These norms should be implement-
ed in hotel and restaurant establishments using a top-down approach, as researchers maintain that the
recommendations of language planners should always prevail over the preference of language users [ibid.,
p. 145].

The withdrawal of Russia from the Bologna process in 2022 and the suspension of activity of interna-
tional testing organizations has rendered international language certificates, such as the IELTS, TOEFL
and Cambridge certificates, irrelevant in the territory of the Russian Federation. It is noteworthy that even
before the current situation occurred, such certificates were not mandatory nor did they offer any com-
petitive advantage to the candidates that held them. This is corroborated by the replies of survey respond-
ents, who unanimously replied that international language certificates were not required nor considered
by the employer.

Inadequacy of standardization in the area of language command in hospitality has therefore led the
stakeholders of the industry to believe that such standards should be introduced in the territory of the
Russian Federation. This resulted in the introduction of a national English exam for hospitality profes-
sionals, developed by the author. The exam was devised in collaboration with key industry stakeholders
to ensure its content validity.

The initiative was implemented in June 2022 in a pilot project with an exam administered in the third
and fourth years of bachelor studies with 12 third and fourth-year students participating in the exam. All
students taking the exam presented proof of relevant work experience in the industry.

The exam assumed an official legal status and involved issuing certificates by the Federation of Res-
taurateurs and Hoteliers of Russia. Despite this legal status, the pilot exam assumed the function of a
diagnostic test rather than a finalized assessment procedure.

Administering a diagnostic test involves the stages of analyzing needs, formulating goals and objec-
tives, content creation, test administration and evaluation [2], [4], [10], [11], [12]. In terms of language
policy, the test involves corpus and usage planning, as candidates’ answers are graded against hospitality
norms and protocol. For the purposes of the exam, sample answers were developed by the exam devel-
oper and approved by the said professional association. Grading was carried out based on the number
of instances of coincidence between the candidate’s answer and the model answer. The exam is therefore
an example of corpus planning [29], as it aims to identify language items to be used by industry profes-
sionals. It is also a case of usage planning [ibid.], as it analyses how and using which patterns hospitality
professionals should communicate.

One of the primary functions of the pilot test was identifying language problem situations through
needs analysis. Needs analysis involved gathering information about the students’ objective language
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needs [17], [18], [23]. This was achieved by identifying the students’ present situation and lacks - their
specific weaknesses - in relation to the requirements of the professional target situation (establishing
communication with the guest and carrying out professional work functions) through diagnostic testing.
To triangulate research, feedback and evaluation was immediately gathered from industry experts direct-
ly involved in assessing candidates.

The diagnostic exam involved the following procedures:

- awritten test comprising 60 questions on the use of English, professional terminology and read-
ing professional texts (30% of the overall grade);

- awriting task assessing writing skills in two areas: replying to an e-mail enquiry and replying to
a negative guest review (20% of the overall grade);

- anoral task where candidates maintained dialogues replicating professional work situations, such
as dealing with a guest complaint or explaining menu items and promoting restaurant services (50% of
the grade); speaking skills are thus given precedence which is reflected in the assessment weighting.

The task and the requirements closely mimicked the students’ target situations of working in hotels
and restaurants. Students were given sufficient time (90 min. for the written test, 60 for the writing as-
signment, and 30 for the oral part, 180 min. in total) to reduce time-pressure, and were provided with
specific sources to use for reference, such as restaurant menus and internal hotel literature. The diagnostic
test thus allowed to accurately analyze the gap between the students’ existing proficiency [13] and target
situation.

The principal goal of the exam is to introduce a standard of language use in the hospitality sphere and
to assess candidates’ language capabilities against this standard. Both the students’ receptive and produc-
tive language skills are assessed, which is reflected in the exam structure. The goal statement was used to
formulate specific grading criteria.

As maintained by Luka [14], communicative competence is central to hospitality workers. This com-
petence includes grammatical competence (basic lexis, semantics, morphology, syntax, phonology and or-
thography), pragmatic competence (contextual lexis, language functionality, unity and continuity of com-
munication), discourse competence (language exposure and the unity of text and situation), sociolinguistic
competence (understanding of other cultures, register, accent, dialects and interaction skills) and strategic
competence (verbal and non-verbal communication strategies and compensation strategies).

Based on the above, the following criteria for the exam were devised. In the oral part of the exam,
candidates are expected to understand the task at hand; demonstrate listening skills and communica-
tion strategies specific to hospitality, using discourse strategies such as backtracking; demonstrate high
grammatical control and wide lexical range; and have accurate and appropriate pronunciation. Another
capability to grade is the command of professional techniques such as providing tourist information and
offering recommendations, promoting hotel and restaurant services, and employing the LAST (Listen,
Apologize, Solve, Thank) and LEARN (Listen, Emphasize, Apologize, React, Notify) techniques for deal-
ing with complaints.

The criteria applied to the writing part of the test include: task achievement, following industry stand-
ards for writing; grammatical accuracy and range; lexical accuracy and range; structure and coherency;
and using semi-formal register in correspondence with the guest.

It is imperative that both written assessment and oral testing employ the most rigorous procedures
and are aligned with testing principles such as validity and reliability. The exam conforms to ESL (Eng-
lish as a second language) testing requirements as it has content validity as it measures accurately what
it is intended to measure [27]. Validity [12] is therefore increased by the high authenticity of the task [4]
measuring precisely the students’ ability to act in target foreign language communication situations. The
reading, writing and use of English sections, as well as the oral exam, test the respective skills. To ensure
content validity [12] assessment must be aligned with the exam goals and content, namely to maintain
successful communication with the guest and deliver service. To ensure that the exam is in line with the
goal, the exam planners adopted criterion-referenced, analytic scoring [4] where candidates’ performance
is assessed across specific subcategories, such as employing professional techniques in English and using

90 OUNONOTMYECKME HAYKM B MTUMO « Tom8 « N°3



Arina Sagal

appropriate communication strategies (see above). The categories contain detailed descriptors and are
assigned individual numerical scores [2], which add up to the final score.

The exam also has face validity — being in line with the candidate’s expectations. As all candidates
have professional experience working in the field, the oral test questions in the form of industry-based
dialogues are familiar.

Reliability of oral and writing assessment is always a concern [12] and is in our case improved by:

- making assessment criteria transparent to students [10];

- including a detailed scoring key and criteria descriptors [12];

- being graded by at least two independent examiners (who are also experts in the professional
field);

- prior examiner training.

Another important element of assessment is washback — the way the test affects teaching and education
that leads up to the test [27]. Beneficial washback [12] can be achieved by the test making students feel
that assessment is meaningful and useful for learning and the career, as opposed to being solely a formal
administrative procedure. The exam is perceived by the candidates as a positive career investment.

As aresult of the pilot exam, the following results were obtained and corroborated by industry experts:

The candidates’ specific strengths

1. Candidates demonstrated a high overall language fluency both in the written and the oral test, as
well as good lexical and grammatical range and control.

2. Candidates demonstrated good communication skills and understanding of the task at hand.

3. Candidates demonstrated an ability to self-correct and make individual choices of expression that
are appropriate to the situation.

4. Some candidates demonstrated good knowledge of hospitality protocol.

The candidates’ specific lacks

1. Lack of apparent interest and enthusiasm in both the writing and the oral task.

2. A disregard for personal appearance and improper body language in the oral task (crossed legs,
closed postures, inappropriate casual clothing, lack of eye contact).

3. Inadequate or inappropriate use of industry terminology.

4. Inappropriate tone of voice, pace, stressing and pausing which conveyed the wrong impression
(hesitation, hostility, lack of interest and professionalism).

5. Occasional grammatical and lexical inaccuracies.

The results allow us to make informed decisions on language instruction, which will be the object of
this paper in a subsequent section.

The exam also displayed that while following industry protocol was a measure of success, appropriate
personal language choice of expression also improved students’ scores. This challenges the belief that
language policy should involve only deliberate change to language from public authorities [3, p. 146]. A
bottom-up approach to language policy can be considered using the tools of social psychology.

National Demography Project

Another initiative that can be seen as part of the general language policy is the National Project “De-
mography” [16] geared towards assisting “social” categories with employment. These categories range
from women on maternity leave to citizens facing redundancy due to company liquidation as well as
students with no professional prospects in their fields of specialization.

The English for the Hospitality programme devised as part of the project caters to the needs of cur-
rent or prospective tourism professionals across the regions of the Russian Federation. This is believed to
contribute towards the development of the hospitality and tourism industry in the country. The program
is administered in English and aims to develop English language mastery in the context of hospitality.
The programme is congruent with industry standards and is founded on accepted codes of language
usage. The course has seen high demand, with over 70 applications in September and April 2022 each.
The outcomes of the course are predominantly positive, as determined by student feedback and end-of-
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the-course testing. The student subjective needs and wants have been mostly fulfilled as is evident from
the student feedback on the course. The measure to which objective needs were met was determined via
continuous assessment in the form of unit tests and final assessment.

Implications for language teaching

Language management also involves acquisition planning [29], which presents ways of learning and
internalizing norms of usage identified by language policy. Acquisition planning presents a plan of the
methods and procedures in which language norms are to be learnt.

It is imperative for education professionals and hospitality establishments to join efforts in upgrading
linguistic competences of hospitality employees. Foreign language policy in the industry needs to be con-
sistent throughout all levels of ESP education and evaluation from university studies to on-the-job human
resources training [1], [8], [22], [25].

Language norms in hospitality establishments are predominantly top-down, as employees are expect-
ed to memorize and reproduce language scripts and follow strict codes and procedures. Language use in
the industry is perceived in the terms of legitimacy and illegitimacy, as it is a medium to perform service.
Illegitimate language use can result in fines and salary deductions.

Tertiary-level education in the field can make these language codes and norms more relatable for
interns through education practices based on the meaningfulness approach. This signifies that instead of
focusing on memorization of phrases and dialogues for common work situations, language education
should first build meaning and context around these situations. In this way, students can understand the
social value of these norms. This is reflected in foreign language MPF (Meaning, Pronunciation, Form)
teaching methodology, where meaning and context are presented first, followed by correct pronunciation
and lastly, the linguistic form.

Appropriate focus on meaning is possible through target situation analysis, which allows to make in-
formed decisions on curriculum design.

In order to ensure congruency and coherency between foreign language education and language
policy, educational institutions collaborate closely with corporate bodies. Instructional decisions are in-
formed by industry practices. One of the leading hospitality schools in Russia, the Faculty of Hospitality
at the Institute of Industry Management at RANEPA, is affiliated with the Federation of Restaurateurs
and Hoteliers of Russia. Instructional decisions are approved by the Federation before being implemented
in the curriculum. This allows for a better coordination of foreign language policy between educational
institutions and the workplace.

The intrinsic characteristics of the industry will thus have a reflection on the curriculum level. Hos-
pitality is defined by its hands-on quality and clearly specified hierarchy. Students embarking on a career
in the field start at linear positions at hotels and restaurants gradually advancing to positions of higher
responsibility and managerial roles. To achieve this, an efficient foreign language syllabus at the tertiary
level provides immersion into the industry starting from the first year of studies through programmes of
study such as “English for the Restaurant Business” and “English for the Hotel Business” in year one, and
“English for Tourism” and “English for Event Management” in year two of the academic studies. The syl-
labus is negotiated with the key stakeholders comprised of industry experts from the national hospitality
Federation. General English should also be given sufficient attention in the curriculum as students feel
it develops their conversational skills [5]. The curriculum is continually enhanced in relationship with
changes in the field.

Another key tenet of university hospitality programmes are sandwich degrees, which involve indus-
try placement during the course of academic studies. Internship commonly takes place in the middle of
the academic year from February to April, which coincides with major Russian holidays and an influx
of guests both at hotel and F&B (food and beverage) establishments. University education and work are
therefore intertwined. Hence, language policy is applied both in relation to tertiary-level university stud-
ies and hospitality establishments. Students embark on a career in the professional sphere commencing
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from their first year of university education and develop occupational profiles and professional portfolios
in the course of their studies.

Given the above, university lecturers assume a language-planning function. The focus of teaching
activity is around relevant aspects of language and its use in the profession. Instructors become interme-
diaries between the industry policy-makers and the students. This has several implications. Most impor-
tantly, instructional goals and policy goals should be aligned. It is also central for ESP lecturers to receive
training approved by industry associations. An initiative is currently in place to implement a hospitali-
ty-training centre providing methodological support to the teaching staff.

Conclusion

The orientation of this discussion was existing language policy and perspective directions for language
management in the hospitality sphere, such as language use and testing standardization. Existing lan-
guage policy in the industry has been found to be sporadic and inexplicit. Language norms for hospitality
professionals are inadequate and not enforced by authorities: neither by government nor by corporate
bodies. For the foregoing reasons, the author describes a case study of a national standardized English
exam for hospitality professionals, introduced in 2022. Approved by the Federation of Restaurateurs and
Hoteliers of Russia, the exam aims to standardize language practices in the hospitality industry and serve
as a platform of assessment of hotel personnel language competencies. The paper maintains that English
language instruction at the tertiary level should be informed by standards and practices in the industry
through collaboration with the Federation of Restaurateurs and Hoteliers of Russia. This has implications
for language instructors, who serve as conductors of hospitality norms and standards through English
language education. The paper did not concern itself with details of ESP for hospitality English curricu-
lum design, which can be the subject of future discussions.

© A. Sagal, 2022
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Abstract. This study explores the critical awareness of Dalit students in Nepal (belonging to the subaltern
group of the untouchables in the Hindu caste system) regarding their linguistic identity and pedagogical
scaffolding. Language as the medium of instruction plays a crucial role in having access to quality educa-
tion. Children from marginalized communities, who do not have their own language, have a compulsion
to use the language of oppressors. More specifically, Dalit students’ perception, awareness, and ideology
with regard to their linguistic identity, language learning, and medium of instruction at the plus-two level,
despite their marginalization in the society, enhance broader understanding of the role of the linguistic
factor for their pedagogical support. This qualitative study adopts interview and focus group discussion
as major tools for generating data from purposively sampled Dalit students studying in the Kathmandu
Valley. To generate the data, 22 semi-structured interviews of the key informants and two focus group
discussions were conducted. Descriptive, exploratory and interpretive methods were employed to analyze
the data from a geolinguistic perspective. The findings show that Dalit students studying at the plus-two
level were aware of their sense of loss for not having their own mother tongue, i.e. a separate linguistic
identity. They prefer the Nepali language as the medium of instruction for their pedagogical scaffolding as
they understand clearly in this language. At the same time, the respondents preferred the English language
for professional opportunities, foreign employment, and uplift of the socio-economic status of Dalits and
as a tool for combating their power negotiation in society. This conclusion supports the need to deal with
Dalit students in regard to their pedagogical scaffolding by addressing the issues of their linguistic identity
at the plus-two level.
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AHHoOTamMA. B Hacmosweil pabome uccnedyemcs Kpumu4eckoe camooco3HaHue Cmyo0eHnos-0anumos
6 Henane (npunaonexauyux x OUCKPUMUHUPYeMOTL epynne Henpukacaemvix 6 UHOYUCMCKOLL KACmo601i
cucmeme) 8 OMHOWEHUU UX A3bIKOBOTI UDEHMUUHOCMU U Nedazo2ueckoeo ckagdgonounea (noodepucxu
6 yuebHoMm npouecce). A3vik Kax cpedcmeo 00yueHUs uspaerm peuiarousyo poib 6 00cmyne K Ka4ecmeeH-
Homy o6pazosaruto. Jlemu u3 MapuHATUIUPOBAHHBIX CO0OULECTNS, He UMeloujUe COOCTNBEHHO020 A3bIKA,
BbIHYHOEHbL UCNONIb306aMb A3bIK yeHemameneil. B uacmuocmu, eocnpusmue, camoco3HaHue u udeosno-
Ut YHAUUXCA-0ANUMO8 8 OMHOUEHUU UX SA3bIKO60TI UOEHMUMHOCIU, U3YHeHUS A3bIKA U CPeOCns 06-
YHeHUS HA YPOBHE CrApuieli WKObl, HECMOMPS HA UX MAPZUHATUZAUUIO 6 00ulectee, Cnocobcmeyom
6071ee WUPOKOMY NOHUMAHUIO POTIU TUHZBUCUUECKO20 (PaKmopa O UX nedazouueckoli nodoepiKu.
IIpedcmasnentoe kauecmeeHHoe UCCIE006AHUE UCNONb3YeE UHMEPEbI0 U 00CyxdeHuUe 6 HoKyc-epyn-
nax 6 kauecmee OCHOBHLIX UHCINPYMEHIN08 OJIA NOTyHeHUs OAHHBIX O CHeYUANTbHO OMOOPAHHBIX CIY-
0eHmos-0anumos, 00yuaruuxcs 6 oonuve Kammandy. [Ins nonyuenus 0anHoix 6vi10 nposedero 22
NOLYCMPYKMYPUPOBAHHBIX UHMEPBVIO C KIIOUeBbIMU UHPOPMAHMAamMU 1 08e OUCKYCCUlL 8 PoKyc-epyn-
nax. [Ins ananu3a 0aHHbIX € 2e0NIUH26UCTNUYECKOT MOUKU 3PeHUS UCNONIb30BAIUCY ONUCAIMENIbHbLE, UC-
c71e008amenbcKie U uHmMepnpermayuoHHole memoool. Boieoovt nokasviéarom, umo cmyoenmol-0anumol,
o6yuarousuecs Ha yposHe CIApUIUX KIACC08, 0CO3HABAIU C60€ HY6CNB0 NOMEPU U3-3d OMCYMCMEUS Y
HUX COOCMBEHHO020 POOHO20 A3bIKA, M.e. 0MOeNbHOLL A3b1K0601 udeHmuuxocmu. OHu npeono4umanm
HenanvcKuil s3vik 8 Kawecmee cpedcmea 00yueHus 05 c80ell nedazoeuueckoil noOdepHKU, NOCKONbKY
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Introduction

tool in the formation of one’s identity not only in politics but also in the field of academia. The
eason behind this, uncritically and without the benefit of explicit and analytical reflection of
linguistic identity-as-pedagogy, can actually serve to reinforce patterns of inequality [19] rather than sup-
port the pedagogical enhancement of children. Linguistic identity impacts deeply learning, employment,
professional development, prestige and power negotiation in society. Critical awareness of these issues
remains crucial to learners from marginalized communities. Education in the mother tongue, the local
language, regional language, national/international language, and bilingual/multilingual education are
the crosscutting issues in language education that Dalit children have to be critically aware of.

Nepalese society is based on the Hindu Chaturverna system which stratifies the society into four stra-
ta, viz. Brahmins, Kshetries, Vaishyas and Sudras, Brahmins being at the top of the hierarchy and Sudras
at the bottom [1, p. 66-80]. The Sudras, also known as Dalits, were made untouchables and expected to
serve the people of the upper layers in the hierarchy. They were constantly reminded that their salvation
lay in their service to upper class people. They had to undergo an abysmal history of discrimination since
around 3,500 years back when the Varna System is supposed to have been institutionalized in the then In-
dian Subcontinent [ibid., p. 59]. It is shameful to say that Dalits of Nepal are still living a dehumanized life
with untouchability, which is a unique phenomenon among Hindus unknown to humanity in other parts
of the world. It is not found in any other society — primitive, ancient or modern [2, p. 38]. In brief, Dalits
are the most marginalized people in the Hindu caste system and they are systematically discriminated
against by the state mechanism. Hence, they are a backward community in terms of access to education
and other resources. Eventually, their children were deprived of education by laws in the past. However,
the Constitution, promulgated in 2015, showed concern about educating Dalit children. In the discus-
sions on the education for Dalit children, the issues of the medium of instruction and their perception
towards languages remain crucial.

Unlike other ethnic children who have their own mother tongue, which is the best medium of in-
struction socially, educationally, and psychologically [22, p. 10], Dalit students in Nepal themselves lack
their own mother tongue as they do not have a separate language. The settlements of Dalits have spread
throughout the nation but they lack a particular place, culture, language, region, and religion. Dalits
speak the language spoken in the majority community. Thus, Hill-Dalits speak Nepali, Dalits of the Kath-
mandu Valley speak Newari, and Terai-Dalits speak Tharu, Maithili, Awadhi, Bhojpuri, Bajika, Hindi, and
so on. In school education, the medium of instruction is Nepali and, if the school is private, it is English.
Mother tongue based education has been piloted and implemented in Nepal since 2007 for children of
ethnic minorities such as Tamang, Tharu, Magar, Rajbansi, Santhal, Newari, Rai, Limbu [23, p. 51-73]
and so on but this issue is beyond the rhetoric of language education for Dalit children.

Contemporary literature focuses on mother tongue based education [19]. However, the schools in
Nepal are using either Nepali or English as the medium of instruction despite the fact that the classrooms
are culturally and linguistically diverse. The United Nations General Assembly declared 2019 as the Inter-
national Year of Indigenous Languages with the aim to raise awareness of the crucial role languages play
in people’s daily lives including early learning, as well as promoting and protecting indigenous languages
and improving access to education for indigenous people. This announcement remained silent for those
who lack their own language.

This study explores Dalit students’ critical awareness of their linguistic identity for their pedagogical
scaffolding from the geolinguistic perspective. Geolinguistics is the study of language concerns, languages
in contact and conflict, in relation to geography through objective oriented research in real-life situations
[9], [12, p. 47-65]. In another sense, it is the politics of language in practical life that raises voices and em-
powers the minority communities. The way Dalit students at the plus-two level perceive the language in
education and their linguistic identity with regard to their pedagogical scaffolding can enhance their crit-
ical awareness of language in education. This empirical evidence empowers the Dalit students in terms of
why and how they study particular languages to assure their access to education. The Dalit students have

Kcent discourse in the language in education has global influence as it makes language a powerful
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higher dropout, repetition and failure rates compared to other ethnic communities. The feeling of inferi-
ority and humiliation while being exposed to dominant culture and language and denial of their linguistic
identity also can cause social, educational and psychological disturbances in Dalit children [10]. On this
ground, the researchers purposely selected the Dalit students studying in the Kathmandu Valley as in-
formants. Semi-structured interviews and focus group discussions were conducted to generate primary
data whereas the geolinguistic perspective paves the theoretical ground in the study. Geolinguistics stud-
ies the pursuit of researching, disseminating and publishing up-to-date knowledge on language issues/
debates, plurilingualism/polyglottery, language teaching and learning from policy to pedagogy. The study
focuses on an objective and solution-oriented approach to language contact and conflict in society from
a temporal and geographical perspective [12, p. 47-65]. More specifically, it concerns itself with language
planning, policymaking, and the politics of language education of both majority and minority languages
in relation to specific geographical locations, with their impact on real-life situations being the core area
of geolinguistics studies [14]. Dalit children’s critical awareness of their linguistic identity for their peda-
gogical scaffolding tends to influence language in education, curriculum, and materials development for
access to quality (language) education for Dalit children. The paper draws on the following theoretical
grounds, empirical literature, methods, findings, discussion and implications concerning Dalit students’
critical awareness.

Literature review

Language and identity are interrelated concepts as a person’s identity is reflected in language. A lan-
guage is a powerful tool to build up one’s identity, which remains crucial to the marginal communities
that do not have their own language. As a matter of fact, every human being needs a language to make
sense of his own identity. Dalits form a historically disadvantaged group, which is socially, economi-
cally, and politically marginalized from mainstream state functions. This community does not have its
own distinct mother tongue; rather, they speak the language of the majority communities around their
settlements. Dalits of the Hilly Region speak the Nepali language whereas Terai-Dalits speak Maithili or
Bhojpuri, Tharu, Awadhi, Rajbansi, Hindi, and so on. In the Kathmandu Valley, Dalits speak the Newari
language. This has a direct impact on the schooling of Dalit children. School is a social space where chil-
dren from different languages come together. The medium of instruction at school is Nepali, and the Eng-
lish language is taught as a foreign language. Language plays a key role in constructing and maintaining
distinctive human identities. Democratic school practices emphasize equal treatment of all learners from
different linguistic backgrounds in the school. However, the case of Dalit children is different, which has
been depicted by many scholars.

Khanal [12, p. 47-65], in his study entitled The Quest for Educational Inclusion in Nepal: a Study of
Factors Limiting the Schooling of Dalit Children, deals with the inclusion of the children from Dalit com-
munities into the education system. He highlights the fact that Dalit children are disadvantaged and often
sidelined within the formal education system of the nation. The focus of his study lies on the exploration
of the barriers that hinder the education access, involvement and betterment of Dalit students at the
secondary level. It is an ethnographic study that deployed a series of interviews and observations in a
natural-cultural setting to collect the data. The study uncovers the challenges in implementing national
policies, making resources available, and effective monitoring for the purpose of including Dalit children
in education. However, the study left the issues of linguistic identity and pedagogical aspects untouched.

Kharel [13, p. 116-122] carried out academic research for her PhD thesis entitled The Dialectics of
Identity and Resistance of Dalits in Nepal which was written for submission to the University of Pittsburgh.
The major areas of the research were to uncover constraints and possibilities of everyday identities and
organized/political identities based on gender, class and generation. The researcher employed theoretical
grounds of intersectionality and matrix of domination, place and spatiality (everyday space and civil so-
ciety political space), caste and social mobility, and dialectics of identity and resistance. The ethnographic
study employed participant observation, interviews and documentary evidence on Deula, Bishwakarma
and Pariyar community members including organized/political activists. Everyday experiences of dis-
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crimination force both community and political actors to strategically reveal or conceal their Dalit iden-
tities depending upon the situation. Formation of the subjective and objective aspects of the relationship
between the two spatial and institutional contexts implies an emerging Dalit identity [ibid.]. The study
opened the avenues for the human rights perspective in the global context but the critical awareness of
the linguistic identity of Dalit children for their pedagogical scaffolding was still unexplored. Dalit chil-
dren obviously have certain constraints and possibilities in relation to their linguistic identities for their
pedagogic support, which deserves exploration.

Cameron [5] also carried out another study on certain issues being debated about Dalits entitled “Many
Dalits: debating identity in a new Nepal”. Important gestures of reform like political quotas, educational
scholarships, and equal access to cultural resources are very important in moving social justice forward
[ibid.]. She pointed, “An integrated, comprehensive approach toward social justice involving economic,
civil, and educational and health rights should be ensured to Dalit communities” [ibid.]. The research
remained silent on the emphasis to be placed on critical awareness and linguistic identity as a means of
empowering Dalit children through pedagogy.

Folmar [10] had carried out yet another study entitled Identity Politics among Dalits in Nepal. The study
sites consisted of Kami, Sarki, and Damai of Jharuwarasi and Sirubari in central and western regions. This
ethnographic study was based on the theoretical ground of symbolic separation of the clean from the
unclean and the exertion of economic, political, or materially-based power and the concept of identity
politics and resistance. Folmar claims, “Establishing group identity, advocating its rights and maintaining
its borders are central to the efforts of Dalit empowerment” [ibid., p. 51]. Pedagogical issues and the lin-
guistic identity of Dalit children are yet to be explored as no research has been conducted earlier.

Koirala [15, p. 31] carried out the first ethnographic study on Schooling and the Dalits of Nepal: a Case
Study of Bunkot Dalit Community for his PhD thesis submitted to the University of Alberta. Koirala got
into the issue of Dalits and schooling from the broader perspective of Marxism and Max Weber’s power
theory based on the sociology of education and social inequality. The case study design employed partic-
ipant observation, discussion and household surveys to generate the ethnographic data. Koirala [ibid.]
pointed out that schooling ensured Dalits’ social mobility, identified avenues to economic betterment,
developed sociopolitical awareness, began to question untouchability and encouraged their children to
attend school. Basically, the study left the linguistic identity of Dalit children unresearched. Despite the
dominant impact of the first academically broader visionary research on the Dalit issue, Dalit children’s
critical awareness of their linguistic identity for pedagogical scaffolding in their schooling was left to be
uncovered.

Research methodology

The research process involves the nature of the study and the research problem [8, p. 105], [6, p. 32].
Linguistic identity and pedagogical scaffolding of Dalit students also have a distinct nature and need-spe-
cific methodology of the study. Dalit students are from a marginal community that deserves special at-
tention in terms of education since they have been segregated in society as untouchable. Aligning to it,
Dhungel argues, “Perfection of language leads to perfection of human beings” [9, p. 24]. The methodolo-
gy covers overall philosophical assumptions, research designs, methods and data collection procedures,
analysis, and interpretation [6, p. 32]. Mainly three approaches of research methodology are in practice in
the social sciences, viz. qualitative, quantitative, and mixed-method. Each approach has its own paradigm
of worldview, designs and methods, analysis and interpretation strategy including the sampling proce-
dure, tools, and techniques. The authors have also considered the nature of the participants and decided
the methods in this study.

The selection of the research approach depends upon the nature of the study, the problem to be ad-
dressed, the researcher’s personal experiences, and the audience. As authors intended to explore the lin-
guistic identity and pedagogical scaffolding of Dalit students including the power negotiation in the so-
ciety, qualitative study, an approach used to deal with detailed particulars before making generalizations
and which means an inductive way of making inferences, has been deployed in this paper. In the words
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of Creswell [ibid.], a qualitative study explores the human understanding of particular problems or phe-
nomena in society. The study that we are going to accomplish aims to explore Dalit children’s critical
awareness of their linguistic identity for their pedagogical scaffolding. The nature of data in this study
is both qualitative and quantitative. However, the authors have applied the qualitative method [7, p. 22].

In this study, Dalit children’s awareness of their linguistic identity deserves exploring through a qual-
itative design. To borrow the words of Kvale, “In qualitative research, interviewing is appropriately used
when ‘studying people’s understanding of the meaning in their lived world’ ” [17, p. 105]. In fact, inter-
viewing is the best technique to use “to find out those things we cannot directly observe like feelings,
thoughts, and intentions” [18, p. 72]. The Dalit students studying at the plus-two level in the Kathmandu
Valley were the universes of population and purposive sampling procedures which were employed for
qualitative information. The respondents for this study were selected through purposive sampling based
on predetermined criteria, which is vital to understand central phenomenon [6, p. 32]. Interview guide-
lines and focus group discussion guidelines were developed for generating qualitative information. The
researchers considered ethical issues such as the anonymity of respondents to secure their identity. The
interviews were conducted at the participants’ respective settings and the questions were asked focusing
on their critical awareness of and attitudes to their linguistic identity for the purpose of determining
their pedagogical scaffolding. At the same time, pseudonyms along with respondents’ identity numbers
such as R1, R2, R3, R4, R5, etc. were used to ensure anonymity and secure their identities. The qualitative
responses elicited from the respondents were coded, thematically categorized, and theoretically triangu-
lated based on the objectives of the study. Descriptive, exploratory and critical methods were employed
to analyze the data obtained from interviews. As per the objectives of the study, data were triangulated
from a geolinguistic perspective.

Results and discussion

Since the academic discourse on critical awareness of the linguistic identity of Dalit students for their
pedagogical scaffolding remained sporadic in literature, the study in this area from the perspective of ge-
olinguistics remained absolutely vacant. Geolinguistics is a branch of linguistics dealing with the analysis
and implications of the geographical location, distribution, and structure of language varieties within a
temporal framework, either in isolation or in contact and/or conflict with one another. The essence of this
approach lies in doing objective-oriented research on real-life language issues [14]. The researchers pur-
posively selected Samaj Bikas Chhatrabas (Bijeswori Hostel) where more than approximately 200 Dalit
students from different districts of the country live and study in both government and private colleges in
the Kathmandu Valley. Among them, the authors interviewed 16 students studying at the plus-two level
and five more students were purposely selected from other different colleges in Kathmandu. The data
generated from the interviews and focus group discussions have been dealt with under the thematic ar-
eas of the linguistic identity, the medium of instruction, the language of profession and access to foreign
countries and power negotiation in the society.

R1 (pseudonym: Jenish), aged 20, from Archalbot, Dordi Village Municipality, Lamjung, studies at
grade XII. He lives in a community where the majority of households are Gurungs who speak the Gurung
language. He can understand (but cannot speak) the Gurung language though he is a Nepali language
speaker. This situation can be regarded as language in contact and conflict [ibid.]. Further, he comment-
ed, “Had we had our own distinct native language, it would have been better though I feel comfortable
with using the Nepali language”. Despite his quest for a distinct mother tongue, R1 prefers the use of the
Nepali language to English. Regarding the question on the medium of education, he prefers Nepali me-
dium to English as it is more intelligible to him though he finds the English language equally important.
These statements of R1 depicted a crisis of Dalit students’ linguistic identity as he desired to have his own
distinct native language though he uses the Nepali language as his mother tongue. Geolinguistically, this
seems to be a solution-oriented approach [ibid.].

Another respondent, R2 (pseudonym: Bikram), aged 22, who studied at the secondary level in Surk-
het, finds the Nepali language easy and comfortable to speak. Compared to English, he prefers the Nepali
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language as the medium of instruction since it is more intelligible for pedagogical support. He opined,
“For the teaching-learning purpose, the Nepali language is more effective for me as I completed my school
education from a government school where the Nepali language was the medium of instruction”. As we
think, imagine and act in the language [9], it determines the consciousness, which is the output of his
linguistic surrounding in school life. Studying in a government school has created an impression to Dalit
children that they are weak in English though they found speaking English essential for international
communication. “The Nepali language is a source of assimilation in our society and I do not have my own
distinct language, either”. Bikram feels proud to be a Nepali speaker. Aligned with the words of Pradhan
[21, p. 89], R2 uses the Nepali language in his everyday space and has become habituated with it [3,
p. 13-17].

The next respondent, R3 (pseudonym: Jiban) has conveyed the transition of his linguistic identity for
pedagogical support. He noted, “In Bajhang, Dalits do not have a separate Dalit language. We speak the
local Bajhangi language and feel comfortable while communicating in the Bajhangi language at school. We
spoke Bajhangi which we preferred as the medium of instruction for us” (interview, December 13, 2020).
When he passed the Secondary School Exam (SEE) and came to Kathmandu, his preference changed as
there was no possibility of using the Bajhangi language and he started to prefer the Nepali language for
his pedagogical support. He studies in an ICT college in Kathmandu where the medium of instruction is
English. He provides clues for his challenge in learning English. Marking his intention to identify himself
as a Nepali speaker, he spoke:

“Local language has no place in learning ICT in Grade XI and XII. I would like to identify
myself as a Nepali speaker and prefer the Nepali language for my educational facilitation. I have
cordial relationships with the Nepali language as it is our national language” (interview, Decem-
ber 13, 2020).

R3’s ideology was further illustrated with his expression that the Nepali language is the language of the
public service commission. Hence, it is more important for him as he wanted to attend the examination
of the public service commission. Further, he added, “There is a strong affinity and hearty relationship of
the mother tongue and birthplace with the particular place and period”

R4 (pseudonym: Santosh), aged 18, was studying at Oxford Engineering College in Kathmandu. He
was from western Rukum. Society in his locality is mixed with ethnic castes where Brahmin, Chhetri,
Magars, and Tamangs are major residents. R4 found Magars and Tamangs speaking their own languages
and experienced a sort of closeness between them while speaking their language. Speaking the Nepali
language is his compulsion and it has been the contact language among Magar, Tamang, Brahmin, and
Chhetri communities. A sense of linguistic crisis was realized in his expression as he stated:

“I feel uncomfortable when I cannot speak Magar Kham with my Magar friends. I wish I had
my own mother tongue. Especially when we have a conflict and quarrel with Magar friends, they
start using the Magar language and we feel bad when we cannot understand what they are really
saying to us. In that context, I wish I had my own language like theirs”.

R5 (pseudonymed Rabindra) agrees with Santosh as he also prefers the Nepali language for pedagog-
ical scaffolding being a product of a government school. However, he expressed, “The English language
provides us access to foreign employment and other opportunities” (interview, December 13, 2020). Dalit
students are aware of the fact that language is social capital as it provides opportunities in the society.
However, they remain silent to the fact that power negotiation plays a critical role in getting an opportu-
nity in the society [16].

R6 (pseudonymed Kiresh), aged 17, a student of grade XI, raised another issue of the linguistic identity
of Dalits. Though he finds Nepali easier and more comfortable for his pedagogical facilitation, he believes
that the English language broadens the horizon of knowledge and empowers us to contact globally. He
opined, “It is better to have our own language. But, if we become competent in the Nepali and English
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languages, we can communicate with foreigners, which might help us to earn money. And moreover, the
chances of job opportunity can be increased” (interview, December 14, 2020). Professional opportunities
are increased through national and international language competence.

One of the most prolific ideas was put forward by R7 (pseudonymed Ankit), aged 20, from Ar-
ghakhanchi, a student at grade XII in one of the colleges in the Kathmandu Valley. He connected lin-
guistic identity with the power-sharing and struggle of the Dalit movement. Dalits could have struggled
more efficiently if they had had their own single mother tongue. R7 argued, “Linguistic diversity also has
made Dalit leaders less intelligible among Dalits, especially Terai-Dalits and Hill-Dalits. Dalits have been
divided due to the difference in language in Terai” (interview, December 14, 2020). R7’s ideas on the lin-
guistic identity of Dalits deserve a soul-searching consideration among advocates of Dalit freedom. His
statements indicated that language policy can play a critical role in Dalit liberation. This ideology is anal-
ogous to the geolinguistic aspect, i.e. problems of language in contact and conflict can be solved through
objective-oriented research in a real-life situation [14].

R8 (pseudonym: Subas), aged 18, from Tanahun district, studies in Kathmandu at Rainbow Inter-
national College. He also feels sad for not having his own language. Though there are Magar, Gurung,
Newar, and Tamang communities in his locality and they speak their own languages, he preferred the
Nepali language and wants to identify himself as a Nepali speaker. However, regarding the pedagogical
purpose, he stated, “Nepali medium remains crucial for others but I prefer the English language for ped-
agogical purposes as I am a product of an English medium school. I feel comfortable with English. More
importantly, English has broader scope for professional career development in the future too” (interview,
January 7, 2021).

Another respondent, R9 (pseudonym: Rubita), aged 20, from Tanahun, studying at grade XII, also
agreed with the ideas expressed by R8. However, she showed grave concern for not having her own lin-
guistic identity. As she states, “I feel uncomfortable for not having our own language, which restricts us
from communicating with our people. We cannot feel proud of our own language and share ideas freely”
(interview, January 8, 2021). Pedagogically, she explained, “Only the students who come from English
medium schools should be taught in English and the others should be taught in the Nepali language”.
Meanwhile, she was conscious of the importance of the English language for foreign jobs.

R10 (pseudonymed Sony), 18 years old, from Tanahun, studying at grade XII, focused on the linguistic
identity, medium of instruction, and student achievement. In the interview, she revealed, “At the plus-two
level, if the medium of instruction is the native language of the student, it will make communication more
comfortable. Students can have a better understanding, which ultimately impacts student achievement”
(interview, January 8, 2021). Her ideology of employment opportunities is also similar to that of other
students as she said, “English has become essential in order to get a job in big multinational companies”.
She was in favour of multilingual education even at the plus-two level. As she states, “In Rainbow Inter-
national College, learners are from diverse linguistic backgrounds such as Newar, Tamang, Magar, Tharu,
Gurung, and Brahmin-Chhetri too. Therefore, if a teacher teaches in only one language, other students
may not understand properly” (interview, January 8, 2021).

R11 (pseudonym: Ranju), aged 23, from Gorkha, is studying at Amrit Science Campus, Kathmandu.
She “feels a sense of loss” for not having her own language. She recalled, “I feel like kind of lacking for not
having my own distinct language” Her ideas were similar to those of other students. She further added,
“For power negotiation and to enrich the access to resources, Dalit students have to learn multiple lan-
guages like Nepali and English though, pedagogically, the language which they understand better should
be chosen at the plus-two level”. She opined, “The English language supports access to knowledge in sci-
ence and technology originating and flourishing in the western countries, which ultimately contributes to
better job opportunities in the foreign countries” (interview, January 10, 2021). She remarked, “The study
of multilingualism (Nepali, English or any other language) brings better understanding in society, which
is better for social peace and harmony too”

Another student, R12 (pseudonym: Rojina), aged 16, from Gorkha district and a student at Shanti
Vidhya Griha Lainchour, also preferred English for pedagogical scaffolding of Dalit students as it is likely
to empower them (interview, January 10, 2021).
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R13 (pseudonym: Unish Pariyar), aged 19, is a student of computer science at Rainbow International
College. He is from Dhading and finds no alternative to learning the English language for pedagogical
support and job opportunities. Similar expressions were made by R14 (pseudonym: Laxman Bishwokar-
ma), from Argha Khanchi, who is a XII-grader at Rainbow International School, and by R15 (Rajan from
Dolakha studying at the same college). R16 from Sindhuli, also studying at this college (pseudonym:
Shyam), preferred both Nepali and English for pedagogical scaffolding of Dalit students. He commented,
“English is used worldwide and the people with good English proficiency hold power and enjoy ad-
ditional prestige. So, English is a must-learn language”. Particularly, student R17 (pseudonym: Sunita),
from Dhading, and R18 (pseudonym: Goma), from Ramchhap, of grade XII and grade XI, respectively,
and student R19 (pseudonym: Savyata), from Arghakhanchi, studying at Rainbow International College,
experienced “language as means of discrimination and exploitation. Language shows personal traits and
determines the English language as a lingua franca in the global context”. Comparatively, slightly different
views were expressed by students from Gramin Aadarsha Campus, Nepaltar.

R20 (pseudonym: Deep Bashyal), 22 years old, from Dhading, studying at grade XII at Gramin Adar-
sha Campus, noted, “Nepali is a medium of instruction in the classroom for pedagogical scaffolding
whereas English is for combating Dalits’ subalternity in a global context” (interview January 13, 2021).
He finds that “if we have good proficiency in English, our backwardness can be abated as language is the
identity of an individual” R21 (pseudonym: Tulasha), aged 22, from Dolakha, studying at Gramin Adar-
sha Campus, preferred Nepali as the medium of instruction for pedagogical support though she wished
to have her own distinct mother tongue. R22 (pseudonym: Shova), aged 22, of the same campus, further
commented, “Language is an important factor of one’s identity. Dalit students must learn the English lan-
guage because having good command of English can be a strong weapon to uplift their socio-economic
status in society” (interview, Januaryl13, 2021). The ideas expressed have a strong link with the instrumen-
tal role in achieving social status in the society [3, p. 13-17].

Opverall, 22 students studying at the plus-two level in the Kathmandu Valley from different districts
preferred Nepali as a medium of instruction for their pedagogical scaffolding. Students from English
medium school backgrounds preferred English. However, all of them agreed on bilingual education and
focused on the English language for professional opportunities, foreign employment, and uplift of the
socio-economic status of Dalits and as a tool for combating their subalternity.

Another tool used in the study was focus group discussion (FGD) among the plus-two level students at
Rainbow International College, Dallu, and Samaj Bikash Hostel, Bijeswori, Kathmandu. Two FGDs were
conducted by the researchers themselves after receiving permission and arranging time-schedule as per
the convenience of the participants. FGD guidelines were prepared prior to the discussion and recordings
were made in accordance with the objectives of the research. The first FGD was carried out on among
12 Dalit students from different districts on February 13, 2021, at Samaj Bikash Hostel, Bijeswori. After
the introductory round, the authors proceeded with the major areas of research such as linguistic iden-
tity, pedagogical scaffolding, medium of instruction, and power negotiation for Dalit students in society.
Regarding the first issue, the participants discussed matters intensely and concluded, “We feel sad that
Dalits do not have their distinct linguistic identity like other ethnic communities; however, we feel proud
of speaking the Nepali language as our mother tongue” (FGD1, February 13, 2021).

On the next issues of pedagogical scaffolding and medium of instruction, the participants were di-
vided into two halves. Four of them strongly stated that they felt it easy to learn in the English medium
for their pedagogical scaffolding. The rest of them were of the opinion that: “We understand things in
the Nepali language as we have spoken it since our childhood. English is a really tough language for us”
(FGD1, February 13, 2021). Explaining the reason behind this, the former group mentioned that they
had studied in English medium schools whereas the other group’s students had studied in Nepali medi-
um based public schools. As far as power negotiation in society is concerned, almost all the participants
strongly agreed that both Nepali and English language deserve learning as they have to negotiate power
in society. A conclusion they made in the discussion was, “We have struggled in our society with Nepali
speakers and other ethnic language speakers. Moreover, we have to grab employment opportunities in
foreign countries too. Therefore, we have to be perfect in both English and Nepali languages” (FGD1,
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February 13, 2021). Eventually, the participants concluded, “We need Nepali medium for our better ped-
agogical scaffolding for other subjects whereas English is a must for computer use, IT and other technical
subjects” (FGD1, February 13, 2021).

The next FGD was held on February 16, 2021, and was led by Babu Ram Bishwokarma at Rainbow
International College at Dallu, Kathmandu. Only eight Dalit students participated in the discussion. All
of them were studying at the plus-two level in management, humanities, and education streams. The
author proceeded with the issues of discussion after the introduction and clarification of the purpose
of discussion in the group. The participants unanimously agreed, “We do not have our separate mother
tongue but we feel happy to learn Nepali from childhood. It is our national language, too. Therefore, the
Nepali language must be the medium of instruction at the plus-two level, too, as we understand it better”
(February 16, 2021). Three of the participants further argued, “Nepali is a lingua franca among ethnic
languages whereas English is the contact language in a global context”. Later, all of them concluded that
bilingual education at plus-two level seems inevitable. Regarding the issue of power negotiation, five of
the students openly stated, “To do politics in Nepal, we must be perfect in the Nepali language whereas to
highlight our agenda regarding untouchability in the global arena, we must learn the English language”
(February 16, 2021). The participants were conscious of not having their own distinct mother tongue and
would feel proud to have one, and believed that for access to leadership, resources, and empowerment that
language learning is important.

The study aimed to explore the critical awareness and attitudes of Dalit students towards their linguis-
tic identity for their pedagogical scaffolding. Students from different colleges studying in the Kathmandu
Valley who were living in Samaj Bikash Hostel, Bijeswori, Kathmandu, were interviewed for their percep-
tions, understanding, critical awareness and attitudes towards their linguistic identity. Thematic areas of
the findings were categorized into four, namely: the awareness of linguistic identity, the medium of in-
struction for pedagogical scaffolding, the language for professional career development, and the language
of access to study abroad, to obtain employment opportunities and to enable power negotiation in society.

Awareness of linguistic identity. In respect to the linguistic awareness of Dalit students, almost all
the sampled students expressed an linguistic identity crisis as they do not have their own distinct mother
tongue like other ethnic communities and wished to have their own language. Students accepted Nepali
as their mother tongue in society. Their sense of loss in respect to their linguistic identity crisis seemed
to have led them to accept the language available and spoken in their particular societies. This approach
of Dalit students seems geolinguistically appropriate and more practical as they cannot create different
languages but rather must assimilate into the linguistic contours of whatever society they find themselves
[12, p. 47-65]. The result was similar to a study by Koirala [15, p. 116-122] as Dalit students have taken
Nepali language as a tool to make themselves literate. The dominant languages for Dalit students are a
source of humanization and civilization in the society despite not having their own separate language. The
language ideology of Dalits has an impact on the medium of instruction in terms of their choice of ped-
agogical support. Dalit students appreciated that one of the important identities of Nepal is its linguistic
heterogeneity. The languages spoken in Nepal are the properties of not only the concerned ethnic and
linguistic groups but also the heritage of the nation as a whole. This critical awareness of Dalit students
shows their geolinguistic consciousness of the issues of multilingualism in society and their appreciation
for being able to use the Nepali language, while adjustment to any language situation displays their re-
spect and celebration of multiple languages as well as alternative ways to adapt to a multilingual commu-
nity despite the lack of their own language.

Medium of instruction for pedagogical scaffolding. The data above show that Dalit students have
distinct ideas regarding the medium of instruction for their pedagogical scaffolding at the plus-two lev-
el. Though demands for mother tongue based medium of instruction and linguistic rights of minorities
are picking up with ever greater force, Dalit students hold two opinions as per their access to education.
The students from public or government schools demanded Nepali as the main medium of instruction
at the plus-two level for their pedagogical support whereas Dalit students from private English medium
schools preferred English as the medium of instruction for the sake of better understanding. This ide-
ology is analogous to the ideas of scholars who claim that the English language has been perceived as
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a language of power and opportunity. R15 observes, “English is used worldwide and people with good
English proficiency hold power and enjoy additional prestige. English is a must-learn language”. However,
in the meantime, R15 also argues that the medium of instruction plays a vital role in language learning,
emphasizing that a common language understandable to learners is critical to the pedagogical scaffolding
of Dalit students.

The language of professional career. Dalit students basically focused on their professional careers
while framing their linguistic identity. As the medium of communication in the public service commis-
sion is Nepali, Dalit students preferred the Nepali language to enhance their professional careers. Students
from government schools basically emphasized Nepali as they have brought the habit of speaking it from
home and junior level at school. R22’s version that having a strong background in English supports the
uplifting of one’s socio-economic background corroborates the ideas of Bourdieu: language as symbolic
power [3, p. 66-68]. Good knowledge of English as expressed by most of the Dalit students enhances their
opportunities for developing their professional careers. That means knowledge of language remains social
capital [ibid., p. 13-17] for Dalit students. R11’s argument that English is necessary for science, technolo-
gy and job opportunities abroad supports language hegemony in the multilingual context of Nepal, while
she also claims that multilingualism (simultaneous use of Nepali, English and other languages) would
promote mutual understanding, peace and harmony in society.

Access to study abroad and employment opportunities. The findings indicate that Dalit students
accept the English language for their access to study abroad and for employment opportunities in multi-
national companies. Dalit students’ understanding of English language education contradicts some schol-
ars. Enabling access to education in the language in which the child feels most comfortable significantly
increases that child’s chances of success in life. However, their acceptance as a medium of instruction
the language they felt comfortable with was appreciated by them. Dalit students’ ideology regarding the
English language seems analogous to the ideology that to possess language is to possess a technique, not
necessarily quantum knowledge about the world. Basically, for access to a job in a better company one
should have a good command of English.

Power negotiation in the society. Dalit students’ understanding of language has a direct relation to
power negotiation. Their focus was on the socio-economic uplift, which remains possible only through
quality education. Quality education is possible only in an intelligible language. The preference of the
English language for Dalit children has ideological value. Their ideological basis reveals that English
brings modern ideas and thus develops interpersonal channels as well as social and cultural values in the
society. Moreover, Dalit students must learn the English language because having a good command of it
can be a strong weapon in uplifting their socio-economic status. This logic seems relevant to the idea that
English is a gateway to better communication, better education, and a means to achieving higher living
standards and better understanding. R7 accentuates that language differences have complicated Dalits’
cooperation in pursuit of their rights. Until and unless Dalits have a critical awareness of their languages,
they cannot protest against their suppression, oppression, and exploitation. Critical pedagogy is necessary
for their awareness. Language education for pedagogical scaffolding empowers Dalit children to negotiate
power in the society.

Conclusion

This study aimed to explore the critical awareness and attitudes of Dalit students towards their linguis-
tic identity for their pedagogical scaffolding. Students from different colleges studying in the Kathmandu
Valley and living in Samaj Bikash Hostel, Bijeswori, Kathmandu, Rainbow International College, and
Gramin Aadarsha Campus were interviewed along with two separate FGDs for exploring their percep-
tions, understanding, critical awareness, and attitudes towards their linguistic identity. Thematic areas of
the findings were categorized into four, namely: linguistic identity, the medium of instruction for ped-
agogical scaffolding, the language for professional use, and the language of access for study abroad and
opportunities in foreign countries.
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All the respondents realized the need for reconstructing their linguistic identity [14] as they wished
they had their own distinct language at least for their school education [19]. Fundamentally, the reason
behind their longing for their own language, as expressed, is efficient communication, which is a pivotal
component in pedagogical delivery in the classroom. Dalit students, in Bajhang and Doti, use Bajhangi
and Doteli at home and wished to have the same language as the medium of instruction at school. They
prefer Nepali in the social space [21, p. 63-89] as a contact language. In this situation, Dalit students
perceive the Nepali language as a lingua franca in the social space whereas Bajhangi or Doteli are seen as
necessary for pedagogical scaffolding at school. Dalit students meant to continue using the Nepali lan-
guage as the medium of instruction even at grade XI and XII. Meanwhile, Dalit students took Nepali and
English as languages of power, with the help of which they meant to empower themselves professionally
both at home and abroad.

The findings indicate the positive attitudes of Dalit students toward the local language, the national
language, and the international language. However, the objective of language use remains completely
different. Basically, local languages are for the purpose of pedagogical scaffolding whereas national and
international languages are for empowerment, professional enhancement, and power negotiation in the
society. Nepali is the most preferred language for their pedagogical scaffolding even at plus-two levels
though they believe English empowers and enhances them professionally. The findings have broader im-
plications in language policy, curriculum designing, etc. A limited number of informants on a small scale
and only interviews and FGD as tools for data collection are the limitations of this study. The way Dalit
students negotiate the power with the mainstream society by using the language of their oppressors re-
mains unexplored, but which opens up grey areas for further research.

© B. Bishwokarma, A. Bishowkarma, 2022
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Abstract. This article is devoted to studying the history of Russian Old Believers’ emigration to Brazil,
to analyzing the reasons that allowed them to maintain their linguistic identity, and to identifying the
features of the dialect of the Russian language of the Old Believers living in Latin America and in Brazil,
in particular. Old Believers moved to Brazil after centuries of oppression, as a result of which they first left
Central Russia for the East of the country, Siberia and Primorye, and after the 1917 Revolution, many of
them moved to Harbin (China). After the 1949 Revolution in China, they turned to the United Nations
High Commissioner for Refugees, who sent them to the United States, Canada, Australia and Brazil. Bra-
zil was the first country to grant them visas. The main wave of Old Believers” migration to Brazil falls on
1957-58, that is why they managed to avoid the policy of nationalization of the New State, carried out in
1937-1945 by Getiilio Vargas, whose goal was to turn all immigrants into Brazilian citizens by banning
their native language not only in official but also in everyday communication. Thus, the Old Believers
managed to fully preserve their religious, cultural and linguistic identity due to a certain hermeticism of
their communities and the preservation of their traditional way of life. The dialect of the Old Believers of
Brazil retains the typical features of the Nizhny Novgorod dialect of the 19th century, in which archaic
linguistic features and semantic shifts in the meaning of words were conserved. However, it also contains
lexical innovations denoting new concepts of modern life, Spanish and Portuguese borrowings and their
adaptation. At the beginning of the 21st century, within the framework of the State Program to Assist the
Voluntary Resettlement to Russia of Compatriots Living Abroad, several Old Believer families decided to
return to Russia, to Primorye, thus completing their round-the-world trip.
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COUMNONUHIBUCTUKA U TEOJIMHIBUCTUKA

CTAPOBEPbBI B bPA3W/INN:
COXPAHEHME A3BIKOBOM UJEHTUYHOCTU

I. B. IletpoBa

MoOCKOBCKMIT FOCYapCTBEHHBI MHCTUTYT MEX/JyHapORHBIX oTHOIeHu 1 (yansepcuter) MUJT Poccun
119454, Poccusa, Mocksa, nip. BepHagnckoro, 76

Annoramusa. Crmamos nocesuseHa uccred08aHUI0 UCMOPUL IMUPAYUL PYCCKUX cmaposepos 6 bpasu-
10, AHANU3Y NPUHUH, NO360NIUBUAUX UM COXPAHUMDb CBOI0 A3bIKOBYI0 UOEHMUMHOCb, 4 MAKJHe BblI6-
TIeHU10 0cObeHHOCMell OUaeKma pycckoeo A3vika CMaposepos, npoxcusarouyux 6 Jlamunckoti Amepuxe
u 6 bpasunuu, 6 uacmnocmu. Cmaposepuvt nepecenunuco 8 bpasunuro nocse MHo206eK08bLX npumecte-
Hutl, 6 pesynvmame Komopvix oHu yxoounu us Llenmpanvroii Poccuu na socmox cmpanvl, 6 Cubupo
u ITpumopve, a nocne pesomovuu 1917 200a muozue u3 Hux nepecenunucy 6 Xapoun (Kumaii). Ilocne
pesomovuu 1949 200a 6 Kumae onu obpamunuce 6 Ynpasnerue Bepxosrozo komuccapa OOH no denam
bescenuyes, komopoe Hanpasuno ux 6 CIIA, Kanady, Aecmpanuto u bpasunuio. bpasunus oxasanacoe
nepeoti cmparoil, npedocmasusuieti um 6u3vl. OCHOBHASL 60/IHA IMUpaLUUY cmaposepos 6 bpasunuro
npuxooumcst Ha 1957-1958 200vi, u noamomy um yoanoco usbexramv NONUMUKY HAUUOHATUSAUUU
Hosozo 2ocydapcmesa, nposodusuieticst 8 1937-1945 eodvt XKemynuy Bapeacom, yenvio Komopoti 6viio
npespamumy 6cex IMUZPAHIMO8 6 OPASUNLCKUX 2PaNOaH NYMEM 3anpema poOHO020 A3bIKA He MONbKO
6 0puUYUANLHOM, HO U noscedHesHom o0uwenuu. Takum obpasom, cmaposepvl Cyment NOTHOCMbIO CO-
XPAHUMDb CB010 PENUSUOIHYI0, KYTbIMYPHYIO U A3bIKOBYI0 UOEHMUYHOCb 3A CHEM 0NpeoenéHHo20 2ep-
MeMmu3ma ux cooou,ecme U COXpaneHuss MpaouyuoHHo2o yknaoa sxusnu. Iosop cmaposepos bpasunuu
coxpausem munuuHvle 0C06eHHOCMU HUxe2opoockoeo duanekma XIX eexa, 6 KOMopom 3aKOHCepsU-
po6anuUcy apxauuHbvle A3biK06ble YePMbL U CeManmu4ecKue cosuzu 6 3nauenuu cnos. OOHAKo npu 3mom
XapakmepHvl sleKcuveckue UHHOBAUUU O 0003HAUEHUS HOBbIX NOHAMULL COBPEMEHHOL HUSHU, aK-
MU6HOe 3aUMCME06aHIe UCNAHCKOTL U NOPMY2anbCKOl eKCUKU, e€ a0anmayus u cr106000pa3oeanue
1o ocobvim modenam. B nauane XXI sexa 6 pamxax Iocyoapcmeentoti npozpammot no 0Ka3axuo cooeti-
cmeus 006posonvHoMy nepecenienuto 6 Poccuto coomeuecmeentukos, npoxusarouux 3a pybeicom, He-
CKOMbKO CapoobpsodecKux cemeil peuwiunu sepHymuocs 6 Poccuro, 6 IIpumopowe, 3asepuine mem camvim
CB0E Kpy20cs8emmoe nymeuiecmsue.

KirroueBble coBa: crnaposepol, smuepauus, UMMUepayus, pycckuti A3viK 3a py0erom, 2060p cmapood-
paoyes 6 /lamunckoii Amepuxe, npozpamma penampuayuu

IOnsa qurupoBanus: [lerposa I.B. (2022). CrapoBeps! B Bpasumun: coxpaHeHne s3bIKOBOI MIEHTUY-
HocTu. Qunonoeuueckue nayxku 6 MITIMO. 8(3), C. 109-121. https://doi.org/10.24833/2410-2423-
2022-3-32-109-121

1. Beenenne

€MOJ1 CTaThM ABJIAETCA UCCIEOBAHME VCTOPUU SMUTPALINY PYCCKUX CTapoBepoB B bpasunuio,
aHa/MN3 MPUYNH, O3BOMBILNX UM COXPAHNUTH CBOKO 53bIKOBYIO MIEHTUYHOCTD, @ TAK)Ke BBLIB-
JIeHue 0COOEHHOCTEN! AMaIeKTa PYCCKOTO SA3bIKa CTAPOBEPOB, IPOXXMBAIOIVX B JIaTiHCKOIT AMe-
pvike u B bpasumnu, B 4acTHOCTM.
B uccnegoBanum ncropun u 06bI4aeB cTapoobpszLeB aBTop omypacs Ha padory 0. M. FOxumMenko
[14], a Takxe [I. B. Cemuxomona [13].
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Victopus smurpanuy crapoBepoB B bpaswinio, MHTerpanyy MMMUTPAHTOB B Opasmibckoe o01e-
CTBO ¥ COXpAaHEHsI PYCCKOTO s3bIKa Ha HOBOII POAVHE MCCIEAYIOTCS B pab0Tax IOTOMKOB SMUTPAHTOB
u3 Poccyn, npoxxusaromux B bpasumnu, Takux kak M. E. Iachinski Mendes [21], S. Ruseishvili [24],
C. A. Pycenmsuu [11], D. C. Fatuch Rabinowitz [20], A. Bytsenko [18], A. Vorobieft [25].

Psap crareit, 1aB 13 KHUT ¥ (pM/IBMOB ITOCBAIIEH YHUKATbHOMY SIBJIEHVMIO COXPaHEHNs Ha IPOTsDKe-
HIM YeTBbIPEX IIOKO/IEHUIT SMUTPALIUY TPafiULINIL, BEPbI U sI3bIKa CTapOBepoB B JIaTMHCKOIT AMepuKe: 3TO
paborsr O. A. MarseitdeBa [6], M. Bachmakova [17], D. Antonelli [16], B. B. Ko6ko n H. b. Kepuenaesoit
[3], a Takxe punpM A. B. [InuBoBaposa [8].

VHTepec K SBJIEHUIO CTapOOOOPsAIeCTBa BO3POC OIarofaps mporpaMme repeceieHNsi CTapOBEPOB
VI X BO3BpaleHns Ha poccuiickuit Janpanit Boctok. B aTom konTekcTe B CMV 6B OITYO/IMKOBaHBL
MHOTOYVC/IEHHbIE JOKYMEHTBI U CTaThbl, CHATBI JOKyMeHTa/nbHble punbMsl [4], [23], [19].

[Tpu ananuse ocobeHHOCTEl TOBOPa CTapoBepoB B JIaTMHCKOI AMepuKe aBTOP OMMPAJICS Ha TEKCT
nosectu [I. T. 3aiiuesa «IToBects u sxutne [Janunst TepenTbeBunya 3aiieBa» 2], a Tak)Ke Ha NCCIE[OBA-
uusa guanekronora O. I. Posuosoii [9], [10], [5].

1.1. Kro Takue crapoBepbI?

B XVII Beke B Poccuu Haspena He06XOAMMOCTb OCYyLIeCTBIeHNs pedOpMBI II0 MOIepHU3ALNU POC-
CUIICKOTO TOCYAAPCTBA ¥ MOPA/IbHOTO OOHOBJIEHNS IIPAaBOC/IABHOI! 1iepKBI. 1]enbo 1iepkoBHOI pedop-
MBI, IPOBOAMBIIIETiCS NaTpuapxoM HukoHoM, cTana yHrdUKanMs CBAIIEHHBIX TEKCTOB. B cTapocnaBsu-
cKux nepeBofax CasijeHHOro [Iucanus 1 nepenucaHHbIX OT PyKU 60TOCTY>KeOHBIX KHUT BCTPEYanoch
MHOTO Pa3HOYTEHUI U MCKAKeHMIA, I09TOMY UX IIPUBENIN B COOTBETCTBUE C IpedecKMi. Bo3BpaleHne
K TpeyecKM oOpsgaM M TeKCTaM BBI3BA/IO Pe3KOe HEIpusATIie CTOPOHHUKOB CTapoli Bepsl, KOTOpbIe
CUYMTANN, 9TO IIePKOBb pepopMIpOBaIach N0 COMHUTEIBHOMY IPe4eCKOMY 00pasIy, TOCKONbKY TPeKU
CHayYaJIa 3aK/II0YM/IM CO03 C KaTOMKaMMU, a IOTOM CaMI OKa3aJIMCh MOJ, BIACThIO MYCY/IbMaH-TypoK. Bo
IJIaBe «PACKOBbHIKOB» CTaNI IIpoTomon ApBakyMm [13].

Takum 06pasom, CTapoBephl — 3TO CTOPOHHUKM OOPSAIOB, MPE/IIeCTBOBABIINX 1epKOBHOI pedop-
Me 1654 ropa, MpoBeAEHHOI B LIApcTBOBaHMe Ajlekcesa MuxaiinoBuda. B mpoTMBOCTOAHNM NIPOTOIONA
ABBakyma 1 narpuapxa Hukona napp Bcran Ha cropoHy Hukona. Ha npoTsykeHun Bekos, JO MOSAB-
nenns B 1905 ropy Bricouarimero nmenHoro ykasa IIpaButenbctBytomeMy Cenaty «O6 ykpereHun
Havaj BeporepuumocTi» Hukonas 11, cTapoobpsAaLbl mogBeprainuch XeCTOKUM IpeciefoBanmsam. [1o-
nerictBoBaBiieMy CoO0pHOMY yIo>KeHMI0 1649 rofia, 3a IpecTyIUIeHNs IIPOTUB Bepbl U LepKBY 0/1ara-
JIach CMepTHasl Ka3Hb, U 9Ta CTaThs ObUIA pacIpOCTpaHeHa Ha CTapooOpszLeB. Bbiin kasHeHbI Bexymiye
IPONOBENHNKN CTapooOpsAndecTBa: NHOK ABpaamuit (1672), 60sapeiHa Mopososa, EBgokus Ypycosa,
Mapus Jaunnosa (1675). [Ipyrue Boxy: nportononsl ABBakyM u Jlasaps, nbsaxon ®eopop, nHok Enn-
banmit — 6pUM cocnanbl B fanékuit [Iyctosépck, 3a [TomsapHBIM KpyroM, IIpeTepIiesyt CTpalIHble Myde-
HUA U OBUIM COXOKeHbI [14].

[IpecnenoBanys, IBITKM U Ka3HY OOBACHSIVICH He TOMIBKO JKECTKOI MO3MITVIEN IIapCKOIl BIACTH, HO
U TBEPMOVI TTO3UIUEI CaMMX CTapooOpsiLeB, foxoausLIei 1o daHatusma. Kak 13BecTHO, HEKOTOpPbIE
OOLIVHBI CTAPOBEPOB IPEAIIOUNTAIIN CTOPETDh 3a>KUBO, HEXXe/V OBITh 00pAIIEHHBIMI B HOBYIO BEpY, TaK
KaK CUMTa/IM, YTO CAMOCOXOKEHNE HAIIPAMYIO BEIET K CIIACEHNIO YL,

2. Vicropus smurpanuu

2.1. Janpuuit Boctok u Ilpumopne

CrpeMACh COXpaHNUTb NPYBBIYHBII IIePKOBHO-OBITOBOI 0OMXOJ, 11 CIIACAACh OT TOCYAPCTBEHHOTO I
IIePKOBHOTO JIaB/IEHMA, CTApOOOPAMIIBI CTA/IN TTepecenAThCs Ha OKpanHbl Poccum, Tyna, rie 6bim neca n
«ITyCTBIHI», A BJIACTb TOCYAAapCTBa ObLIa cnabee [14, c. 22-23]. B cBoéM GercTBe oT «M1pa aHTUXPUCTa»
CTapOoBepHI YXOAWMIN BCE Hanblile Ha BOCTOK CTpaHbl, B Cubups u Ha [lanbuuit Boctok, B [Ipumopse, B
caMble OT/IaJIEHHbBIE ¥ MATIOHACETIEHHbBIE PAMlOHBI CTPAHBI.
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2.2. Manwkypusa u Xapoux

Opnaxo CoBeTckast BIacTb C €€ KOJUIEKTUBU3alMell ¥ Konxo3amu gobpanack u go anbaero Boc-
TOKA, ¥ TOIJ]a CTAPOBEPBI CTa/MU MAcCOBO HepecenaTbcst B MaHwkypuio. CTapooOps/Lbl Ipres an
B Kurait ;ByMsa nyTsaMu: ofHa rpymma npubsiia ¢ Antas B npoBuHIyi0 CHHB3ISH, BTOpas Oexana
u3 [Ipumopbs: oHu nepecekmu peky AMyp un ob6ocHoBamuch B Xap6uHe. [lo cuxX 1op OHM Ha3bIBAIOT-
Cs1 CMHBL3SIHLIAMU 1 XapOMHIIaMM, COXPaHsIsl ONIpefie/I€HHble PAa3uNyus B sI3bIKe U 0ObIYasAX, YTO MHOII
pas3 IPUBOAUT K Pa3HOIIACKUAM MeXJY oTuMu rpynmnaMu. Ha camoM fene, Kak oTMedaeT MCC/IeoBaTeIb
crapoobpsimyeckux puanektoB O. POBHOBa, Bce OHM TIOTOMKM HIDKETOPOICKUX KUP>KaKoB. VImenHo O.
PoBHOBa ycTaHOBMIa 67TM30CTh VX TOBOPA K COBPEMEHHBIM T'OBOpPaM ceBepo-BocToka Hikeropopckoii,
foro-3amnasia Kuposckoit n Bocroka Koctpomckoit obmactu [9].

B xonne XIX Beka japckoe NpaBUTEILCTBO pelnio HocTpoutsb Kuraiicko-BocTounyto opory, 4acTb
Tpanccubupckoit xenesnogopoxkHoi maructpamu (Tpanccu6a), nmm Benkoro Cubupckoro Ilytu, xo-
TOpast cTana Obl 6oIee KOPOTKUM ITyTéM 10 BragmBocToka.

C 3T0J1 LeNbI0 NMPABUTENIBCTBO 3aKI0UMIO ¢ KTaeM cormanienue, 1o KOTOPOMY JKeTe3HOLOPOXKHbIe
nyTH IpoiinyT o MaHwkypyu. XapOuH 65U OCHOBHBIM Y3/10BBIM ropozioM Kuraiicko-BoctouHoii sxe-
nesHoit goporu. [loctpoennsiii B 1898 rogy pycckuMu Ha KUTalICKOi TEpPUTOPUM, B TedeHNe 25 JIET ITOC/Ie
PEBOJIIOLNY OH OCTABAJ/ICA TUIMYHBIM PYCCKUM ITPOBMHIMA/IBHBIM TOPOJIOM, I7ie IIPeCTaBUTENN Pa3/Iny-
HBIX PeUTNIL cOCylecTBOBaMM 6e3 orpannyennit. B Xap6uwe, [llanxae 1 HEKOTOPBIX APYTUX KUTANCKUX
rOpOJax CyILeCTBOBA/IN LiefIble LIEHTPhl PYCCKOJ SMUTPALMNA: BBIITYCKA/INUCh Ta3eThl, CTPOMINCH HIKOJIBL,
Be/Iach aKTUBHAsA 00IIeCTBeHHasA XI3Hb [6], [25, ¢. 161]. PycckosspraHoe Hacenenne Xapouna k 1920 roxy
mocturano 100.000 sxureneit (13 430 261), 4To OBITIO CaMBIM BBICOKMM ITOKa3aTeJIleM IJIsl PYCCKOTo 3apyde-
Xbs [20, c. 24].

CrapoBepsl IPOXMIN B MaHWKYypuy oKojo 25 JieT, COXpaHss CBOM BeKoBble 00bryan. OgHaKo mo-
cne pesomouny B Kutae 1949 roga curyanusa B KOpHe M3MEHNM/IACh: KOMMYHUCTUYECKOE IIPABUTENHCTBO
Kwnras norpe6oBao, 4To6bI MHOCTPAHIIBI TOKMHY/IN CTpaHy. TakuM 06pa3oM, CTapooOpsLbl ObUIN TO-
craByleHsl Tepey; Bbioopom: BepHyThCcst B CCCP mmm amurpupoBarb B TpeTbu cTpanbl. OHM 06paTunch
B Ynpasyenre BepxoBHoro komuccapa OOH 1o nenam 6exxeH1ieB, koTopoe ¢ 1953 rofa HapasJisiio UX B
ToHKOHT, Irie Haxo#MIach mrab-kBapTrpa Yipasaerus OOH o fenam 6e)xeHIieB, OTKYAA, TONTYIUB BUSBI,
OHM HanpaBWINCh Yepe3 OummnnuHel B Aprentuny, Vspauns, Kanany, CILIA u bpaswmio [3]. Viccneno-
BaTe/Ib AMUTpAINy cTapoBepos B bpasumio C. A. Pycenmsym nuiet 06 5ToM Iepuope cefylolee:

«OfHUM 13 HEMHOTUX BBIXO[JOB M3 9TOJ CUTYauuy ObIIM IPOTPaMMBbl IO IepecesieHNIo B
Ipyrue CTpaHbl, Takue Kak ABcTpanusd, ApreHTnHa, Vspannp, Kanapga, CIIIA n bpaswma. Ha
npotspkeHun 1950-X rofioB, 6aroapst yCuanusM GanbHeBOCTOYHOTO MIPefCTaBUTeIbCTBA Mex-
JIYHapOZIHOJ OpraHM3aLuy II0 Je/laM OeXXeHIeB U CMeHMBLIETo ee B 1952 roxy YmpasieHus
Bepxosroro komuccapa OOH 1o genam 6exenties (YBKDB), a Taxoke MeXITpaBUTe/TbCTBEHHOTO
KOMMTETA MO BOIIPOCAM €BPOIIEIICKON MUTPALVIN, PYCCKIE MOIIM HOMTy4YaTh IPOe3gHbIe TOKY-
MEHTBI IS /N1 6e3 IpaXAaHCTBA 1 110 HUM 3alpallliBaTh BU3Y B OAHY U3 IPUMHMMAIOIVX CTPAH.
[TpencraButensctBo YBKDB 1 6pasuibckoe KOHCY/IBCTBO HAXOAMINCh B [OHKOHTe, OTKY/a Ha ITa-
poxofax pycckie OexxeHIIbI epenpasianuch B ropopa Canroc u Pro-pme->Kanetipo» [11, c. 68].

2.3. bpasumma

OcHOBHasA BOJHA SMUTPALMU CTapOBEPOB B bpasummio npuxopnrca Ha 1957-1958 roppl, n ero 3a-
BEpPIIAIOTCSA 3TAIlbl IIepeceNieHns PYyCCKUX B 3Ty cTpany. Ilo janHbivM HanyoHanbHOTO MHCTUTYTA MM-
MUTpanyy ¥ KOJIOHM3ALNM, Ha IpoTsKeHnn 50-x rogoB XX Beka B bpasunmio npuexanu 3 416 pycckux
6exenteB u3 Kuras'.

! Campos G.B. Dois séculos de imigragdo no Brasil. A constru¢do da imagem e papel social dos estrangeiros pela imprensa entre 1808 e 2015. Tese

de Doutorado. Universidade Federal do Rio de Janeiro (UFR]), Rio de Janeiro, 2015, p. 398. Llur. mo: [24, c. 3].

112 OUNONOTMYECKME HAYKM B MTUMO « Tom8 « N°3



I.B.MeTtpoBa

Tak kak cTapoBepbl SMUTpypoBay B 50-X TofiaX, M YAaI0Ch 130eXKaTh IIOIUTUKY Hal[MOHAIV3aLINU
Hosoro rocymapcrsa, nposoausiietica B 1937- 1945 rogax JKerynuy Bapracom, menpio KOTopoit 66110
IPeBPAaTUTh BCEX SMUTPAHTOB B OPasMIbCKMX TPpaXK[jaH IMYTEM 3alpeTa POJZHOTO sI3BIKA HE TONBKO B
o¢dunManbHOM, HO 1 TIOBCeHEBHOM ob1ieHnn [21, c. 276], [7, c. 116]. Takum o6pasom, cTapoBepbl Cy-
Me/IY COXPAaHUTD CBOIO HAIlVIOHA/IbHYIO, KY/IBTYPHYIO I AA3BIKOBYIO U€HTUYHOCTD.

Craposepbl Hanpas/Anuch B mrarol Ilapana, Canta Karapuna n Puo Ipange gn Cyi, a Taxke Ha
I0T0-BOCTOK CTpaHbl. bpasnibckoe IpaBUTENbCTBO MPEOCTAB/IANO IIepeceieHIlaM 3HaYNTe/IbHbIe /IbrO-
TBI. VIM mpepmaramich OecIuiaTHbI MOPCKOIT iepeesy o bpasumuu u mpoesp 1o >kesiesHol Jopore /10
MecTa Ha3Ha4eHMsA, Y9aCTOK 3eM/IU U NOABEMHBIe [25, ¢. 36]. YcmoBuA TpyoyCTpOCTBa UMMUTPAHTOB,
IproOpeTeHNsl 3eM/IN, TIOTTyYeHNsI CCYABI U T.A. IOAPOOHO ONMMCHIBAIOTCA B Auccepranuu A. Bytsenko
[18].

OMurpanMoHHasA CIy>K0a 10 UJIe0/IOTMYeCKUM U eBreHMIeCK)M IPMYMHAM OTKa3bIBaTach IPYHM-
Marh IJIaBHBIM 00pa3soM eBpeeB, /LI, IO03PeBAEMBbIX B CYMIIATUAX K KOMMYHUCTUYECKOMY YYEHMUIO,
OIVIHOKMX >KEHIIVH, TIOKVWIBIX UL, ¥ MHBanuz#oB. Emé pas npountupyem C. A. Pycenmsumm:

«Heob6XoMMo OTMETUTDH, YTO MPAaBUTENbCTBO bpasmnmmy npuHumano 6exenues Bropoit
MJPOBOJI BOJIHBI He U3 TYMaHUCTUYECKUX IIPVUHIIUIIOB, @ IOTOMY, YTO JKe/IaJIo TaKUM 00pa3om
BOCIIO/IHUTb HEXBAaTKy KBa/IU(UIVPOBAHHON pabodeil CUIbI B pacTyLieM MHAYCTPUATbHOM
CEKTOpe U B MEXaHN3MPOBAaHHOM CE€/IbCKOM X03:1icTBe. [IpeTeHIeHThI Ha Tepeesy B bpasumuio
OTOMPANNCH CIIENMANTbHO CO3[[AaHHOI /I 3TOI L[eN MPABUTETbCTBEHHOI KOMICCHEl HeIo-
CPeACTBEHHO B JIarepsx Iy epeMeléHHbIX L B EBpone. Kpurtepun orbopa Bximoyany Ha-
IIVIOHA/ILHYIO IIPUHA/JIEXHOCTD, CIIOCOOHOCTD K TPYAY M MOMUTIYECKIe B3ITIAbL. bpasuibckoe
IIPAaBUTENbCTBO, BCE elE MOJ, B/IVAHNEM aHTUKOMMYHMCTUYECK/X Y HALMOHAIMCTUYECKNX Ha-
ctpoenuit 1930-X IT., 0T/jaBajio mpefnoYTeHne KBamupuipoBaHHbIM MHAYCTPUATbHBIM pabo-
9qyM unu pepMepam, KOTOpble OBUIN IOTEHIIMATbHO TOTOBBI aCCUMIIVPOBATHCS B KY/IbTYPHOM
MOJIHCTPMMe CTPAHBI ¥ OTKPBITO AEK/IApUPOBaIV CBOM aHTUKOMMYHMCTIYECKVIe B3ITIAAB [11,
c. 68].

Ho crapoBeps! npefcraBisimm co60it MeanbHbIl «MUTPALVIOHHBI MaTepya» (TepMIUH, YIIOTpeOs-
eMBIil B OQUI[MaIbHOI JOKYMEHTAIVM TeX BPeMEH): OHM ObIIV M3BECTHBI MCK/IIOYNTETbHBIM TPYHOJIIO-
OueM U OTBETCTBEHHOCTHIO. BO3HIMKaIa OflHA TPYIHOCTD: CeMelTHbIe OOIVIHbI He XKe/la/lu PasbeyHATh-
cs1, M OOIIMHA MOTITIa TIepeexaTh TOMIbKO B IIOTHOM cocTaBe [24, c. 121-128].

[TepBble rofibl OBUIY HEMETKVIMM: MI3HAYAJIBHO IIepece/ieHI[eB HallPaBUIN Ha pyOKY OB, U Cpeay HUX
HapacTajlo HefJOBOIbCTBO 3TUM 3aHATHEM, HE COOTBETCTBYIOMIMM VX TPa/UIIIOHHBIM HaBbIKaM 3eMJle-
penbleB. Curyannio crac A. MypaBbeB-AIIOCTON, KYpUPOBaBIINIT OeXXeHIIeB CO CTOPOHBI BceMupHoro
Cogerta Ilepkseit. C ero nomouibio B mrare [lapana, mynununanurere ITonta-Ipocca, 6s110 mpno6-
PEeTEeHO 6 THICSAY aKPOB 3eM/IM C 71ecOM U peKoit. [lefi3axk HalOMMHAT CpPeHEPYCCKUIA, TONMbKO PacTu-
TeIbHOCTH OblIa Tpomyeckoit. Tak 6bi1a ocHoBaHa ¢asensja Canrta Kpys B mrare [Tapana. CrapoBepsr
3aHSUIVCD IPUBBIYHBIM JIEIOM: PACIIaXVBa/IM LieNNHY, pa3OuBanu Oropofbl, CTPONIN MOJIENbHBIE IOMa,
a LS XKITIbsAL — JlepeBsiHHbIe U30bl. Bo3Bommnu cTpoenns no pycckomy o6pasiuy: us 6péseH, ¢ 6aHaMm u
PYCCKMMM IIeYaMIL.

3emu OBUIY MajIo TIPUTOIHBL JIs 3eMIefe/isl, M 3eMIele/bIIbl IPMBO3V/IN TOHHBI Ka/TUTHBIX YHO0-
Openuii [8]. Camu cTapoBepbl BCIIOMUHAIMN, YTO OHYU He Cpa3y HMOHIN, KaK paboTaTb Ha HOBOJ 3eMIIe,
KaKie yoOpeHys UCIIONb30BaTh 1 KaK YXa)KMBATh 32 HEIPUBBIYHBIMM Ky/IbTypamu. Hanumanmuco oHn
Ha paboTy 1 K HeMIJaM: BBIXOAIIBI 113 [I0BO/DKbsI IOHMMAIIU PYCCKMII S3BIK, 1 KOMMYHMKALVS OCYIIeCT-
B/IAach 6e3 mpobmem. OT cocepeit — HemIieB [10BO/DKbA — OHM HAyUMITUCD CaXKaTh PIC.

Y>ke Ha 4eTBEPTHIN IO KOJIOHMS CTala HMPUOBIIBHOI: TPEYMXY, PUC, KapTOoderb, MOCOMTHETHUK
npopasanu fgaxe B Puo-pme-’Kaneitpo. [lacexu gaBany go 10 TeicAY TOHH MEA B TOJ, BO BCEM peryoHe
IPOJaBaINCh MOJIOYHbIE NPOAYKTHI, CAleIaHHbIe CTapooOpsaMu. B TeyeHne nomyBeka MOKyNanuch
¥l HOBBIE 3eM/IM, Harpumep, ¢asenna B mrare Maty-Ipoccy. Celruac crapoBepoB B bpasummm okorno 3
TBICSTY YeTOBEK. B HacTOAIMIT MOMEHT CTapooOpsgYecKyie OOLIVHBI PACIIONIOKEHbI B Y€THIPEX IITaTaxX
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Bpasumn: [Tapana, Maty-Ipocy, Toitsic u TokaHTUHC, Tie cTapOBepbl 3aHMMAIOTCS BHIPAIBaHVEM COM,
dacomnu, puca, xymomnka u nogconHeynnka [6]. C cocepsamu-6pasuibramMy IPOU3OUIEN OIpee/IéHHBII
00MeH Ky/IMHapHBIM OIIBITOM: OpasyIbIIbl HAYYW/IMCh €CTh TBOPOT, CMETAaHY I Jie/laTh BapeHMKI, a CTa-
POBepBI TOTOBAT (peri>Koay U pucoBblit x1eb [16].

3. Tpaguuun u o6br9an

VpeanpHast o6uMHa CTapOOOPSLEB JOMKHA OBITh M30MPOBAHA OT LMBIIU3ALNIA: [/II TOTO, YTOOBI
3aIUTUTD CBOUX JIeTeil OT IOPOKOB COBPEMEHHOTO MU, OHY BBIOMPAIOT /sl IOCETeHNsI CaMble Hefjo-
CTyIIHBIE U Janékue MecTa. Kak TONMbKO B OKpPeCTHOCTAX OOIIVHBI MOABJIAITCA MbsSHNUIIBI, HAPKOMaHBI,
HeBepyIollye, CTApOBEPbl CHUMAIOTCS C MECTa, OCTAB/ISIOT IIOCTPOMKY M pacIiaxaHHble 3eM/IM U Iepe-
CeJISIIOTCA ellé ajiblile, pacIaxyBasi ¥ yA0Opsis LieNnHY, HacaX/asi OTOPOJbI U Cajibl, 3aHUMAsCh PhIOO-
noBctBoM. OHM He 3aBUCAT OT O/1ar UBWIM3ALNH, He 60SATCSA TPYSHOCTEN VJIY CYPOBOTO K/IMMaTa.

CrapoBepsl UCIONb3YIOT TPAAUIMOHHYI0 ofiexky XIX Beka: My>K4MHBI HOCAT Pa3HOILBETHbIE pyba-
XU ¥ TIOSICOK, KOTOPBII pasfiensieT ero «IBa Te/a»; HollleHne 60poabl 00s13aTenbHO. JKeHIHbI OfeTH! B
capadaHbl ¥ HOCAT IUIATOK (mammypy) [16]. My>xdmHa 3apabaTbiBaeT Ha )XM3Hb, )KEHIINMHA OCTAETCA
IIoMa, 3a00TUTCS O JIeTAX, TOTOBUT €Y, TKET U LIbET TPAUIIVIOHHYIO OfIeXK/TY, BBIILIMBAET IOSCKIA, [lelaeT
JIOMAIIHIe 3aTOTOBKY, 3aHMMAeTCs JOMAIIHell CKOTHHOI. OHa XpaHUTETbHNUIIA O9ara I PyCCKOTO A3bI-
Ka, KOTOPBIII ITepeaéT CBOUM AeTsM [5].

JKeHIMHBI COXPAHAIOT YMCTOTY PYCCKOTO A3bIKA, B TO BpeMs KaK MY)XUIHBI, BOB/ICYEHHbBIE B 9KOHO-
MMYECKYIO IeATEIbHOCTD Ha HOBOJ POVHE, YaCTO €€ TEPAIOT.

CrapoBepsl He pasfe/AioT MUY U IIOCYAY C MHAKOBEPYIOMMMI, He TOKYIAI0T IIPOAYKThI B Mara-
3uHe (3a VCKJIIOUeHMeM COJIM, 4Yast, Kode), BRIpallyBasi BCé B CBOeM X03sJicTBe. B o0muHax sanpenieHo
KYPUTb, €CTb eIy U3 PeCTOpPaHOB. A/KOTo/b (Opakka) pasperiaeTcsi TOIbKO JOMAIIHMIL, CAeTaHHbI B
001IVHe, IO BOCKpeCeHbsM [6].

JKusHp B rpymnie 3aMKHyTa: CTapoBepbl He 6epyT 3aiiMbl B 6aHKaX, IpeAIIounTas 3aHUMATh IeHbIU
Y eMHOBEPLIEB, 1 BEAYT Jena Mexy coboii [17]. Korga cobpat okaspiBaeTCs B CIOXKHOI CUTYALUY, €T0
eIVMHOBEPIIbI JO/DKHBI IPUITY €My Ha IIOMOIIb, JaXKe eC/IY He 3HAIOT ero MN4HO. CTapoBepbl HEOXOTHO
00IIAI0TCS C MUPOM, HO TIOBCEMECTHO 3aKYIIAI0T TEXHUKY — KaK CeTbCKOXO3SICTBEHHYIO, TaK U OBITO-
BY10. Bo MHOIMX ceMbsIX ke eCTb CaMO/IETHI — 06e3 HUX B COCelHNe ceneHust He fobparbcs. [To Mepkam
Bpasummu ctapoBepsl — BecbMa o0ecriedeHHbIe JTIOIU.

TeneBupmenne TeopeTNyecKy 3arnpelieHo (3a MCKITI0UeH)eM TeX C/IydaeB, KOIjja OHO CITY)KNT JIA Iie-
et 06y4YeHUs: TaK, IeTV CMOTPAT PYCCKIe MYIbTGUIbMBIL, YTOOBI OB/IAJIeTh PYCCKMM SI3BIKOM), OTHAKO
BO BCEX JJOMax eCTb JIHTepHeT, KOTOPBII T03BO/IAET POCTBEHHMKAM U3 PA3HBIX CTPAH MM KOHTVHEH-
TOB 00IAThCS MEX/Y COOOIL.

PoncrBenHble 6paky 3aIlpelieHbl 1O CefbMOr0 KOJIeHA: TeHeaIorysl KaX/Joro poja IpeKpacHo OT-
CTIEXMBAETCS, IOITOMY HEBECT U YKEHVXOB JI/Is1 CBOMX JeTell CTapOoOOpsALbI BEIOMPAIOT, KaK IIPAaBUIIO,
13 KOJIOHUII, paclONO)KeHHbIX B YpyrBae, Aprentute, bomsum, Ymmm, CIIA nmn ABctpanun. Takum
o6pasoM, cTapooOpsaadecKrie OOIMMHbBI B Pa3HBIX CTPAaHAX CBA3AHBI y3aMM pojcTBa [25, c. 48]. bpakn
0OBIYHO IIPOYHBI, XOTs Y YaCOBEHHBIX 11 0€CIIOOBIIEeB? He 0POPM/IIIOTCA 0puIanbHO. PasBosibl He 1ic-
K/TIOYEeHBI, HO VIM CTaBsTCs OIIpefie/IEHHbIe MOpaIbHbIe IPENOHBI. [IeBYIIKM BBIXOAAT 3aMY>K paHO, B
14-16 net. B cembe 06b14H0 10-14 mereii.

? 'Y crapoBepOB, He MIPU3HAHHBIX POCCHIICKIM TOCYAapCTBOM I OGUIMANbHOI [IePKOBBIO, He GBITO BO3MOXKHOCTY COOTIOAATD IIpaBIIa Iep-
KOBHOII epapXuit 11 MIMETb CBOETO CBsALIeHHNKA. Yke B 70-80-¢ rr. XVII B. coBepIIeHHO OTYET/INBO 0OHAPYKUIOCh OTCYTCTBHUE B CTAPO06-
PAAYeCTBe eMICKOIOB U CBAIICHHIKOB IPEBHET0, JOHMKOHOBCKOTO nocrasneHns. OTciofa pa3HooOpasie pasInIHbIX COIIACHUIT, OT TIOMOBIIEB,
0erIOMOIOBIIEB ([ONMYCKAaBIINX IPUEM B CTAPOOOPSAIECKIe OOIIMHDI CBAIICHHNKOB, PYKOIIOJIO)KEHHBIX B O(UINAIbHOI LIePKBU 1 IIOPBaB-
VX C Hell, «GeITIBIX [IOI0B») 10 YaCOBEHHBIX 1 OecrionosiieB. [TocmenHie cobpanyeM OOIIVHBI BBIOWPAIOT 13 JOCTOMHBIX MIPSIH HACTABHIKA,
KOTOPBI IIO/Ty4aeT 6/1ar0C/IOBeHIe Ha CTy>KeHue. Bes o06muHa cob/ofaeT mocThl, 06:3aTebHO IPUHIMAET Y4acTHe BO BCexX cayx6ax. [Ipo-
BOAUT 6OTOCTyKeHVs BEIOPAHHBIIT HACTOSITEND. [14, €. 30].
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V3-3a obunus cormacuit (TedyeHut) B pasIM4HBIX OOLIMHAX MX 00bIYAM U TPAAVLIAU OTIMYAIOTCS
IPYT OT JipyTa.

B HEKOTOPBIX KOJIOHMSAX AETH XOMAT B TOCYAAPCTBEHHBIE LIKOJIBI, Tje Y9ATCsl YUTATh U IMCATh, y4aT
HOPTYTa/IbCKUI MM VICIIAHCKUIL, OfHAKO B I€PEBHSX, I7ie C/IEAYIOT CTPOTOMY COIVIACHIO, BCTPEYAIOTCS
CTy4yay OTIy4eHMUs OT OOLIMHBI 32 TO, YTO €€ 4IeH OTIPABIsAeT eTell B 0011e00pa3oBaTeNbHYIO IIKOIY.
O6s13aTebHOI B KaXK/[OI KOMIOHUY SIB/ISIETCS OOIIMHHAS IIKOJIA, T7e 32 CYET OOIMHBI IIPUTTIALIEHHBII
Y4IUTeb-CTapOBep C NMePBBIX K/IACCOB 00yYaeT JieTell IePKOBHOCTTaBIHCKOMY S3BIKY U IIePKOBHOMY IIe-
HIIO «I10 KpIOKaM». B OOJbIIMHCTBe C/TyYaeB feTU 3aKaHUMBAIOT TOMbKO HAYabHYIO LIKOTY, TaK Kak
CYMTAETCS, YTO /IS TOTO, YTOOBI 00pabaThIBaTh 3€MJII0, JOCTATOYHO YETHIPEX K/IACCOB 0Opa3OBaHMA.
Takum 06pasoM, fHeTu BBIPACTAIOT B JlepeBHE, IJje TOBOPAT TONBKO IIO-PYCCKY, COXPAHSISA TeM CaMbIM
YJCTOTY POJJHOTO SI3BIKA.

4. Oco6eHHOCTY TOBOPA PYCCKUX CTapoBepoB B JIaTiMHCKOIT AMepuKe

Pycckuit A3bIK, Ha KOTOPOM TOBOPAT CTApOBEPhI, — He TUTePATYPHbIN A3bIK, a XKUBOI JUA/NEKT, Ha
koTopoM rosopunu B Poccun B XIX Beke.

Bo BcéM Mupe paclipoCTpaHEHHON ABIAETCA CUTYaALVA, KOIZIa SMUTPAHTHI TEPAIOT POLHOI A3BIK yKe
B TPeTbeM ITOKOJTIEHVI: TaKVM 00pa3oM, BHYKM SMUTPAHTOB Y)Ke He TOBOPAT Ha A3bIKe CBOUX JIeTI0B.

OpHako B IOCENIEHNAX CTAPOBEPOB COXPAHAETCA HENIPUKOCHOBEHHBIM PYCCKUII A3BIK, HA KOTOPOM
TOBOPUT y>Ke€ 4eTBEPTOE IOKOJIEHNE TIepeceienIieB. ViccnenoBaTeny 0TMEYarT, 4TO B TO BpeMs, KaK B
JIaTuHCKOM AMepuKe pyCCKMIL I3bIK COXPaHAETCA HeM3MEeHHbIM, CTapoBepbl, xxuByine B CIIA nmn As-
CTpa/INy, TEPAIOT ero y>Ke BO BTOPOM IOKO/IEHNUI. DTO 00bACHsETC O0Ibleil BOBIEYEHHOCTHIO M-
TPAHTOB B 9KOHOMMYECKYIO JIeATeTIbBHOCTD CTpaHbl. Takum o6paszom, 6abyuika, xuByuias B bonmusum, n
BHYK, IIPOXXVBAOLIVIT Ha Ajscke mnu B OperoHe, He IOHMMAIOT APYT Apyra [9].

[l TOTO, 4TOOBI TPOAHANMM3UPOBATD SI3BIK CTAPOBEPOB, ABTOP BOCIIOIb30BA/ICS MEMyapaMi CTapo-
Bepa JI. 3aituesa «[loBectp u >xutue [Jannnsl TepeHTbeBuya 3aitieBa» [2].

OTa KHNUTa SIB/IAETCS YHUKATbHBIM JOKYMEHTOM, OTOOPaKAIOIIVIM PasTOBOPHBIN SI3BIK CTApPOOOpsf-
neB B JlarmHckol AMepuke. Kak M3BecTHO, AMaeKThl CYI[ECTBYIOT TOIBKO B YCTHON (opMe, OHAKO
9Ta KHUTA CTajIa UCKIoueHreM. []. 3aliljeB Ipoy4mICcs B IIKOJ/IE BCero YyeTbipe rofa. OH Hamucasn CBO
kHUry (700 cTp.) meyaTHbBIMYU OyKBaMM, O6e3 MHTEPBAIOB MEX/Y C/I0BaMy, KOTOpPble OH BOCIIPOV3BE
¢doneTnyeckn. [Inanexronor u uccnegosarend crapoodpsguectsa O. I. PoBHOBa Tpu roja mepemnucsl-
Bajla KHUTY 3ajilleBa B COOTBETCTBUM C CYIIeCTBYIOIIMMY NpaByIamMy opgorpadun, cenas coBapb C
KOMMeHTapysiMy, obyerdaromymy yrenue. OHa sB/IAETCS aBTOPOM MHOTOYMCIEHHBIX PaboT MO Ipo-
VI3HOILEHNIO Y TIEKCUKE CTaPOBEPOB, XMBYIIUX He TONbKO B J/IaTMHCKOV AMepUKe, HO IIO BCEMY CBETY.

B coorBercTBUM ¢ uccnegopanuamu O. I. PoBHOBOIL, A1aneKkTaibHble KapThl IOKA3bIBAIOT, YTO POJI-
HOJT IMajIeKT CTapoBepoB Impousourén u3 Hipkeropopckoit rybepHuy, OTKya «Kep>Kaki» pacIpocTpa-
HVJIVCh 110 BceMy Mupy [5].

O. I. PoBHOBa OTMéYaeT, YTO CTAapPOBEPbI — IONMNUITIOTHI IOHEBOJIE: OHM JIETKO YCBAMBAIOT A3BIK CTPa-
HBI, B KOTOPYIO UX 3aHec/a Cy/bp0a, OfHaKO JOMa OHM TOBOPST TOMBKO MO-pyccKu. Tak, cTapuku, npue-
xapuue 13 Kuras B KoHIle 50-X TOJJ0B IIPOILIOTO BEeKa, YTBEPXKJAIOT, YTO TOBOPAT MO-KuTaiicku. B bpa-
3WIMYU B KOHTAKTaX C BHELTHVMM MVPOM OHM TOBOPST «I10-OpasmIbsHCKM» (HO He MO-IOPTYTaIbCKN),
a B bonmBuu u ApreHTrHe rOBOPST Ha «KOMMHCKOM» (HO He TIO-MCIIAHCKM), OT C/toBa colla — Ha3BaHuUsA
MHJeNcKoro mwieMenn [10].

CrapoBepsl — HACTOsIIIIIe KOUEBHVKI: KaK OBIIO CKa3aHO BBILIIE, OHY JIETKO IIEPEesKAI0T 13 CTPAHBI B
CTpPaHy, OCTaBJIAA CBOE UMYIIECTBO HAa CTAPOM MecTe 1 HaumHas ¢ HynA. [lo cBuperenpcTsy [l. 3aiiiesa,
ero ceMbsl, B KOTOpoii 11 fieTeli, B momcKax «3emMay 00eTOBaHHO» Iepee3rkana 60 pas.

SI3bIK cTapoBepOB He MyMUQUIMPOBAJICA: 3TO XKUBOJ U pasBUBaroIuiics A3bIk. Ho Banu ot ponu-
HBI ITYTU €I0 Pa3BUTHA OTINYAIOTCA OT MAaTEPUHCKOTO.
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4.1. ®oHeTUKA

DoHeTHYeCKIE Pa3TNIMsI 3aBUCST He OT MeCTa HBIHEIIIHETO IIPOXKMBAHNUS CTAPOBEPOB, HO OT TOTO, U3
Kakoit yactu Kutas oHu aMurpuposanu B AMepuky. XapOMHIIbI CIUTAIOT, YTO UX pedb HoIee MpaBuiIb-
Has U O/VDKe K HOPMATHUBHOI, II09TOMY CMOTPAT Ha CHMHI3SHBIIEB CBepXy BHU3. HecMoTps Ha TO, 4TO
camble cTapiine U3 Hux popunnch B Kurae n Hukorzna He 3Hamu Poccun, oHY CYUTAIOT cebst pycCKUMM
(20, c. 47], v m1s HUX BCeX OYeHb Ba)KHA CBs3b C MaTepbio- PonHOI.

CUHLBSHBLBI IPOM3HOCAT C BMECTO 1 CbiniéHOK (LIBITUIEHOK), ¢ Mapdpoii cananuce (Ljamannch); ca-
7y poLby, cape (Iaphb); 3a amepukancom; ycaovba 6 cenmpe; 08a Hemcd, YWia K napazeaiicy; apeeHmuHc;
8 KOHC3 KOHCO8; 307101MCa, MUZPACUOHHAS CTLyH6a; 8koHec [5].

O61ye u 111 CMHIBSHbBLEB, ¥ XapOuHIIEB GOHETIYECKIIE SBICHNS:

—  3BYKM 4 VI U4 VIV U4 B3AaUMO3AMEHSIOTCS: ColHOULEK, WLATIHUK, 1A80WKA, PACUUMAMbCS; CKYUIHO;
nepesoduiuk; 60poda eycma, pyca, nowmu 6ena; Tax, y J. 3ajiiieBa, KOTOPbIiT IMIIET Ha CUHBL3SHCKOM
[MasieKTe, BCTPEYAeM: HeHUUHbL, CO00UUT; 004ambCs, 80004e; NPOUUAIOMCS, U0, UL, NPOuiLLe;
NOMOPUAUTIUCY; IUUEPKU; OKDEUULY COIHA; YUYAC; YUNATIO; CKYNYwuia; 6000te, 3apouiule; nyuiuie; maui-
wuna;

- COITIACHBIE K € X B3aMO3aMeHAITCA: XpécHa (KpecTHas); Hekpecmb (HEXPUCTD); HUXMO; 6ak4a;

- B BOKa/JM3Me IVIACHBIE ), d, € 3aMEHSIOTCS Ha 10, S: Naukio 0eHez; KAPpmouKio; Konetikio; 6 peuxio;
HA MY JHe MOUKI0; MONbKS; ABUSKOMNAHUS; 4apoO0eliks; SatiKks; ¢ MAMSAL; NONPocun 0eHsie; 60MbUL0S cna-
cu60; ¢ Mapovsii; u max oanest; 6 enybokus neca; Mapgorvks; 6victipeHvKs; 0eHb2IMU BbIPYHUTL; HAC MPOST;
60MbULOST COMaTIeHUE; B0CeMb Opampss; poOHos; uapooetiks; Dpocvks; xpucmusne; Hunu Ovi OepesHL;
NpuUBLIUKS; Manvis epynnol; ¢ Xapumunvatl; Banvks; HampeHvKAncs; 8ecéneHvKAL; CAnu Ha mpakmop; xo-
3AUKS; ¢ 00T NO-NPEICHAMY; OOTLULOT CNACUO0; NPUBLIUKS; CBEUKS; CHEUUATLHOE MECTNO; S CATL U 20PbKS
3aNnaKaz; peuks; mesmpol; Cyuurms 606vt cosigui.

HexoTopsle r1acHble U COI/IACHbIE MOBEPraloTCs MUBUN: MHS; HOYHHAMb; CIPEUAmcss; cHomMu-
HA0; B TO BpeMsI KaK BCTPEYAIOTCS CTyYan MOSBIEHNS JOOaBOYHBIX COITIACHBIX, BCTAB/ISIEMBIX B 3UsHIE
[TIACHBIX: UOUBOM; UOUBOMHUYATNA HAO HUMU.

4.2. Mopdonormyeckme 0co6eHHOCTH

B mMopdomnoruu nontble GpopMbl IpyIaraTe/IbHbIX 3aMEHSIOTCS Ha KpaTKiie: 81mopy 004b; HO Nnepeo;
8 cmapy 0epesHio; Maxo paccmosHue; HeKOMopul; cnaba; Xopouiu; ckope; 6ena; x0n00Ha; 000pvl m100u;
MHO2U; KUMALICKO 20CY0apcme0; OAHKOBCKU PeK6U3UMbL; HeHUUHA 6bICOKA, CMPOTIHA U KPACUEd, HO 6pe0-
Ha, 3a6U0UBA, IEHUBA; KOMOPY Hes3mobum; 6ore u 6ose; 3apniama HU3KA; APeeHMUHCKA; MAmepuHHbL
CTE3bL; peuKu ceemivl puibHbL, HO 6ce 3apocuie; 00y 00mam 3a mebs; Kakd PocKoulb; Kaxoy Heoesmo; UXHO
cmapanue; udenu eé ynaakawny; 60nouiu noopsovl; Hu 6 KAKu; 8peMeHHOI0 MOIEHHY; 3HAKOMCIE0 ObL10
Xopouie; 00XULU MbIUU; KAHO0 B0CKPeceHbe; KAKU-Mo NPUOUPKU; MHOZU.

4.3. Heomornsmsi

He HpI/IHI/IMa}I MHOTI'UX JIEKCEM, ITIOABUBIINXCA B HOpMaTI/IBHOM SA3bIKE, CTapOO6pHJILU)I 3AMEHAKT HO-
BbI€ ITIOHATHUA, TIOABUBIINECA B Hallen pea}IbHOCTI/I, CTapI/IHHbIMI/[ CJI0BaMI, Hp]/[O6peTaIOH_U/IMI/I HOBBII
CMBICIT: YXa#€épKa — 3TO IIOOOBHNUIIA, HA 0ecO8CKUX KONbIMUUKAS — Ha BBICOKVX Kabmykax. MynbTduib-
MBI Ha3bIBAIOTCS NOCKAKYWIKY; YIUTENbHUILIA — K/IACCHUYA, HOBOTOINHSIS TUPJISTHIA — HOMUZYWKU, 06pYY
I BOJIOC — 0()6661”/[1(61; HpI/I TOM 4YTO C/IIOBO «er,[[I/IT» CYH_[eCTByeT B X rosope, OHUI HpeHHO‘{TYT CKa3aTb
835Mb HA BbINIAMKY.

4.4. CmoBoo6pa3oBanme

VIHOCTpaHHBIE CT0Ba TPAHCHOPMUPYIOTCS IO PYCCKUM CIOBOOOPA3OBATEbHBIM MOJE/ISAM: NOULET
nomeneorun Punamy; mekCUKAHUH; MACOHUH; 3apabomar U abunumupyo ce0t n00Ky; 2A30NUHKA
(ucm. gasolinera, 3anpaBOYHAs CTAHIA); HUSKULL KIACC KOHPAUKMUBHBLLE; YUEN K OAKMUCMAM; NPOUC-
x00um xoppyncuist. CrapoBepsl TOBOPAT «OpasuibsiHel, «6onuBbsiHel». JKeHIIMHbI, COOTBETCTBEHHO,
Ha3bIBAIOTCA «Opas3nIbioXa», «00/MBBIOXa», «MCIIAHYXa», «KUTAIXa», «XapOMHYXa» U «CUHBII3SHYXa».
B 3TOM HeT HUKaKOro mpeHeOpeXKeHNs: Takasl y HUX MOJeNb ClIoBooOpasoBanms ¢ cyddukcom -yx(a).
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EcTp eme «Komsi» U «KOMOXa» — 9TO MPEACTABUTENN MHAEIICKOTO IIeMeHu Kombs (colla) B Bonusum.
«MeHs OHaXIbI TIPUHSAN 33 “KOJIIOXY », — pacckasbiBaeT O. I. PoBHOBa B MHTEpPBBIO [5].

4.5. Apxausmbl

Kak usBecTHO, [1aneKThl XapaKTepuU3yTCs 00MINeM apXalyHbIX CI0B. Tak ¥ B TOBOpe CTapOBEPOB:
JIeOHUK — XOTIORVIBHUK; NblMAmb — CIPAIINBATh; 8bL010M UMb — BBITEPIIETb; 0NPOCMALl Haw 00M — YL
VI3 HAIlIeTo I0Ma; XY001i — IJIOXOIl; yCTapeBIIasA Kydatika O3Ha4aeT ceurmep.

4.6. llHocTpaHHbIE CIOBa

VHOCTpaHHbBIE C/IOBa, HE CKIOHAIOLIECA B TUTEPATYPHOM A3bIKE, B TOBOPE CTAPOBEPOB CKIOHAKOTCS
u iprobperaroT ekcuio: xoounu 8 kunax; 30 000 kpy3etipos 6 mecsy; epuHeu 3a0UNU Becb PLIHOK; XO-
OUnU NO KAZUHAM.

B mpomecce aganTanuy MHOCTPAHHBIX CYLIECTBUTENbHBIX IPOMCXOLNUT:

-  V3MEHEHIe POJa: B08HYMPb HYHeIIU; XOPOULYI0 PUTbMY NPONYCKAIOM; NPUBE3U NPOOYKMY;

- 4uCa: 8 6usHecax; donapa noxoi He 0arom; NPasoHUK noMUdopol;

- Mopdomornyeckoit GopMbl CyILIeCTBUTENBHOTO: 6AHOK CHAT NPUMECHAMD.

4.7. CeMaHTIYeCKIE CABUTY

CrnoBa, BcTpevammyecss B HOPMAaTUBHOM A3bIKe, IIPMOOPETAIOT APYyroe 3Ha4eHue: npasoHo6ams —
IIPOBOJUTH CBOOOJHOE BpeMs B BOCKPeCeHbe JM B IPA3IHUKI; NPOUULAMbCSA — MPOCUTD HMPOIeHIS;
PO6HS — TPYIIIIA TOIPOCTKOB OJHOTO BO3PACTa; 00KA3b16AMb — TIPOSBIIATD HEOBOIbCTBO; PeOAMEUKU —
Ma/IBYMIIKY; KPYoti — OBICTPBIIL; CX6aMbl6aMb — TOIIHUTD, PBATb; 3ANpedcmasaAmbcs — ObITb HAITIBIM;
6asap — MarasyH; n02aHblil — 9eJIOBEK TPETbETO COPTA; MPOCMOL — IIYCTO; 3/10C7106UMb K020-7I. — 00-
3BIBATh, IIPOTUBOPEYUNTD; MepsAmbcsa — Uc4e3aTb Oe3 cefia; paboua — ycepHast; Helb3sd HAM ClIA6UMb-
€A — HeJIb3s CTAHOBUTDCSA M3BECTHBIMU, Ty OIMYHBIMU TIOIbMI; CMEKAAHHbIL — ONeCTAIINIL; CHAPANAmMb
c6a0b0y — YKpallaTh IpYaHOe HEeBECTbI BBILIVMBKOIL; 6€/1U4dmb — Ha3bIBaTb 110 OTYECTBY; 8bINYCK — 3a-
TOH; PblMbCs — TIATENIBHO BBIOMPATD; K04e8amv — ye3)KaTb; BeCh KalUTAJl HPOBA/IULA — TIOTPATIIA; NO-
K7I0Hb! — TIOAPKU HOBOOPAYHbIM; NO/Y4Us 671420C7106€HUe — CBATYIO BOLLY; 6Ce 4YOAMCSA — YIUBIIAIOTCS;
npeosnoe — IPeNIOKEHNE; MAHYMb — TOUHUTD; pOOCHE0 — POICTBEHHNKI; 6aM He HYH#HO — TO He Ballle
JIeTI0; cinezamb — 9yBCTBOBATD CYJOPOTY; pA3HA — APYTOIL; nepepodok — pe6EHOK OT CMEeLIaHHOTO OpaKa;
He 3a60mvimect — He BOTTHYITECD; mabop — JIarepb; CHPOUmMs — IeaTb; HPOCIABUIL MEHS MACOHOM — 00'b-
ABUIL; NPUNAMb — OOHATD; 01M6erm — OTBETCTBEHHOCTb.

4.8. lHocTpaHHbBIE 3aMMCTBOBAHUA

4.8.1. VInTepdepeHnysa MaliopuTapHOTO SA3BIKA

IToxa [lanwaa HaxopuTCcst B bpasmmuim, B ero pyccKoM s3bIKe IOSIBJISIIOTCS 3aMMCTBOBaHMs 13 Opa-
3U/IbCKOTO BapMaHTa IOPTYTa/lbCKOTO SI3bIKA VTN U3 SI3BIKOB KOPEHHOTO Hace/eHMs, 0003HavaroIIe
MeCTHbI€e TIOHATUA: PA3HOCBeMHbL apapvl, nupukumot (OPT. arara, piriquito, BUI IONYTaeB), MYKAHbL,
8CAKU-PA3HYL Makakuy (IOPT. macaco, 00e3bsiHa) U oHcwl (IOPT. onga, sITyap); no0Xo0um KpynHas poloa:
nunmaogy, cypyou, xay, nupu-nymaea, nupapapa, Kopeuma, nusea, kypuméa (nopt. pintado, surubim,
jau, piri-putanga, pirarara, corvina, piava, curimba - BUnbl ppiobl). B mamy (mopt. mato, nec) zanesna
KaKa-mo Hacekoma; Hacvinan tiepba mame (TIOPT. erva mate, 4aii MaTe); 3ades mromop (MOPT. tumor, omy-
XOJIb), NosI8UsCA pax; nocmo Ipumasepa-0o-Jlecme (mopT. posto de gasolina, 3anpaBodHast CTaHLINA); HO-
exanu 8 menedonxy (MOpPT. posto telefonico, TenepoHHas CTAaHIWA) OPA3UNLCKY, APMUPUCLATLHO (TIOPT.
artificialmente, NICKyCCTBEHHO) nomoenu puibe; y Hux azeHoa (IOPT. agenda, TIOBECTKA) exce200Ha; pasHole
600ezu (nopt. bodega, xabak) nokasvieamv; dee nomot (MOPT. lote, yIaCTOK), U crmposm dom; npuederm
komumuea (IOPT. comitiva, COIPOBOXKAIOLINE JINLIA).

B bonusum, Aprentuse u Ilepy B asbike [I. 3ajiieBa MOABIAOTCA MCIAHN3MbL: KYIVIN Yakpy (UCIL
chacra, xyTop, depma) ¢ gppykmotii (ucn. fruta, GpyKTOBBIE iepeBbsl,); 3axX00um 6 UHMoOUnApus (UCIL.
agencia inmobiliaria, areHTCTBO 10 TOProOB/le HENBIDKUMOCTBIO); HA Kamepe mpanc6opoadép (ucIL.
transbordador, mapom); ucnamckuii 6uppeii (MCIL. virrey, BULLe-KOPOJIb); YUIEHCKU MYHCHUHDL CHUMAIOMCS
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mavucmo (uci. macho, My>eCTBEHHBIIN); cmancep 3asgéun (UCIL estanceiro, BIafieNel] paH40); NO3HAKO-
MUNUCH ¢ 00HeM coeHmupukom (VICIL cientifico, Y9€HBIIT) pycckuM; HA KAxO0om nopmy 0aém 8vamux (UCIL.
vidtico, T1aTa 3a KOMMEPYECKUIl pevic); Xopouia ekcnupuénc (UCIL. experiencia, OIBIT); O4eHb MHO20 Oe-
npedamopos (uct. depredador, XUIIHUK); 3HameHumulil 6udeHme (UCIL vidente, mpoBupely).

B CIIA B s3bike [I. 3aitieBa HOABIAIOTCA aMEPUKAHU3MBL: X00UU 10 KASUHAM; NOTUYUMEH MYM Kax
mym; umobbL 000usanU caiiduHzoM; My3vika, 6apbekvio, maucvi-mancol. B 0603Ha4eHNY BpeMeHN TaKxke
HOSIB/IAIOTCS aHIIUIICKMEe KOHCTPYKUmu: 0o 14:00 n.m.

B Poccun B myicbMe [laHM/IBI BOSHUKAIOT JTATMHOAMEPUKAHCKIE TePMIHBI, 0003HaYaolIe SBJIeHNS,
PYCCKOTO 5KBMBAJIEHTa KOTOporo [laHwIa He 3HAeT: 9tmo 0071206U0HbLLL exekymus (UCIL executivo, 3[.
YNHOBHUK); 8 Beneopode ecmv nanxapmut (VCIL. pancartas, IIaKaTbl); uuio 0ot 000a6ums 60xecmeo 0a
npusam (UCIL. privado, 3. 4acTHas1 COOCTBEHHOCTD).

4.8.2. B cuHTaKcuce BCTpedaeTcA sABHOE BIMAHNE KOHCTPYKIMII, TUNMYHBIX /I POMAaHCKHUX
A3BIKOB: Oepy asmoOyc; s 0ymas, 4mo 6vl 3Haeme Povlbauumy; cmoxeuwv emom omeem (OTBETCTBEH-
HOCTD) 835Mb; HU3KUL KIIACC, MANAPUI0 NOUMATL.

4.9. Jloxxubie Ipysba

B xnure [I. 3ajineBa BcTpeyaroTcs TaK HasblBaeMble JIOKHbBIE JPY3bs IIepEeBOJYMKA, TO €CTh C/IOBA,
BCTpEYAIOIecs B PYCCKOM fA3BbIKe, HO MIMEIOIYe OT/INYHBII CMBICIT: 1801 Komnpomucc (00513aTebCTBO)
Hemanvitl, npogeccop (IperofaBatenp); Ha Kaxioy mameputo (IPeaMeT) pasHa mempaov; ¢ NPoIeKmo-
pom (mammort) xoounu; eac ycmpausarom Homepa (Ludpsr).

4.10. HapogHasa 3TUMONOTUA U pyTHe ABICHNA, XapaKTePHbIe /I pasTOBOPHOI pedn

B dopmax cymecTBUTEIBHBIX 1 IJIAT0/I0B HAOTIONAIOTCS SABJIEHNSA HAPOJHOI STYMOJIOTMY 1 IPYyTHe
CIy4au, XapaKTepHBblIe [JI1 PasTOBOPHON pedn: HA0CMewKuU; 3azpanb nacnopm; cymaeHve; He KAaHbCs;
CEOHU; camodenauina n00Ka; 060U depesHu; 5 U 0Meemo; Atiuvl; ¢ HEM He pbloayy; s eé cnomoous; oHe 83a-
myxcem; poccuey; (SMurpasHT U3 Poccun); 00n10#cHbL c6eHUAMBCS; CAOAM 6 MIOPMDL; U0 XOUY N MEOPAM;
A1 ObLTL He HYHOH; 6 HEM BaM NOMOUUT?

4.11. IIponsHolIeHNe YYEHBIX CTOB YIPOLIAETCA: UCHIOMUPLIBAen 0e8UOHOK; eKCrepmu3a; Hacma-
714 enoxa 0emoKpamos paoukanvHolX; e6KATUNMbL; MUHUCP NO eHepeermuke; KAHOUdam npecuoeHma;
efIeKMPUKy nposenu, excnopmupyiime.

Takum 06pa3om, XapaKTepHBIMM YepTaMy TOBOPA CTAPOBEPOB SB/IAIOTCS: KOHCEPBALVIS apXadyHbIX
A3BIKOBBIX YepT, CTTOBOOOPa3oBaTeIbHbIe MOJIe/N, He XapaKTepHBIe /I CTaHAAPTU3VPOBAHHOTO PyC-
CKOTO A3bIKa; IOABJIEHNME JTEKCUMYECKUX VHHOBALUII, aKTUBHOE 3a/MCTBOBAHME VICIIAHCKON U IOPTY-
TaIbCKOM JIEKCUKM U €€ aJanTalis.

5. IIporpaMmma nepeceneHus CTapoBepoB

Ha 1 auBapsa 2020 roga uncieHHOCTb HaceneHus B Poccuu coctasuna 146,74 MUIIMOHOB YeNIOBEK.
OHo cokpamaercss BTOpoit rof nogpsaa: B 2018 rogy ymeHbmnaoch modtut Ha 100 ThicAY YeIOBEK IO
CPaBHEHUIO C NPEeAbIAYIINM roioM, a B 2019-m ropy - Ha 35,6 ThicAY, 10 JaHHBIM Poccrara. Ilo ero
Hanbosiee peanuCTUYHOMY IPOTrHO3Y K 2036 rofy Hace/leHue CTPAHbl COKPATUTCS [0 143 MWIIMOHOB
Je/IOBeK, B HaMXyAIIeM crydae — o 134,38 muimoHos. [12].

TocymapcTBeHHas: mporpaMma II0 OKa3aHMUIO COIeENICTBUSA JOOPOBOIBHOMY IepecenieHuio B Poccuro
COOTEYeCTBEHHIKOB, IPOXKMBAIINX 32 PyOeXoM, IpeaycMaTpuBaeT 4eTbIpe JIOKAIMM pa3MeleHNsa
HepecenuBIINXCs cTapoobpsues B [IpuMopckoM kpae u B AMypckoit obmactu. VIMeHHO OTTyfa, Kak
OBITO CKa3aHO BBIIIE, CTapoBephl yexanyu B Kurait. OHU NpeAcTaBIAI0TCA TyYIIIMY KaHAVAATaMU J/11
3aceneHusA [IpyuMopbA: XOTsA HU OfMH U3 HUX He poamica B Poccuu, OHM COXpaHAIOT TECHBIE SMOLVIO-
Ha/IbHbIE CBSI3Y C MaTepbio-POHOI 1 MeYTAIOT BEPHYTHCS 0OPATHO.
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Tax ke, kak B XIX Beke mpaBuTenbcTBo bpasunuu nponaranguposano B EBpone nporpaMmmy asMurpa-
uuu B bpasunnio, YNHOBHUKM AT€HTCTBA IO Pa3BUTUIO YeTI0BEYeCKOro KanuTana Ha [lanpaem BocToke
U B ApPKTMKe OCYLeCTBWIN BU3UTHI B bpasunmio, bonusuio, Ypyrsait 1 ApreHTuHY, aruTUpys MeCTHbIE
OOILIVHBI 32 IepeceyieHNie Ha BOCTOK MCTOPMYECKOi pOAVHEI [22]. [I/1A y4acTHMKOB IpOrpaMMBl Iepe-
Ce/lleHNsA IPeflyCMOTPEHO YCKOPEHHOE TO/TyYeHle POCCUIICKOTO IPaXKIaHCTBA, BBIIIATA MO bEMHBIX —
240 teIcY py6reit, a Taxoke 120 THICAY Ha KaXX/IOTO YWIeHA CeMbl; IM BO3MEIIIAIOT 3aTpaThl Ha IIpoesy 1
IpoBO3 Haraxka M TPAHCIOPTa K HOBOMY MeCTY JKMUTeNbCTBA. 3eM/Isl IpefoCTaB/sieTcs B apeHnay. Ecin
HeT paboThI, HAa HOBOM MeCTe VM BBIIIAYMBAIOT Tocobe 110 6e3pabdoruiie. Takke IMpenycMOTpeHsI bec-
IJIaTHasi MeJVIIMHCKas IIOMOLIb, 00pa3oBaHMe, colyaabHoe obcmyxnBanue [1], [23].

[Tomumo sToro, ¢ 2016 rofa cyujecTByeT NpaBUTeIbCTBEHHAA Tporpamma «lekrap Ha JlanbHeM Boc-
TOKe», KOTOpasi MO3BOJISET KaXK/JOMY I'PaKIaHNHY CTPaHbl 6€CIIATHO MONTYYUTh TeKTap 3eM/IN B Peru-
oHe [19]. IIpn ToMm 4TO ceMbsa cocTouT u3 11-15 YenoBek, 3TO CyllecTBeHHOe noacnopbe. OfHaKoO He
cenyeT 3a0bIBaTh, YTO B JIaTMHCKOI AMepuKe CTapOBephl BIIaJie/l COTHSAMY IeKTapOB 3eMJ/IV, CHUMas
110 /IBa YpOXKas B TOfI.

I[Tporwecc mepeceneHus cTapoBepoB HaXOAUTCs B GoKyce mpucTanbHoro BuuManyss CMI, kotopbie
OTMEYaIOT, YTO OH 3aTOPMOSWJICS V3-3a MAaH/IEMIUM U OIIPeNieNIEHHBIX HeO/IaronpusaTHbIX HOBOCTeIT, 10-
XOAMBIINX J0 obumH B JlatmHckoit AMepuke. [Iporpamma nepecenieH1s Hy>KflaeTCsl B CepbE3HOI J0-
paboTke: OHa He YYMUTHIBAeT CreLMNKM, TPALULIMIL >KUSHEHHOTO YK/Iafla CTapOBEPOB, UX YPOBHs
IPaMOTHOCTH, POQEeCCHOHANTBPHBIX BO3MOXKHOCTE, IPEAIIOYTEHNsI CENMUTHCS B YeLMHEHHBIX MeCTaXx.
[TepeceneHIipl He 00/IafAI0T IOPUANYECKMMI ¥ IIPABOBBIMIU 3HAHMAMM, CTAIKUBasCh B Poccun ¢ Gec-
KOHEYHBIMM OI0pOKpaTndeckumy popmanbHocTAMY [1], [4].

OnHako 4IeHb! OOIIMHBI He )KATYI0TCs U IPOLO/DKAIOT paboTaTh, HamaXKuBas cBoii 6bIT. B IIpumo-
pbe CTapoBepHI BEAYT X035IICTBO B OCHOBHOM B cenax [lepcy KpacHoapmerickoro paitona u Jlro6uroBka
[lanbHepedyeHCKOro paiioHa, a Takoke B 061uHe oy . CBo6oaHbIT AMypcKoit obmacti. B ux nonpsosa-
HUM HaxonuTcs 6omee 7 ThICAY rekTapoB 3emnu. Ha HOBOM MecTe y mepecernieHIieB popyunoch 6omnee 30
ZeTell, CO3aHo IecAThb HOBBIX ceMeln [15].

Takum 06paszom, cTapoBepbl 3aBepIIVIIV CBOE KPYTOCBETHOE Iy TellleCTBIE, BEPHYBILNCH B Kpail, OT-
Kyfia mocyie pepomonyy 1917 rofa Haganach UX SMUTPALINAL.

6. 3aknroueHme

Kak MOXXHO BuJeTb, cTapoBepsl, epecenusiinecs us llenrpanproit Poccun B Ilpumopse, s Ipu-
MopbA B Kuraii, a orryga B 50-x rogax XX Beka B JIaTMHCKYI0 AMepPUKY, COXPaHAIOT CBOIO A3BIKOBYIO
VJIEHTUYHOCTD Ha MPOTSDKEHNM YeTHIPEX MOKO/IEHNIT BO MHOTOM O71arofiapsi repMeTisMy OOIIMHbI, Ha-
JIMYMIO B KOXJ0J OOLIMHE CTapOBEPYECKON PYCCKOS3BIYHON IIKOJIBI, @ TAKXKe 0CO00T oM >KeHIINH,
KOTOpbIe, OCTABasACh JIOMa ¥ Befs JOMalllHee X03:AMCTBO, COXPAHAIOT YUCTOTY PYCCKOTO A3BIKa, Iepe-
JaBas €ro CBOMM JIeTAM. B roBope CTapoBepOB 3aKOHCEPBMPOBA/NINCh ApXaUYHbIe A3BIKOBbIE YePThbl U
CeMaHTMYeCcKye CABUIY B 3Ha4eHNM c/10B. OfHAKO TPy 3TOM JIJIS1 HETO XapaKTepHbI JIeKCHYecKlie MHHO-
Bl /Ui 0003HaYeHVIs] HOBBIX IIOHATIII COBPEMEHHOI XXV3HMY, aKTUBHOE 3aIMCTBOBAHIE MCITAHCKOII
VI IOPTYTa/IbCKO TEKCUKM 1 €€ aJlalTalisl, @ TAKXKe CI0BOOOpa3oBaHIe IO CBOMM OCOOBIM MOJIENISAM.

Bompoc o ToM, coxpaHuTcs m cBoeobpasue ropopa crapoobpsAaLes nocte penatpuanym B [Ipu-
Mopbe B paMKax [ocygapcTBeHHOII IPOrpaMMBbl 11O TIepeceieHNIo, OCTAaéTcs OTKphITbIM. HecMoTps Ha
IKOOPOBONIBHYIO U30JIALINIO, B KOTOPOL )XMBYT CTapOBEPHI, BIVsHME CTAHAAPTU3NPOBAHHOTO PYCCKOTO
sI3bIKa, BEPOSATHO, OKAXXETCS PeLIAIOIVIM, U MTOC/IeYIOLye TIOKOTEeHNMs CTapOOOPsAILeB, POAMUBIINECS B
Poccnn, oueBupHO, TOTEPAIOT 0COOEHHOCTM MaNeKTa, KOTOPBII CTaJl IPeMETOM JAHHOTO UCC/Iefi0Ba-
HUAL
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DISCUSSION ON SOCIOLINGUISTIC TRENDS
ACROSS THE WORLD

Arranged by Grigory Kazakov

contacted several experts in this field from different corners of the world asking them to share their
vision of the current trends and issues in the social use of language both locally and globally with
a particular emphasis on language policy and education. The participants who kindly responded to this
invitation were:
- Hikaru Kitabayashi, PhD, Co-President of the American Society of Geolinguistics, Professor
Emeritus of Daito Bunka University, Tokyo;
~  Seén O Riain, PhD, President of European Esperanto Union, Multilingualism Officer at the De-
partment of Foreign Affairs of Ireland, Dublin;
- Aita Bishowkarma, PhD, President of the Geolinguistics Society of Nepal, faculty member at the
Department of English, Campus of International Languages, Tribhuvan University, Kathmandu;
- Kathleen Heugh, PhD, Associate Professor of Applied Linguistics at UniSA Education Futures,
University of South Australia, Adelaide.
The results of this written exchange of ideas are presented in the form of a round table discussion be-
low in the hope that it will provide food for thought and inspiration for further research.

F or this special issue of the journal featuring polyglottery and sociolinguistics, the editorial board

1. What are the major language trends in your country (region, part of the world)?

- Hikaru Kitabayashi: In Japan, there seems to be a trend for language variants that have a dialecti-
cal relationship with Standard Japanese to gradually slip into ever greater disuse. On the other hand, due
to population decline, labor is being brought to Japan from an ever-greater range of countries, resulting
in more languages in actual use than before. Concerning language education, foreign language education
continues to focus overwhelmingly on American English.

~  Sedn O Riain: In Ireland, the major trend is the continuing struggle to prevent the disappear-
ance of Irish as a community language. The Official Languages (Amendment) Act, 2021, considerably
strengthens state support for the Irish language. One of its provisions stipulates that by 2030 at least 20%
of new recruits to the public service must be fluent in Irish. A further provision of this Act, which comes
into force on October 10, 2022, is that all government ministries and other public bodies are obliged to
spend at least 20% of their advertising budgets on advertising in Irish, and at least 5% of their advertis-
ing budgets on advertising in the Irish language media. For the purposes of the Act, “advertising” covers
“all communication directed at the general public”. Irish became one of the EU’s 24 official languages on
January 1, 2007. A derogation, which prevented full translation of all EU texts into Irish, was removed
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on December 31, 2021. Thus, Irish is now on a par with the other EU official languages, and 200-250
translators and interpreters work for the EU institutions in Brussels, Luxembourg and Strasbourg. This
opens up a career path for those who are highly skilled in Irish, and considerably adds to the prestige of
the language.

- Aita Bishowkarma: In the context of South Asian countries, linguistic colonialism has still been
working actively as a fashion of modernization and westernization. Basically, languages of developed
and powerful countries have been used as the source languages. Rapid spread of English is one of the
examples. Similarly, Hindi and Urdu or Tamil languages are thought to be sources of knowledge. Actual-
ly, South Asian countries are a hub of multilingualism. However, only few languages are emphasized by
power holders. As a result, many minority languages are on the verge of extinction. In the name of privat-
ization and modernization, English has been assumed as the medium of quality education. In the case of
Nepal, 123 plus 6 languages from four language families (viz. the Tibeto-Burman branch of Sino-Tibetan,
the Indo-Aryan branch of Indo-European, Austro-Asiatic and Dravidian as well as a language isolate
called Kusunda) are spoken in the country. Nepali is the medium of instruction whereas English has been
used as a second or foreign language. Almost all the institutional schools use English as the medium of in-
struction. As a result, large numbers of children from indigenous and minority communities are deprived
of education in their own mother tongue.

- Kathleen Heugh: Currently, concerns and interest in language issues in Australia relate to the lan-
guages of Aboriginal and Torres Strait Islander peoples, on the one hand, and languages of migrant com-
munities, often called “community languages’, on the other hand. While there has been media coverage
of UNESCO’s International Decade of Indigenous Languages (2022-2032), thus far the responses from
state and federal governments have been slow. The latest 2021 Census data indicate that 167 Aboriginal
languages are spoken by the 812,000 people who identify as Aboriginal (3.2% of the population). In-mi-
gration to Australia is also changing the cultural and linguistic ecology of the country. Currently, 22.3%
of people use a language different from English at home, and 51% of people were either born overseas or
have at least one parent who was born overseas. So, on the one hand, many Aboriginal and Torres Strait
Islander languages are endangered or close to extinction, and on the other hand, growing in-migration is
increasing the linguistic diversity of communities in the country. These matters are increasingly coming
into focus in relation to the monolingual systems, including in education, with implications for student
inclusion and often exclusion owing to a mismatch between community language and the language of the
school.

2. What challenges in the field of language is society facing?

- Hikaru Kitabayashi: The sudden rise of a new multipolar political and economic world order de-
mands a shift to multilingual educational policies. The wounded pride of English-speaking countries will
hamper this process in those areas of the world that are English-speaking. Likewise, but to a rather lesser
extent, it is unlikely that, over the short to medium term, foreign language education policies of certain
EU and/or NATO countries will adapt to the new world order as quickly as would be desirable in a more
ideally organized world.

~  Sedn O Riain: The biggest challenge in Ireland is that of preventing a world language, English,
from killing the Irish language. As all Irish people understand English, and many do not understand
Irish, it is considered rude by some to speak Irish in the presence of those who do not understand Irish.
The holders of this view sometimes express support for Irish, but do not appear to understand that their
view of “politeness” would effectively mean that Irish could never be used in public. In Ireland, there are
nearly always people present who do not understand it, so a change in the understanding of “politeness”
is necessary for the “normalisation” of the use of Irish in society.

- Aita Bishowkarma: South Asian countries are rich in diverse cultures, languages, ethnicities and
ecological zones. The major challenges are using foreign languages as media of instruction and as official
languages as well as emphasizing only the “rich” languages. This results in the depletion of local indig-
enous languages. Many of the Nepalese indigenous languages have an oral tradition, which deserves to

LINGUISTICS & POLYGLOT STUDIES + Volume8 -« No.3 123



be developed. These languages are not in priority. Neoliberal ideology, in the name of modernism, gives
less priority to the indigenous languages. Open market, free trade, e-commerce, digital currency, use of
computers, the Internet and ICT in academia - all empowers English rather than minority and indige-
nous languages. For instance, during the COVID-19 pandemic, schools were physically closed and online
classes were the only alternative for students. Research by Education Review Office under the Ministry
of Education, Science and Technology (Nepal) showed that only 32% of school children had access to
mobile or Internet facilities. The rest of the children did not have such equipment/devices. Furthermore,
these devices function in English, and not in the indigenous languages. Language is not only a medium of
communication but it also concerns the culture, costumes, values and belief system of people overall. The
disappearance of their language means losing their identity, culture, and social values and norms.

- Kathleen Heugh: A significant challenge relates to the monolingual English language education
system, which has not been sufficiently sensitive to the needs of Aboriginal and Torres Strait Islander
students. These are especially those who live in remote parts of the country and where Aboriginal people
seldom hear English spoken outside of the school. Whereas bilingual education in the students’ first lan-
guage and English had been practiced in earlier years, this has been discontinued in most states within the
country for several decades. The monolingual English language education system is also a challenge for
students from migrant families with home languages that are different from English. The issue becomes
obvious when annual system-wide literacy and numeracy assessments are conducted for students in their
3rd, 5th, 7th and 9th grades. Aboriginal students achieve the lowest scores in these assessments, followed
by students whose families have migrated because of conflict and displacement from their places of or-
igin. The high-stakes assessment results have negative effects on students’ self-esteem and often lead to
disengagement from education with the potential for social alienation.

3. How (well) does language education respond to these developments?

- Hikaru Kitabayashi: Though the spectacular success already achieved by the Russian Federation
in creating a multipolar world order, over the short term, will continue to breed envy and hatred among
the collective West, over the long term the successful are those whose systems of government and educa-
tion will be copied, even by their most bitter rivals. The Russian Federation and China, its most important
ally in this new scheme of things, should already be preparing for an increased interest in their languages
now and should be working with educational authorities in other important language centers of the new
world order to coordinate in a mutually beneficial way the development of other national languages of
other emerging power centers in the context of foreign language education. In these developments, geo-
linguistics and geolinguistic ethnography have much to offer in terms of helping foreign language educa-
tion policy makers throughout the world reach optimal solutions to the language issues that will surely be
facing them.

- Sedn O Riain: It responds relatively well in teaching Irish to an English-speaking population. It
responds far less well in teaching tolerance. Non-speakers in Ireland need to learn that the fact that they
do not understand Irish cannot be used to prevent Irish speakers from using their language in public. The
Irish-medium schools, called Gaelscoileanna, are entirely voluntary, in response to demand from parents,
and teach all subjects through Irish except English. They have grown from 2% of the total in 1975 to some
8% at present, and actually 10% at the level of primary schools. The Irish Government policy to promote
Irish means that Irish-medium schools are allocated one teacher more than schools teaching through
English. For example, if a primary school has 100 pupils and teaches through English, it will have four
teachers. If the same school decides to teach through Irish, it will be allocated five teachers. Educational
results are better in all subjects in Gaelscoileanna than in the English-medium schools, and this is clearly
adding to their popularity. Teaching Irish in the educational system, in general, is quite good, but it is
made more difficult by the dominance of English in Irish society, and the lack of a “public space” where
the use of Irish is acceptable, and even expected.

- Aita Bishowkarma: Nepal had a monolingual policy prior to 1990 during the Panchayat system.
In 1961, the National System of Education was introduced to promote the use of only Nepali in admin-
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istration, education and the media with the slogan “one language, one nation” despite the multilingual
situation in the country. The Interim Constitution of Nepal (2007) recognized all the languages spoken in
Nepal as national languages, which confirmed the right of each community residing in Nepal to preserve
and promote their language. This Constitution also declared the right of each community to get basic
education in their mother tongue as provisioned in the law. Eventually, the Constitution of Nepal promul-
gated in 2015 has clearly stated that all languages spoken as the mother tongues in Nepal are the languages
of the nation. Nepali is the official language of Nepal. At the same time, by law, language communities
have the right to educate their children in their mother tongue. The law opens the door for multilingual
education and mother tongue based education in Nepal. However, this has become ineffective as the gov-
ernment has not allocated sufficient policy measures and budget for mother tongue based education for
indigenous and minority children.

- Kathleen Heugh: Thus far, neither the state nor federal education authorities have fully accepted
the need to shift from a monolingual education system in English to one that accepts the large body of
research in other parts of the world that supports bilingual and/or multilingual education systems. This is
equally important for Aboriginal and Torres Strait Islander students and students who have migrated be-
cause of forced displacement, conflict and/or other circumstances of hardship. There are, of course, many
small-scale initiatives but these have not been taken up in mainstream teacher education programmes
and in official curriculum and assessment policies.

4. What kind of language policy do you consider necessary at the present stage?

- Hikaru Kitabayashi: This, I think, depends on the country. The Russian Federation might con-
sider promoting Chinese and Hindi more and might consider early soft power enhancement efforts in
promoting key African languages and not former colonial languages still used there on an official basis.
China, of course, should put much more emphasis on Russian and Hindi, though in the multipolar world
order we have now shifted into, it would not be desirable to ignore French, Spanish, Portuguese, Turkish,
Farsi, and Arabic. English, of course, will remain important, but there are already more than enough
Chinese with excellent English. Other countries would do well to adapt their foreign language education
policies accordingly, though, as it will take time for English-speaking countries to clearly recognize the
ongoing collapse of American power, I foresee that English-speaking countries, will eventually (probably
10 to 15 years from now) make the changes they need to make to their foreign language educational cur-
ricula.

~  Sedn O Riain: There is a need in Ireland to plan occasions to use Irish, and not just to teach the
language. This effectively means voluntary agreement on excluding English on certain occasions, because,
if both languages are acceptable on all occasions, and if English is understood by everybody and Irish is
not, this will inevitably lead to the use of English alone. For example, in Ireland’s democratically elected
parliament, D4il Eireann, about 20% of deputies are bilingual, in that they speak Irish fluently. However,
in 2018, a mere 0.5% of parliamentary debates took place in Irish. An aim of the present legislation, re-
ferred to above, is to increase the use of Irish to 5%. That still appears tiny, but it would mean that 10 times
as much Irish would be used than at present. The only way to change this is voluntary agreement between
the political parties (which could be easily achieved, as all parties support the Irish language) on a period
of, say, 30 minutes per week, say, every Wednesday from 3.30 pm to 4 pm, during which all contributions
must be in Irish. Those deputies unable to speak Irish, and wishing to contribute at this time, should have
an Irish-speaking civil servant assigned to them, to translate their comments into Irish.

- Aita Bishowkarma: In the context of Nepal, the right to use one’s mother tongue in schools would
promote the linguistic identities of all students including minorities and indigenous groups. Likewise,
equal treatment of all learners from different linguistic backgrounds at school, participatory management
of the system and emphasis on more democratic school practices and curriculum content would support
the country’s linguistic diversity. The recognition of this diversity in the classroom should reflect the
multilingual character of the Nepalese society as students represent their identities through their mother
tongues. Emphasizing English as a foreign language, and Nepali as the national language, hinders the de-
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velopment of indigenous and minority languages in Nepal. The constitutional provision of mother tongue
based multilingual education deserves to be implemented at least up to the primary level. Language and
cultural heritages of diverse ethnic minorities and indigenous tribes are vast resources of Nepal, which
deserve preservation, protection and promotion.

- Kathleen Heugh: If governments wish to provide quality education that includes most students,
then they will need to commit to and deliver bilingual or multilingual approaches within mainstream
education. High-level attainment in the main language of the country or education system must be a
principal goal alongside a bi-/multilingual pedagogies that ensure that the home language is used as the
necessary foundation that leads to learning the official/main language of the school. Students who come
from minority language backgrounds are seldom able to reach this goal without being provided home
language instruction and teaching and where the teachers understand how to use multilingual pedagogies
that allow students to make use of their home languages to learn the curriculum. These pedagogies can in-
clude purposeful translanguaging, i.e. the linguistic and cognitive two-way exchanges of communication
where languages are in contact (e.g. the classroom). They do, however, need to ensure that students reach
high-level capability in the main language of the society to open doors to higher education and career
opportunities. Bilingual and/or multilingual education does not exclude these opportunities; rather, they
enhance the likelihood that students can succeed.

5. How do you envision the sociolinguistic situation in the world in the foreseeable future?

- Hikaru Kitabayashi: Due to recent events in the political and economic sphere, it is clear that the
world has already made a dramatic shift from unipolarity to multipolarity. It seems inevitable that English
will decline in importance, as Russian, Chinese, Spanish, French, Portuguese, Farsi, Hindi, Arabic and
Turkish will grow in importance. Over the next 20 years, I project Russian and Chinese as growing the
most in terms of foreign language acquisition interest shown by other language speakers. Afterwards, I
would expect rather more interest in Hindi, and over the long term, I would expect attention to be in-
creasingly focused on African languages such as Yoruba, Hausa, or Swahili.

~  Sedn O Riain: There is a need for a real international language, such as Esperanto, to replace
the current hegemonic use of English. The latter gives unjust, unearned and lifelong privileges to native
speakers of English, about 6% of the human race, while placing 94% of humanity in an unjust, unmerit-
ed and lifelong position of inferiority. This does not, of course, apply, to the small percentage of people,
about 15-20%, who are able to learn to speak a second language as well as they speak their mother tongue.
It only applies to the other 80-85% of humanity, the huge majority. Such a language can favour multi-
lingualism, as it can improve and accelerate language learning in general. The Multilingual Accelerator
method based on Esperanto was the most widely supported proposal in the educational area by European
citizens in the digital platform of the Conference on the Future of Europe'. Intriguingly, this proposal, de-
spite its popularity, was not mentioned among the recommendations of the final report of the Conference.
Seriously considering a role for Esperanto appears to be as much a taboo as was discussing the market
economy in the former Soviet Union.

- Aita Bishowkarma: Language is a powerful tool, which plays a key role in constructing and
maintaining distinct human identities. When minority language speakers try to speak their language in
schools and communities, they often encounter resistance from the majority. This undermines the ability
of the minority language to function in public or official contexts. The 123 languages spoken in Nepal all
deserve to be preserved and protected for the sake of linguistic diversity. There are many languages, which
are on the verge of extinction in the country due to a lack of government effort in terms of planning and
policymaking. In the global context, the rapid spread of colonial languages like English, French, Spanish,

! The EU needs improved language learning. Conference on the Future of Europe, futureu.europa.eu/processes/Education/f/36/proposals/23893
(accessed 21 September 2022)
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Chinese, Russian and German has been a serious threat to indigenous and minority languages. Europeans
have already started to preserve their indigenous languages. Asian countries should also show serious
concern about preserving, protecting and promoting their indigenous and minority languages. Languages
are the intangible heritage of mankind. Majority languages are promoted by the power holders, resulting
in the extinction of many minority languages in the world. Majority languages have also been the tools of
extending the legacy of colonialism in the third world countries, which has brought about many conflicts.
As a result, in the next century, there may be only about one thousand languages left in the world even
though currently there are said to be about six thousand. Geolinguistics can address these conflicts with
a solution-oriented approach to empower the people of the world in safeguarding their linguistic rights.

- Kathleen Heugh: Human mobility (physical and virtual) will continue to increase linguistic and
other diversities. It is essential for all education systems to future-proof the present generation of students
so that they have the linguistic and knowledge diversities to meet the changing circumstances that we
currently experience and anticipate. In this we may assume increasing concerns with climate change,
conflict and changing global power blocs will alter the ways in which people need to have access to more
languages and linguistic expertise than ever before. This means that bilingual and multilingual education
is not only for minority or migrant students; rather, it should be a necessity and priority for all students in
every education system of the world.
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